Creating Positive, Productive
Environments: Using Comprehensive,
Integrated, Three-tiered (Ci3T) Models to
Meet Students Multiple Needs
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If you have not done so already, we
invite you to visit the Ci3T Website to

access modules and complete a one-
time registration process!
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Agenda

1. Welcome & Introductions

2. Overview of Comprehensive, Integrated, Three-tiered
(Ci3T) Models of Prevention

3. Systematic Screening: Tools & Logistics

4. Using Systematic Screening to

1. Inform Instruction at Tier 1

2. Empower Educators with Low-Intensity Strategies
3. Connect Students to Tier 2 and Tier 3 Interventions

5. Wrapping Up and Moving Forward




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral







Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
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Ci3T Implementation Manual
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Lincoln Elementary
School Year 2023-2024

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leaderthip Team Members:

Coolidge Middle School
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention

Franklin Pierce High School
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention
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Lincoln Elementary
School Year 2023-2024
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Pre

School*s Ci3T Primary (Tier 1) Plan

MAlission Statement

Purpose Statement

School-Wide Expectations

Area It Academics
Responsibilities

Faculty and Staff:

Teach core programs and‘or district standards
with fidelity-

(1) List programs

)

(3)

Tumie (1 mun):
# Conduct, report, and use screeming and

assessments (see Assessment Schedule)

Area IT: Behavior
Responsibilities

Faculty and Staff:

Teach setting lessons according to school
schedule:

Implement reactive plan a5 desipned:

* Conduct, report, and use screening and
assessments (see Assessment Schedule)

Area III: Social Skills
Responsibilities

Faculty and Staff:

Teach core program(s) with fidelrty:
(1) List programs

MNumber of Lessons:

How aften:

How long:

# Conduct, report, and use screening and
assessments (see Assessment Schedule)

What are ALL students accessing?

Ci3T Blueprint A Primary (Tier 1) Plan 1




Area T: Academics
Responsibilities
Faculty and Staff;
Teach core programs according to district and
state sumdanis with [delity:

1 Lepressions Comimon Core
. Dlﬁerentmte1n$1:|uctlcll to meet the needs
|:+1" all atudents
BT Uppum.lnltlﬂ tlta‘t

e &I;:Twe sUperyision

o [Precorrection

o Instructional feedback

o Instructional chodce

o Increased opportunities to respond

o Behavior specific praise

< High-p requests

practice opperunities,

« Provide feedback in a dmely manner to
students and parents.

« Conducl, repo_aid

Ci3T Prlmafy Pl

gty e 2} and

Area IT; Behavior
Responsibilities
Faculty and Staff:
Implement the Positive Behavigrs

Aren TIT: Social Skills
Responsibilities
Faculty and Staff:

ocedures for Tquhmg

he first week of school and rerea-;h
Expectarions {monthly)
[isplay and model school-wide
expectations in classrooms and other key
setiings.

* [Bg mnsrstem w:th expectanms

® s a positive response to initial
indicators of not meeting expectations;
o Praise students meeting expectations
o Redirect students who are struggling
o Reteach expectations
o Allow student time to respond to

Iy,

[ead

o One 30 min lesson every other weak
co-taught by teacher and counselor

o (irades3 -5

o One 20 min lesson per week teacher
lead

o One 45 min lesson every other week
co-taught by teacher and counselor
iSea append:x for specific lessons for

lessons

Provide tickets paired with behavior
specific praise when students meel
[ pmluimn 5,

Nore. W do not endorse anyv 5ae-c1ﬂ-: curriculum or program. We encourage Ci3T Leadership Teams and DMstrict Decision Makers to review current

evidence to inform their decision making,

CidT Exemplar — Elementary 2

NV

Ci3TA | Sovmmatm iegaet,

Lincoln Elementary
School

Ci3T Implementation
Report 2025-2026

Fall 2025

Implementing a
Comprehensive,
Integrated, Three-Tiered
Model of Prevention




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Ti
Tertiary P‘n (=5%)

Tier 2

Secondary Prevention (=15%)

......
‘[!;v ssas

Creating Positive, CI3T as a Structure to
Productive, Safe Create Positive,
Learning Environments | Productive, Safe
Introduction

Embedding and Staying on Track REES
Integrating Ci3T Using Data to Set actica
Domains Into Daily Goats and Monitor

Implementation Efforts

Learning Environments

Academic Behavioral o Social



Essential Components of Primary (Tier 1)
Prevention Efforts

Social Validity

Treatment Integrity

Systematic Universal Screening EEEErIE
Academic Behavior H— “ﬂ



https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect » 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[|}
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa . S N N
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR
OZero miszing assignments in .
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

Tiéh3

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-

reading specialist: 30 min per |ciency at 2 or more grade levels| Reading CBM, weekly progress |ing progress asto predict meet-
Phoneme day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

(Ehtion (=5%)

r 2
vention (=15%)

The Tier 3 Process
Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

- - -

..',_.- & v .-.|
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Enhancing Ci3T Modules
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Implementation Science (1 of 2)
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation

e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)
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Transparency, Access, &
Collaboration

Benefits of Ci3T Models
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Systematic Screening...

Behavioral Screening: Tools and Logistics



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tier 3
tion (=5%)

Tertiary P

Tier 2
Secondary Prevention (=15%)

Academic Behavioral Social




Systematic Screening ... Logistics
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Behavioral and Academic Screening
How are students responding? (1 of 2)

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies



What i1s Behavior
Screening?

What are features of systematic behavior screening?

Reliable and valid Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
n students’ multiple needs




students winter, and Spring

What are the benefits?

a‘ s Data are used to shape instruction to meet
0 ,I D students’ multiple needs
o>,

How do we use behavior screening data?

QRN

O 0

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions




Selecting a Systematic Screener

-Training
tivities

Session 1:
2 hours

« Ci3T model
avarnview

and staff;

Build

T reactive

pian

¥ Share

O overview
% with faculty
£
o]

Session 2:

Full day

« Building
the
primary.

Session é:
Full day
* Preparing

Tier3 o
supports implement

Session 5:
2 hours

Session 4:
Full day

Session 3:

2 hours

. 'n-{O\ (v]
monilor
the plan

* Building » Building
Tier 2
supports

Stugent
team

» Student
team
members
attend

Implementati

X fincize ond f ¥ Share X Share Ci37 ¥ Share

Q share C screeners; O plan; Q revised Ci31
g expectation % Complete g Comglete % plan:

£ mafrix and £ assessment £ FIRS; = Complete
& teaching & ¢ schedule o Complete Ci3!

T reinicrcing T I secandary T Feedback

components ane Form

PBI

Positive Behavioral
Interventions & Sapports May

I any tiered system. it is impartant for Implementers Lo have refiable data to detect students foe whom
Tier 1 supports alcne are insutficient and may benefit from Teer 2 of Ther 3 interventions and Supports.
Systemati screening is a proactive, refiable method for examining overall leyels of student performance in
a district. school, departrent. grade leved. or class as well as one component of 3 process to connect
students to more intensive supports, As with scademic screening tooss, universal behavior screening tocls
can provide refiable, valid data to detect initial signs of internalizing (e extremely shy. anxious, and

iy and externalizing (e.g. defiant, . and behaviors before they may become
chronic challerges for the student, potentially negatively impacting their social and emotional well-being,
In this brief. we pravide considerations for seicting 2 universal behavior screening tool to infoem
instruction for all students by providing teachers with refisble, valid data that can be analyzet slang with
ather sources of data (e g, sttendance, nurse visits, office discpline referrals) to inform instruction. For
educaons esders interested in adding a behavior sereening tool to their regutar school practices, we
offer considerations when answering the guestion: Which universal behavior screening tool shall we
adopt?

For sducators interesbng in selecting a systematic screenng tocd, it is beneficial to first conuder your
school or district specific priorties refative to systemati and what are avaibable for
investmert. Taking stock at the beginning of this process allows you to 2et priorities and create a feasible
plan for selacting a tool that will meet the needs of your school or district. As you read this practice brief,
consider the Systematic Screening Tools: Uriverssl Behavior Screeners listing of examples of currently
avallable screening tools, In this practice brief, we offer five questions for you ta consider as you decide
wiiich systematic scraening tool to adopt. install and sustain. These cuestions are intenced to support you
to identify your available resources and yaur screening needs

1. Student groups

Whaat grade-levels of students will you be supporting with systematic screening (e.g.,

preschool, elementary, middle, snd/or high school)?
Many systematic screening tools are available, with each being designed and evaluated for dse with
specific grade levels fning your ¢ ians by i ifying the grade levels forwhich

you plan to screen is an impartant first step. If you plan to screen students across 3 wide range of grade-
leweds je.g., kindergarten through twelfth-grade), you might consider adopting a single screening tool
valldated far use across all grade spans. However, glven fewer systematic screening tools are valldated for
usa at the high schoot leved, it might be necessary to use different scraening tools for different grada spans
(e g one screening tool for the elementary levet and anather for the middie and high school levels), When
rviewing tooks, be certain students are sareenad only using took designed and evaluated for that



https://www.pbis.org/resource/selecting-a-universal-behavior-screening-tool-questions-to-consider
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Using Systematic
Screening Data to...
(1 of 4)

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Behavioral and Academic Screening
How are students responding? (2 of 2)

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies
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Using Systematic
Screening Data to...
(2 of 4)

Inform Instruction at Tier 1






% of Students Screened

100%

80%

60%

40%

20%

0%

Fall Over Time
SRSS-Internalizing Results — Elementary
School Level

13.26%| |14.8%| 18.35% 8.67%] |
(n=59) | /](n=62) l/ (n=39) ( (n=39)r
18.43%| N[1551%]| |14.35%|  |16.22%| |
(n=82) | || (n=65) {(n=67) ( (n=73) | |

68.31%
(n=304)

69.69%
(n=292)

75.11%
(n=338)

7.24%

4.44%

3.52%

(n=31)| /"[(n=18)] (|

10.75%| . [11.6%] 1

(n=46) | _

82.01%
(n=351)

(n=47)

9.49%
(n=35)

7.41%| |5.29%| |8.39% 4.82%

(n=13) ( (n=32) [ (n=23) l/ (n=36) (n=21)
I

14.35%| [15.86%| |14.69%| ~_|11.7%

‘((n=62) T(n=69) ? (n=63) | « [(n=51)

F14

F15

F16

F17  F18

= Low Risk (0-1)

Moderate

F19
Fall

(2-3)

F20

F21

m High (4-15)

F22

F23

F24




Data to Indicate a Focus on Tier 1: School
Level

Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

® Adequate progress Moderate Difficulties = Significant Difficulties
‘11 .04 14.49 A7.14 16.34

;':*h ‘&
! \

| n-180 \
& 38.24

100%
90%
80%
570%
= 60%
m 1]
“ 50%
£40%
£30% -
% 20%
10% -
0%

N =187

Reading Skills Math Skills Prosocial Maotivation to
Behavior Learn
n =489 n =490 n =490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (Ci3T) Model?, Preventing School Failure, 58(1), 143-158.
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Lincoln Elementary

Academics

Area |: Academics Area II: Behavior Area lll: Social
Responsibilities Responsibilities Responsibilities

Faculty and Staff: Faculty and Staff: Faculty and Staff:

« Teach core programs according to Implement Positive Behavioral Teach schoolwide social skills/
district and state standards with Interventions and Supports (PBIS) with | character education curricula with
integrity integrity. Ci3T: Low-Intensity Teacher-Delivered Strategies

« Use teacher-delivered, low-intensity |« Teach all setting Expectd
strategies to support students’ the first week of school | FSSINGRm Il I s [resrpmendie
active engagement Expectations (monthly). S Pl s, osb | Fesuback

« Display and model schof '
expectations in classroo
other key settings. :

« Implement the reactive | &=
integrity.

Opportunities
to Respond




Behavioral (1 of 2)

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS)

with integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

« Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide

expectations throughout school

Respectful

Be

Responsible 8

Give Best
Effort

Lincoln Lion PRIDE

Classroom
Expectations

= Fa low dirsctions
= lse kind words and acticons
* Contral your t3npter

= Y

&
CET Coamezsr cpasinlionu Lioer Tt
ceBtRLL W EERR RN A L ALY ELER E A= ST

Ciofmctive: FHusards Al damorrirsiethe hehodga ey ez cnsgf
Pw = Ve Gpemenalia vive paek 1 Sed nahe s bieacem

Linceln Lloh Pride
Classrpnm Frpactationy

Rexpactful

O
Responsikla

Giva
Best Effart

settings.
* Implement the reactive plan with
integrity.

e e cFerbemnn caper AT es sod 1 e e are by e e, urhos
= Yo wrzzw bt e Fepps i iFe cbawream IFelcna o b w e pca ard U1
e ?
= Hzwrdz oz owad okl s hsaboade zne
8 WMo e el ATen T e i cabe et o 1Ha P on oo a?

2 DPritm s cebedzma-ddban lbe s denre
o Fahoquedinl
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Behavioral (2 of 2)

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS)

W|th integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

« Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide
expectations throughout school
settings.

* Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with
integrity:
« Teach daily Second Step ®

[limle b vl 1oy el

| PPN~

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction

Lincoln Lion PRIDE!

A

. Lincoln Elementary Expectation Matrix Cist

Bl rcllow diecdcad . |- U aqumszics |- « Ripact ohen ~ Lius the 8 o em

» thie Sind weoerd s

« 3% bind wods and |- Wesn me st y perona pace and thenredsnio | somadsihe tus
acticen i ol the halbway |- Ve masonsy ~Follow tharaosof | <3 m‘“’"
« Coimal your beesgan | - Faco Soomans + Lot by i felhy | 12 09N + Sty s your oW
essrsrend At o e < Lise Upwhen ihe burdwsom wtal Uzt 00 aod feliow
o] Cooperate with negues upwhen s o _
P bek riegs Gectheispriacy. | e B divervader
151 . » Sty 1 yout
+ L a0 nskde vokce Feossonl space
B i s ned e |- Kot hards by Maloe yeunt Ohoices |« Plag sppeoncd » Plush it » Bring) hoene o
o3 younell quictly games - Wath hande weh revded 2raloruds
T00 |« Wakiin the babdy | €01 your omnfosd | Use equigarent oup » Tk quintdly wth
- Stay i fing with Cheoseaseatand | Apsmosdately - Theow Fwvay w0ty Sthwed
pou sy 10ckwith it » Bem equipmenm ash poe pady « Revoodn in st ey
- Clays i yiaw when you s done | by ox wou erter e S
yoorseY potdeens 1o your
wark tracher
« Exerciie self.comeal
W - Partoipats an clon - |-k quintly = U your sae <dechide athersin |- Tako caw ofyoar |- G diechiy loyour
xtties « M diacly to aanaers YO Qames Liysinas s QUICKY SetnaTon
= Cotmpinto workwath | neot locatica = Aauin your haghbor | - e st = Kewip bt hrocm Sy |- Knep hindh s
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‘:""JJ-Step Instructional Approach

A Sik-Step
Instructional Aporoach
for Responding to
Challenging Behawior

for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

............................................................................................. }
Show Maintain flow Acknowledge Redirect and Allow time Recognize and
empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate

+++Q A . expectations behavior when
1 Remember, the l_ demonstrated

LT ]
direction is to pick '.' 9
@ even or odd
P problems!

* recognize student in distress = pxplain instructions clearly * provide behavior-specific praisewhen  * remind student of what needs & move away and allow student = look for opportunities to

* comimunicate support » check for understanding students meet expectations and show o done time to get back on track reinforce expectations

* consider timing & body language = give physical space previoushy taught skills * be brief and clear * avoid "hovering" » piva jimmediate, precise, and
sincere feedback

*Huw we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

References: Colvin, G. (2004). Managing the cycle of serious acting out behavior, Behavior Associates

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press,




Social

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity:

+ Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS) with

integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

« Display and model school-wide
expectations in classrooms and
other key settings.

* Implement the reactive plan with

integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/

character education curricula with

integrity:

» Teach daily Second Step ® lessons
(link to grade level instructional
schedules)

« Seek ways to engage parents as
partners in the school program




Providing Integrated Instruction: Rt
Ci3T Integrated Lesson Planning

Domains Into Dady

instruction
T! . Iregated |maor Plan
= e
Tertiary P, n (=5%) SHHAH
lEElEE]L
Tier 2 EEE
Secondary Prevention (=15%) L e

memremin b sl o)

il Expisdones]

“Azberizls & Tooome gy

s ctie 2l Cheess

Academic Behavioral

Citation. Oakes, W. P,, Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.

Completed examples available in: Ci3T Project ENHANCE Research Team. (2022, July). Embedding and integrating Ci3T domains into daily instruction. Author. https://doi.org/10.17161/ci3t.42880



https://doi.org/10.17161/ci3t.42880

Date: Class: Unit:

Integrated Lesson Plan

Topic ® -
o 5] L C
Ro] c @ [ o]
s || 8|8 2|8
= o o Q - Q o
Bl 3] i = '] o o
2 e n . O o =
© 'C v o L o o
17 © - i}
o [15) i) c o 73] sl
= o S o) c 2 5
Standards n v T | B 6 B 9
1] = 1] [&] bl c
+ L
2 .8 o 2 9 3 e
—
T 2 o a E = e
<L, e c o A 8_
3 oo - £ o
T O
Core Lesson Elements Tier 1 {for all} Equitable Access and Inclusion

Differentiated Objectives

Academic Objective(s)

Social Skills Objective(s)

Behavioral Expectation(s)

e o o o e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e o o e o o o o o oo ot

Teacher Reflection
Implementation: O=not at all, 1=limited, 2=partial, 3=full

Active Supervision [AS) Behavior Specific High-P Request Instructional Choice (IC) | Instructional Feedback Opportunities to Precorrection [PC)
Praise (BSP) Sequence (HPRS) (IF) Respond (OTR)
01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3
Met individual student plan for academic, social skill, and behavioral supports. 01 2 3

What went well?

What did not go as expected?

What would | change in the future?
Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.




Tier 1: Support for All

A = Proactive 4 Reactive
GIBL ™  Appwsachesto suppert pesitive Befavien

Principles of  Universal Understanding
Behavior Reinforcement = Consequences
Lincoln Elementary Science ~ System ~inaCi3T .Mo'del‘

School Year 2023-2024

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leaderthip Team Members:




9-Step Instructional Approach

for Responding to Challenging Behavior o

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

e b i o By o B FEAERAEEFA SR EE asssassnnssasnasnssl Gl @ [rrrsssssmEsmssmemmmEwm saasasesaveesnll B T EEaasisiRinawhaiEia )
Maintain ﬂnw@ Acknowledge @ Redirect and Allow time Recognize and
and space reinforce

of instruction other students reteach expected
meeting behavior appropriate
behavior when

- expectations
: sie Ramsibdr thia l_ demonstrated
direction is to pick & ®
@ even or odd
P problems!

= |ook for opportunities to

» provide behavior-specific praise when » remind student of whatneeds . moue away and allow student

s recognize student in distress = gxplain instructions clearly

* communicate support = check for understanding students meat expectations and show to done time to get back on track reinforce expectations

s consider timing & body language * give physical space previously taught skills * be brief and clear = avoid "hovering" » give immediate, precise, and
sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed,). Corwin Press.




How Do | Implement a 6-Step
Instructional Approach at My School?

V EETIER srow empaty

Y m Maintain the flow of instruction
V m Acknowledge other students meeting expectations

V m Redirect and reteach expected behavior
( m Allow time and space

( m Recognize and reinforce expected behavior when demonstrated



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Ti
Tertiary P‘n (=5%)

Tier 2

Secondary Prevention (=15%)

......
‘[!;v ssas

Creating Positive, CI3T as a Structure to
Productive, Safe Create Positive,
Learning Environments | Productive, Safe
Introduction

Embedding and Staying on Track REES
Integrating Ci3T Using Data to Set actica
Domains Into Daily Goats and Monitor

Implementation Efforts

Learning Environments

Academic Behavioral o Social



Talk Time: Systematic Screening in
Integrated Tiered Systems

* \What questions do you
have about systematic
screening in tiered
systems?

*\What is one new take away
from yesterday?




Ci3Ta
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Using Systematic
Screening Data to...
(3 of 4)

Empower Teachers with Low-Intensity Strategies



Empower Teachers
\ Wwith Low-Intensity
\Strategies



Examining Academic and Behavioral Data

Teacher Name R. Collins
Date: December 2014
1 Average or Above 0-3 Low 0-1 Low 0-1 Low
2 Below Average 4-8 Moderate | 2-3 Moderate | 2-5 Moderate
3 well Below Average 5-21 High 4-15 High 6+ High
Total
AlMSweb AlMSweb SRSS-E7 SR55-15 Days
Student Mame Student ID Reading Math Behavior Internalizing ODR Absent
Alley, Allison 2310 1 1 1 1 o 0
Atwell, I'Monte 2013 1 1 ] ] 1] 0
Bonds, Peter 2031 2 2 4 0 3 ]
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashely 2152 1 3 0 B 0 B
Cox, Lucille 2002 2 3 2 10 1] 8
Hankins, Erin 2017 1 1 ] ] 1] 1]
Julius, @'Tam 2132 3 2 i) 2 9 7
Justice, lesse 2003 2 2 3 1 1] 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie 2004 1 2 4 0 0 1
Paul, Timothy 2010 1 1 3 0 1] 1
Reed, Kendra 2022 3 0 16 2 23 3
Toms, Blake 2018 1 2 0 0 o 1
Wellington, lasper |2215 2 3 14 q 0

Lane, K. L., Menzies, H. M., Ennis, R. P., & Oakes, W. P. (2015). Supporting Behavior for School Success: A Step-by-Step Guide to Key Strategies. Guilford Press.



Data to Indicate a Focus on Low-Intensity
Teacher-Delivered Strategies

Classroom-Level Summary Data

SRSS-Externalizing SRSS-Internalizing

(SRSS-E7) (SRSS-15)
High Risk 10% 13%
Moderate Risk 19% 26%

Low Risk 68% 61%




Low-Intensity

Teacher-Delivered Strategies

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity

+ Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.

« Teach all setting Expectz
the first week of school ;
Expectations (monthly).

« Display and model schof
expectations in classroo
other key settings.

Behavior-Specific
Praise

* Implement the reactive f

integrity.

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

I y 1 L= -
High-Probability
Request Sequences

Instructional
Feedback

Active
Supervision




Low-Intensity Strategies

Active Supervision

Active Supervision

Behavior-Specific Praise Intentional, specific, and overt behaviors
educators use such as:

High-P Request Sequence e Establishing expectations

e Frequently scanning the context

e Engaging in positive interactions (verbal
and nonverbal precorrections and
prompts, listening and offering
feedback as appropriate)

Instructional Choice

¢ Reinforcing desired behavior
Instructional Feedback

e Correction or redirection (when needed)
In the classroom, you would notice the teacher is scanning the classroom, moving
between students or groups, praising on-task behavior and correct work, providing
feedback to fine tune understanding, using precorrection and prompts to prevent
anticipating issues and minimize any potential challenges.

Opportunities to Respond

Precorrection




Active Supervision

Behavior-Specific Praise

Behavior-Specific Praise Statements that acknowledge and

clearly state what desirable behavior
has been performed.

High-P Request Sequence _
e "Jesse, | see you showing respect

for your partner by listening to
their ideas"

responsibility by putting the
science materials away"

Instructional Feedback Behavior-specific praise can be used

to acknowledge expected behavior of an individual student or multiple students
engaging in academic and non-academic tasks.

Opportunities to Respond

Precorrection




Low-Intensity Strategies

Active Supervision

High-P Request Sequence

Behavior-Specific Praise Requesting behaviors that a student is likely to respond to, and providing reinforcement

for appropriate responding. Three to five high probability (high-p) requests are quickly
given followed with praise for compliance and a low-p request (desired behavior). This
High-P Request Sequence strategy takes advantage of behavioral momentum, where we increase compliance and
reinforcement to create momentum for compliance to another behavior.

High-p Examples:
Instructional Choice 3

e "Take out your pencil."

e "Getout a sheet of paper."
Instructional Feedback e "Write your name on your paper."

Low-p Examples:

Opportunities to Respond

e "Begin your independent work."

Precorrection




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Choice

Offering students
opportunities to make
choices throughout the
instructional day.

Teachers offer students
two or more options,
allow each student to
independently make their
choice, and the student is
provided with the
selected option.




Low-Intensity Strategies

Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Feedback

Providing specific information
to students about their
performance, with the purpose
of clarifying misinformation,
confirming understandings, or
restructuring current schemas.

Educators use this strategy
when students have a
foundational understanding of
the content or concepts and
are working towards proficiency
and fluency. Without
foundational understanding, instruction is needed instead of feedback. Educators
monitor student data to decide when feedback should be used or when instruction is
needed.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Opportunities to Respond

Frequent opportunities within a
set time period of time for
students to respond to teacher
guestions to practice skills or build
fluency.

e Best done with material or
concepts already taught and
for which students have a
basic understanding.

e Three or more opportunities
to respond per minute is the
goal.

In the classroom, you would notice the teacher is providing high rates of opportunities to
respond through combinations of choral responding, thumbs up/down, response cards,
personal white boards, clickers, or other methods.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Precorrection

Proactively reminding students of
expectations before entering an
environment or beginning an activity.

e Ateacher reminds students of
expectations for working in a
collaborative group before beginning
the activity. Then the teacher
reinforces students meeting
expectations with behavior-specific
praise.

e A cafeteria monitor greets students as they enter the cafeteria and reminds them
of the expectations for staying safe in the cafeteria, such as keeping their mask on
while in line and in the shared space, standing on the floor markers spaced six feet
apart. Then those serving students lunch can provide behavior-specific praise
when students demonstrate the expectations.




Ci3Ta
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Behévior-Specific

A Closer Look at
Behavior-Specific
Praise




Behavior-Specific Praise Work Time
Preview

Behavior-Specific Praise as....

Module Component of Stand-Alone Tier A Trainer/Coach
Exploration Tier 1 Instruction 2 Intervention

Behavnor-Spec‘iflc

During work time, we invite you to join the breakout room that
most closely matches how you plan to apply precorrection in your
setting! Our hope is that you can walk out of here tonight ready to

iImplement tomorrow or with a clear action plan of next steps!




What is Behavior-Specific Praise?

What is Behavior-Specific Praise? E '—E

A

“

+ENHANCE




Louwr- Intensity Strategies

Behavior-Specific Praise

@ What is Behavior-Specific Praise?

Behavior-specific praise are statements that positively acknowledge an individual Tor

engeging ir a specific, desired behavior. For example, Jonzh, | really like Fow you got your
pencl 2ne paper outimmediately after being asked. You were really prepared and o task!”,

Why should | use Behavior-Specific Praise?

Sehaviar specific praise is simple, e fective when delivered carsistertly and irrmeuciately
after desired behavior, no cost,and requires mririmal efort. It can be used; (1) as a lier
strategy (o increase engagerrert and prevert challenging behavier; (2)-as a lier 2
ntervertion; (2) ermbedded with girer Tier 2 interventions, or (43 featured as a compurent
of a Tier 3 irtervention for stucerts in neea of accitionel supports,

@ How do | use Behavior-Specific Praise?

Behavior-specific praise can be used 1o acknowlecge borh academic {2.g., finishing a

worksheet, reading a'oud) and non-academic (2.5, sharing materials, asking a friend sitting

on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

inclugde:

i Evaluate current rates of general and behavior-spacific praisa {BSP),

2. leentify behaviors to reinforce.

w

.Practice delivery of BSP.

&~

Ooserve student behavior
Provicde BSP.

Monitor BSP Delivery

@ »

- -

7. Seek student input.

P —
£ B & & & 2




Low- Intensity Stuategies ﬁ

Behavior-Specific Praise

What is Behavior-Specific Praise?

Behavior-specific praise are statements that positively acknowledge an indivicual for
engaging in a specific, desired behavior. For example, "Jonah, | really like how you got your
pencil and paper out immediately after being asked. You were really prepared and on task!".

Why should | use Behavior-Specific Praise? €%

Behavior specific praise is simple, effective when delivered consistently and immediately
after desired behavior, no cost, and requires minimal effort. It can be used: (1) as a Tier 1
strategy to increase engagement and prevent challenging behavior; (2) as a Tier 2
intervention; (3) embedded with other Tier 2 interventions; or (4) featured as a component
of a Tier 3 intervention for students in need of additional supports.

How do | use Behavior-Specific Praise?



| Wid ICT O INLETVETTLION 10T SLUUCTIL 1T THECU U dUUITLOTH Al SURDPDUT LS.

628

&Y How do | use Behavior-Specific Praise?
Behavior-specific praise can be used to acknowledge both academic (e.g., finishing a
worksheet, reading aloud) and non-academic (e.g., sharing materials, asking a friend sitting
on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

include:

1.Evaluate current rates of general and behavior-specific praise (BSP).
2. |dentify behaviors to reinforce.

3.Practice delivery of BSP.

4,0Observe student behavior.,

5.Provide BSP.

6. Monitor BSP Delivery.

7.5Seek student input.

4 m & =\




Examples of Behavior-Specific Praise

Examples of

Behavior Specific Praise

Behavior specific praise can be used to acknowledze both academic (=g,
Mnishing & warkshasl, reading aleud) and nan-academle (2.4 sharing malerials,
asking a friend to play) behaviors that are malleable [e.g., effers, rot ahility.

Examples: i
Beahavior 5

Academic
& “lessie, thank you far heing
pregared vy getting your moth
folder owi during transition.”
* 7| fove haw Jessie is waiting
patiently with her hond roised
to be called on,”

i
i

Non-academic
= "Great job, Jessie, beirg a
team player by sharing the
hall*
= “lesgie, | |ike how respectiul
yau were when you asked to
use the ball”

Academic

» "Groatjob, |essie,"

= "You are prepared, |essie,"
= "Way togo!"

Non-academic
& "That was very nice of
you, Jessie”
+ "How respectful of you!”

“‘E

Beh
Pra

avior-Sp
154




Behavior specific praise can be used to acknowledge both academic (e.g.,
finishing a worksheet, reading aloud) and non-academic (e.g., sharing materials,
asking a friend to play) behaviors that are malleable {e.g., effort, not ability).

Examples:
Behavior S

Academic

* "|essig, thank you for being
prepared by getting your math
folder out during transition.”

e "| fove how Jessie is waiting
patiently with her hand raised

to be called on.” ){?

Academic
¢ "Great job, Jessie."
e "YoU are prepared, Jessie."
* "Way to go!"

7.
%




Non-academic
e "Great job, Jessie, being a
team player by sharing the
ball"
* "lessie, | like how respectful
you were when you asked to
use the ball."

3.
Non-academic

e "That was very nice of
you, Jessie"
= "How respectful of you!"

Q.

Cﬂ'l' For more information, please visit ci3t.org

FENHANCE




Wow, that was awesome!
You are so smart!
Thank you for being on time.
Great job picking up around your area.
You do a lot for our school, thanks!

General Praise Behavior-Specific Pralse

»
|
nan \m:ls-_’&_!
Behavi o "‘ o s
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Support

Description

Schoalwide Data:

Data to Monitor

Secondary (Tier 2) Intervention Grid: For Elementary Students

Exit Critena

F

AT HHAHIT

Entry Criteria

Progress

Behavior | Behavior specific Cne of more of the following: Sludent behavior = -10DRsina
specific praise (BSP) refers to Behavior: targeted for grading period
praise sincera praise 0 SRSS-E7: Moderate {4-8) | improvement (e g.,
statements that 0 SRSS-I5: Moderate (2-3) academic engaged and
ackrowladge the O SRSS-ET: High (9-21) time % of intervals,
student and reference 0 SRSS-15: High (4-15) assigrment « Zeromissing
the specific, desirable O Ranking of 1, 2, or 3 on the | completion, ODRs). assignments in a
behavicr being Matvation to Learn grading period
recognized, praising subscale of the 5%i8-P3G | Treatment integrity
effort (not ability). BSP O Two or more office - Implementation and
is most effective when discipling referrals (ODRs) checklist
mnﬁiﬁter‘l”}" delivered within a gradll‘lg p'arli:ld - Trealment ilﬂliegrlhlI ¢ SRSS-ET Low
immediately after checklist (0-3) -
desired behavior has ANDIOR . e .
been performed. Social validity ?f‘ RS
,EEE”;P'B, A, 'Elreaik + IRP-15 (teacher) | o
OB SN0OWING Your waor Academic:
on all the division O Two of more missing & ?}:S:: beompieied | o Ranking et diors
steps." Non-example assignments within a on the Mativation
“Good job!” grading period to Learmn gubscala
O AlIMSweb: intensive or ofthe S315-PSEG
strategic level (math or
reading;
Frogress report: Targeled for
Growth for academic leaming
behaviors
_pymigh v 2 eservad. Permission granted bo photocopy tor personal anc educational uee as iong as the names of the 1

120 by the Lineversdy of Kaneas, &l nghie
T

craabors and the full copyright notice are roluded §

COpEES

Be

Praise
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A-R-E Components

featuring

Benavionw- Specifiic Praise

The following is an example of A-R-E intervention components for 2 student who ergages in off-task behavior {e.g., getting out of their seat, talking to
peers and adults about off-task topics, calling out) ta obtain attenticn from their teacher and paregprofessicnals end to avoid completing wark.

ntecedent adjustments

einforcement adjustments

xtinction of target behavior

Moke small Chonges in enwironment o prompt the

Al more gesirable reglacerent Behmdor 1o ool

] {-.l—ln..il!n—ll}- grest sy fenl oo to
aitier 2 the lassr o

o Fajp stucent will peer role model o
wiotk or tasks facress peer lier el

o isjole posters e the classroom and
around the schoal that list expectations

o erbally state the desired behavicrs yal
expect the student Le engagein

s pode| expectationrs [ class

Frovide micre and specific reinforcement for the new

bengwior

o Proneoe behavior-specilic praise ta lhe
sirall Lasks o parks af lerps tazhs e
student completes

o Cjve sbucen) behavior-specilic |:*.-.i_~.|- [t
ar-task behavior 2L g high rate

s (elelrate large task completions!

o Offer student 2 minutes to =2l a pre-
approved (ohe tethe class after an en
Lask guration goal |5 met

Gihve SRRt o rfef reminger ohout what fe.or she s

supoosed 1 Be Joing wathiout engasing i orgument

» Givad nonverbal geormmt E:j-' i .-.Ii-'|:-_;
thie dlassaraom -n.-'||i|’|"\-_‘ axie lalions
Dosle]

0 (s F:-.—.ia:—' Lo ather slodanes thal are
".'l'I'L-\.";-!'i. = adein) |.:f-\.'-i":-5'.' o Fttention 1o

the student when they are nol on task

CFEE;

Adazpted from: Lane, K. L. Oakes, W. P, & Cax, kL (2071). Functlional &
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Behavior-Specific
Fraise



7 Steps to Implement Behavior-Specific
Praise

Evaluate current rates of general and behavior
specific praise.

Hoben

|dentify behaviors to reinforce.

Practice delivery of behavior specific praise. o e

i
3185238

Observe student behavior. _,,

Provide behavior specific praise.

Y m Monitor the behavior specific praise delivery.

vV BEIGEA Seek student input.




Step 1: Evaluate current rates of general
and behavior-specific praise (BSP)

« Evaluate your current rate of general and behavior-specific
praise statements

* You can accomplish this in a few ways:
1. Have someone else observe you in action
2. Audio or video record yourself over a set period
3. Track your use of praise statements in real time




Lincoln Lion PRIDE!

Step 2: Identify behaviors to reinforce

A

Lincoln Elementary Expectation Matrix Cis’

= Use a quiet voe

= Use kind words

« Valk on the right solf and then return o | towards the bus
side of the halhway | = Use manners « Follow the rules of | | s :"'"““W
- Face forward « Listen to and folow | T game * Stay In your own Ugenis
Mto « Line up when the Bathroom stall « Listen to and follow
requests up o
bell rings » Give othars privacy | the bus drivers’
« Stay ih your
» Keep hands to « Make your choices |« Play approved « Flush toilet « Bring home all
on time yoursed quickly games « Wash hands with necded matenals
= Remain In school for | « Walkc in the hathway |- Eatyourown food |- Use equipment soap « Tatk quietly with
the whole day « Stay in line with «Choosed seatand | dPPropriately » Throw away any othess
+ Bring your required | your class stick with it « Retuen equipment trash properly « Remain in seat after
materials « Clean up after when youatedone |, panoet any you enter the bus
» Torn in Snished yoursed problems to your
work teacher
» Exercise seif-control
» Walk quietly » Use your table « Inchude others in « Take care of yoi + Go directly to your
« Move dicectly to manners YOUr Garmes. business quickly destination
next location = Assist your moighbor | - Be active » Keop bathroom tidy | « Keep hands and
- Folowdirections | fpecessany « Follow the rufes of | - Use time wisely feet o salf
= Use an Inside volce | the game = Use seif-control




Step 3: Practice delivery of BSP

» General guidelines:
o Praise effort, not ability

o Praise specific examples of effort, not
broad generalizations

o Praise in a variety of contexts with
various methods:
= |n front of class
* |n private
= Written feedback

feilid

Behavior-Specific Praise




Step 4: Observe student behavior

Watch for opportunities to deliver behavior-specific praise




Step 5: Provide BSP

It is important that behavior-specific
praise Is:
o Sincere

o Contingent on the appropriate
behavior

o Delivered in a manner that is most
appropriate for the student




Step 6: Monitor BSP delivery

Monitor your use of behavior-specific praise by:
o Asking a coach or peer to observe
o Recording yourself (audio or video)

o Self-monitoring (e.g., tally mark, moving paperclip from pocket to
pocket)

J". ‘;lr ’/'. ‘/( '¢" :




Behavior-Specific
Praise

Step 7: Seek student input

T

Behavior-Specific Praise

Student Social Validity Quastiannaira — Pre-interventian

Directions: Caornplete this questionnaire with the student prior to beginning the instructional cheice
irtarvantion. Enter daty in the Social Walindy tab of the Tiered Intervention Data Manager, which will

score the guestionnaire for you. Gonskder these data as you move forwand with the intervention {2.0.. can
certain elements be adjusted Lo improve social validity rem the studenl’s perspeclive?).

Student: Date:

| o nol
ayred | agrue

. Ivirould like to receive BSP for
meeting classroom expectations.

b

Receiving BSP would help me
get more work done.

L

| think that receiving BSP could
help improve my grades.

s

. Receiving BSP would help other
students in my class/school.

o

| think that receiving BSP will
make schoal a happier place to
be.

Comments:

f classrnam itarsar an wrataging |7 Kool TR (Fd ),

ol Paystolgy, Vol 4 25° — 263, Dilbaun

Reprodused uider Feir Use of copyiighled aleiiats fo ecieslon, schobarship, and eeeaich 17 US2 5107




.,  Sualege
Behavior-Specific
Praise

Module Spotlight

y‘\. USING BEHAVIOR-SPECIFIC PRAISE AT HOME
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Work Time: Explore Behavior Specific Praise

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Open the Behavior-Specific Praise module to explore

Step 3: Review the selected module’s resources

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention



https://www.ci3t.org/enhance

Behavior-Specific Praise Work Time

Behavior-Specific Praise as....

Module Component of Stand-Alone Tier A Trainer/Coach
Exploration Tier 1 Instruction 2 Intervention

Behavior-Specmc
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Module Connection!
Instructional Choice

Low-Intensity Strategies
Instructional

Choice

aslact the chalees to offar aach

o do ion " offor thouo
shatase 10 your child during the dantifisd coitivg or
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Work Time: Explore a Second Low-Intensity

Strategies

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one low-intensity strategies module to explore

! | | 2g n 151y 5l || 0y : o5
Behdvnor Speufrc Instr ucuonal Active Hth Prob’xbl ity lnslrucl«ondl Opporlumueb

Precorrection
Praise Choice Supervision Request Sequences | Feedback to Respond
- ’ \

Step 3: Review the selected module’s resources

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention

00:00


https://www.ci3t.org/enhance

Resource Spotlight! (1 of 2)

IES * WWC Ciearinghouse

Instituse of
Eclucation Solences

What Works
Clearinghouse™

G PRACTICE GUIDE

Teacher-Delivered Behavioral
Interventions in Grades K-5
A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in
(@ rades K-5 Released: Decembear 2024
:_3, Introduction document (160 KB)

WO
F15 SNOTRRST OF T RATN

_: Summary documaent (479 K8)
: Details  Panel (B Fun Guide (5.7 M)

This pr

tice guide provides teachers with seven recammaendations for implemaenting lew.intensity behavioral interventions in grade K-5
classronms to suppert students in demonsteating expected behaviors in the classroom sa that students and thair classmates can engage in
learning.

TIEER
] Co-astablish, model, and teach clear axpactations for student behavior consistent with schoolwide sxpactations o o
STRONG TR
~ Show More EVIBENCE ONG
2 z 2 £ TIER
Remind students to engags in expected behaviors o
SIRONG
~ Show More v | STRONG
g TIER
3 Ackrowledge students for demanstrating axpoctad behaviors thraugh positive attantion, praise, and rewards. o
STRONG TR
~ Show More EVIDENCE ONG
. L . . TIER
4 Offer instructicnal chaices to students to increase engagement and agency.
MOBERUTE
~ Show More Viesce |MODERATE
i . TIER
5 Provide students frequent and varying opportunities te respond 1o and engage in activities
MOSERUIE
v Show More EVIDENCE MODERATE
6 TIER
Teach students to monitor and reflect on their own behavior.
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Using Systematic
Screening Data to...
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Connect Students to Validated Tier 2 and Tier 3 Supports



Connect Students to
\ Validated Tier 2 and
\Tier 3 Supports
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Comprehensive, Integrated,Three-Tiered Model of Prev

Clarifying Tier 2 Supports

Language

Matters

How do we talk about students in e

need of Tier 2 supports? There are no "Tier 2 kids” or “yellow zone
students.” Based on the data, there may
be a student who needs Tier 2 supports.

Various

Locations )
Where do we provide Tier 2 °
~

supports to students?

Tier 2 supports can be provided in
various locations. Students do not have
to be sent out of the classroom to
receive a Tier 2 support.

Supports vs.

People

&
\¢
Is Tier 2 the support? Or the

narenn whn nravidace 112 / - ar D amtaritamsrndires reirde et Hhe ot ratosre? \
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to be sent out of the classroom to

receive a Tier 2 support.
Supports vs.
People ®
\¢
Is Tier 2 the support? Or the
person who provides it? Tier 2 intervention grids list the strategy,

practice, or program provided. Tier 2
supports may be provided by teachers,
interventionists, counselors, staff, or others.

Supports are

Integrated Eo
What is available to students in

need of Tier 2 supports?

Your Ci3T Implementation Manual has one
comprehensive list of Tier 2 interventions

Y ——wc | to support the needs of students in
academic, behavioral, and social domains
(not separate lists).

Tier 2 supports are often integrated.

il For more information, please visit ci3t.org




Talk Time: Tier 2 and Tier 3 Interventions

* What Tier 2 and Tier 3
Interventions do you offer in your
school or district?

* How do you currently look for
students who might benefit from
Tier 2 and Tier 3 interventions?




Winter Over Time

SRSS-Externalizing Results — Middle School

% of Students Screened

100%

80%

60%

40%

20%

0%

|

9.19%
(n=13)

- 12.95%
I/_ (n=6)

Level
9.23%| 110.15%||11.54%| |
(n=21)K'(n=27) (n=27)

|

20.22%
(n=96)

70.55%
(n=518)

22.77%
(n=68)

18.55%
(n=71)

69.91%
(n=491)

21.44%
(n=53)

8.6% | [12.62%/| |

(n=17)[|| (n=26)

12.98%| |4.81%
(n=17) I |(n=22)

14.77%
(n=47)

22.59%
(n=54)

18.55%
(n=42)

9.63%
(n=44)

85.56%
(n=391)

W16

W17

= Low Risk (0-3)

W18 W19

W20
Winter

Moderate (4-8) mHigh (9-21)

W21

W22 W23

W24



Winter Over Time

SRSS-Internalizing Results — Middle School

% of Students Screened

Level
17.36%||12.87%| |12.22%| |13.13%| 16.85%| | 10% | |13.8% [13.62%| |15.27% | |5.25%
100% (n=79) || (n=52) || (n=54) || (n=60) (n=23)( (n=44)|/|(n=42)|[| (n=41) ||/ | (n=20) || (n=24)
| |
. 15.38%| | 9.9% | 117.24% | [12.04%|\| 4.3% [|[10.23%|[10.18%
80% (n=70) | i (n=40)| | (1=32) g (n=55) | |(n=37) | (n=45) || (n=30)
60%
40%
67.25%||77.23% | |80.54% | | 74.84% | [88.85% | (79 77%| [76.02%|/76.08%
20% (n=306)]|(n=312)| |(n=356)| |(n=342)| |(n=349)| |(n=351)| |(n=432) (n=229)
0% “
W15 W16 W17 W18 W19 W20 W21 W22 W23 W24
Winter
® Low Risk (0-3) Moderate (4-5) mHigh (6-18)




Winter 2024
SRSS-Internalizing Results — Middle School
Grade Level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
0 160 (9134.119 3) (2.45130) (4.?38)
! 131 (913?839) (1 .253) (4 .658)
8 166 (8154.1524) (71.33) (6?(153)




Data to Suggest a Focus on Connecting
Students with Tier 2 and Tier 3 Supports

Student ID |Last Name First Name
122006 Campbell Adison 4 4 0 0 2 6 64 70 96 99 6 LOW 57 68 68 6 LOW
122187 Scott Thomas 1 1 1 0 1 0 21 68 41 88 4 LOW 42 72 56 5 LOW
122295 Brooks Maya 0 1 4 0 2 3 7 82 21 37 1 MODERATE 47 96 14 b LOW
122304 Mulder Jill 2 1 9 0 1 0 43 38 51 37 B LOwW 47 59 14 4 LOwW
122308 Fowler Vanessa 1 5 12 0 0 0 46 22 45 37 v LOwW 26 38 14 2 | MODERATE
122313 Watts Deshaun 0 1 2 0 0 0 60 30 93 96 1 LOW 88 90 88 9 LOW
122318 Garcia Carlos 1 1 1 0 0 0 36 54 88 88 9 LOW 62 74 14 B LOW
122334 Hawkins Julia 1 9 4 0 0 1 78 13 88 49 6 LOW 42 24 14 3 | MODERATE
122348 Nashar Ayasha 2 1 3 0 0 0 62 99 68 96 0 LOW 80 99 98 9 LOW
122352 Cole James 5 7 3 1 4 0 1 3 16 27 3 HIGH 8 38 34 \ HIGH
122363 Hill Tyrez 2 0 1 0 1 0 48 76 84 75 2 LOW 88 92 14 8 LOW
122366 Shaftoe Robert 5 2 B 0 12 5 1 42 8 5 3 HIGH 5 44 46 \ HIGH
122371 Flaherty Julia 1 3 1 0 0 0 35 65 51 13 0 MODERATE 57 84 14 b LOW
122376 Heinz Karl 1 2 2 0 5 0 17 88 26 37 7 MODERATE 22 91 76 5 LOW
122395 Xiao vy 0 1 3 0 1 0 24 76 51 27 4 LOW 47 84 56 6 LOW
122411 Turner Tony 3 1 3 0 2 0 10 42 16 37 0 MODERATE 8 54 34 \ HIGH
122445 Bevins William 3 2 B 1 13 3 78 96 56 49 1 LOW 88 93 97 9 LOW
122447 Reed Fenton 3 0 2 0 0 0 27 94 56 49 6 LOW 88 99 68 9 LOW
122461 Greenwood John 2 0 1 0 2 3 44 94 62 19 9 LOW 52 84 98 8 LOW
122581 Ferguson Ada 2 1 4 0 0 0 68 85 96 96 4 LOwW 88 96 14 8 LOwW
122608 Dixon James 1 1 4 0 0 0 63 72 72 61 6 LOW 62 80 51 6 LOW
122633 Martin Reid 0 0 1 0 0 0 52 38 56 27 B LOW 32 7 68 3 | MODERATE
122643 Myers Edith 4 1 1 0 0 0 66 22 62 19 b LOW 32 38 14 2 | MODERATE
122802 Permy Lily 3 3 B 0 5 1 20 4 51 5 8 MODERATE 12 7 14 \ HIGH

attendance | behavior academic screening

screening
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Tier 2 Interventions: lllustrations

* " Enhancing CiaT Médﬁ‘_le Enhancing Ci3T Module

i3
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Supports to Promote Students’ ,
Academic, Social, Emotional, and Supports to Enhance Students An intervention package for students
Behavioral Success Social and Emotional Well-being struggling with anxious feelings



Tier 2 and Tier 3 Intervention Grids

&

Lincoln Elementary
School Year 2023-2024
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Elementary

Self-
monitaring

Description
Students learn to
observe and record
their own behavior.
Selt-monitoring is
implemented by the
student and teacher to
improve academic
performance
(completion and/or
accuracy), academic
enabling behaviors
(e.g., engagement,
study skills), social
skills, or other target
behaviors.

Secondary (Tier 2) Intervention Grid

Self-monitoring

i School-wide Data: Entry

Criteria
Behavior:
O SRSS-E7 score:
Moderate (4-8)
O SRSS-I5 score:
Moderate (2-3)
ar
O SRSS-ET score:
High (8-21)
O SRS5S5-I5 score:
High (4-15)
or
O 2 or more office
discipline refarrals
(ODR)

AND/OR

Academic:
O Progress report: 1 or
more course failures
or
O AlMSweb: intensive or
strategic level (math or
reading)
or
O Progress report:
Targeted for growth in
academic enabling

behaviors

Data to Progress
Monitor

Work completion and
accuracy of the academic,
behavioral, or social and
emaotional area of concern
named in the self-monitoring
plan

Passing grades on progress
reports

Social Validity:
= |ntervention Rating
Profile-15 (IRP-15;
teacher and family)
= Children's
Intervention Rating
Profile (CIRF)

Treatment Integrity:
Implementation & treatment
integrity checklist

SENHANCE

Exit Criteria
Behavior:
O SRSS-E7 score:
Low (0-3)
O SRSS-IS score:
Low (0-1)

Academic:

Passing grade on
progress report or
report card in the
academic area of
concern (or target
behavior named in the
self-monitoring plan)




School-wide Data:
Entry Criteria
avior:
O SRSS-E7 score: Moderate (4-8)

Data in Action 1

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing

assignments
AND/ OR
Academic:
0O Report card: 1 or more course @
failures \é"
l o <€
O AIMSweb: intensive or strategic Qb\o & *\&
level (math or reading) vq? .o‘t? " \é"\Q "
or & S & Q & o
O Below 2.5 GPA ‘g{?’x\ ‘{3‘\ Cd & & & °
t Name s ® & & d © <%
11111|Barton, Mike 1 1 6 2 0 4 1
11112|Cole, James 1 2 3 2 1 2 1
11113|Cianni, Sue 1 1 0 0 0 0 0
11114|Fox, Lucy 1 1 0 1 0 0 0
11115|Flaherty, Julia 2 1 5 2 1 7 0
11116|Gantt, Henry 1 1 0 1 0 2 -
11117|Greenwood, Jonny 1 2 0 3 0 5 0
11118|Gilbert, Jillian 1 1 0 0 0 | 1 0
11119|Hale, Chad 3 2 16 1 6 | 0 1
11120|Heinz, Karl 2 1 6 1 0 ‘ 1 2
11121|Lane, Carly 1 1 2 0 0 ‘ 0 3
11122|Luck, Brad 2 1 14 1 5 | 0 1
11123|Miles, Dean 1 1 3 1 0 1 0
11124|Mulder, Jill 1 3 6 8 1 | 2 0
11125|Phelps, Whitney 2 1 3 1 0 ‘ 0 2
11126|Shaftoe, Robert 1 2 3 0 0 3 0
11127|Smith, David 3 3 5 8 2 2 0
11128|Smith, Kaityln 1 1 1 0 0 1 2
11129|Waterhouse, Lawrence 1 1 2 1 0 1 1
11130|Xiao, Ivy 1 1 0 1 0 0 1




O SRSS-E7 score: Moderate (4-8)

Data in Action 2

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing
assignments

Academic:
O Report card: 1 or more course
failures

or

O ATMSweb: intensive or strategic
level (math or reading)

or

O Below 2.5 GPA

-

oF
£/ L S AL L -
'P‘ k4l | |* ﬁ &% - -

2 1 i & 2 0 F 1
3 1 3 s i i 1
" 11113} Channi, Sus 1 1 i i 0 0 1
5 11114 Fou, Lucy 1 1 o 1 0 0 ]
6 11115 Flaharty, Julia 2 1 5 2 1 T 3
7 11116{Gantl, Honry 1 1 o 1 0 2
8 11117 Greanwood, Jonny 1 0 a 0 3 0,
s [ 11118[Givert, Jitkan 1 1 o o 0 1 [}
10 11119 Hale, Chad 3 2 18 1 [ 1] 1
11 11120 Heinr, Karl 2 1 i3 1 [1] 1 i
12 11121|Lane, Carly 1 1 2 0 ) 0 3
13 11122 Luck, Brad | ] 1] 14 1 5 [} 1
14 11123 Miles, Dean | 1 1 3 1 0 1 0
15 11124‘!.11“; Ji | 1 B B 1 Zz )
16 11125/ Phelps, Whitney 2 13 1 0 o] 2|
17 11126 Shaftoa, Robert 1 3 0 1] 3| o,
18 11127 Smith, David | 2 5 B 2 2 i}
14 11128 Smith, Kadyin 1 1 1 ] 1] 1 gl
10 11128 Waterhouse, Lawrence 1 1 2 1 ) 1 1
21 11130 ¥iag, by | 1 1 0 1 0 0 1

-



School-wide Data:
Entry Criteria
avior:
O SRSS-E7 score: Moderate (4-8)

Data in Action 3

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing

assignments
AND/ OR
Academic:
O Report card: 1 or more course
failures g
or KG
O ATMSweb: intensive or strategic & &
level (math or reading) 08‘ X Q\(\e
or ol & Qc}Q o
O Below 2.5 GPA &° & & » N g &
— “6 “{o | Qs? Q."o' & ) (8\
Student ID_|Student Name i) o/ 5 s S . A 7]
11115|Flaherty, Julia 2 1 5 2 1 7 0
11120[Heinz, Karl 2 1 6 1 0 1 2

Other Tier 2 Options

Behavior
Contract

Behavior-
Specific Praise

Precorrection

Instructional
Choice



Tier 2: Self Monitoring Intervention

Support
Self-

monitoring

Description
Students learn to
observe and record
their own behavior.
Self-monitoring is
implemented by the
student and teacher to
improve academic
performance
(completion and/or
accuracy), academic
enabling behaviors
(e.g., engagement,
study skills), social
skills, or other target
behaviors.

School-wide Data Entry Criteria
Behavior:

[1 SRSS-E7 score: Moderate (4-8)
[1 SRSS-I5 score: Moderate (2-3)

or
[1 2 or more office discipline referrals

(ODR)

AND/OR

Academic:

[1 Progress report: 1 or more course
failures

[1 AIMSweb: intensive or strategic level
(math or reading)

[1 Progress report: Targeted for growth
in academic enabling behaviors

Data to Monitor Progress
Work completion and accuracy

of the academic, behavioral, or
social and emotional area of
concern named in the self-
monitoring plan

Passing grades on progress
reports

Social Validity:

e Intervention Rating Profile-
15 (IRP-15; teacher and
family)

e Children’s Intervention
Rating Profile (CIRP)

Treatment Integrity:

Implementation & treatment
integrity checklist

Exit Criteria
Behavior:

[0 SRSS-E7
score: Low (0-
3)

[0 SRSS-I5 score:
Low (0-1)

Academic:

Passing grade on
progress report or
report card in the
academic area of
concern (or target
behavior named in
the self-monitoring
plan)




Tier 2 Self-Monitoring Interventions:
Resources to Support Implementatlon
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Tier 2: Social Skills Intervention

Description

School-wide Data Entry Criteria

Data to Monitor
Progress

Exit Criteria

Social Skills
Intervention

Interventionist (trained teacher,
counselor, or paraprofessional) will
lead small group social skills
intervention sessions offered during
study skills or advisory period for
approximately 25-30 min 3-4 days
per week. Students will acquire
new skills, learn how to engage
more fully in instructional
experiences, and learn how to
meet more school-wide
expectations. Small groups will run
for up to 24 sessions (8 to 12
weeks depending on the number of
sessions conducted per week)
using approved, validated social
skills lessons appropriate for
student skillsets as identified using
validated assessments (e.g.,

tanarbhar and narant vvarcinne nf thaoa

Behavior

[0 SRSS-E7 score: Moderate (4-8)
and/or
[1 SRSS-I6 score: Moderate (4-5)

AND

[0 2 or fewer absences in first 3
months of school

AND

[1 Evidence of teacher
implementation of Ci3T primary
(Tier 1) plan

AND

[0 Family permission
After obtaining family permission,
complete a validated assessment
(e.g., Social Skills Improvement
Svstem-Ratina Scales Teacher.

Student measures

[1 SSiS-Rating
Scale (Pre/Post)

[J Direct Behavior
Rating (DBR;
daily)

[1 Attendance and
tardies

Social validity

[0 Teacher: IRP-15
[0 Student;: CIRP

Treatment integrity

[0 Social Skill
Lesson
Treatment
Integrity
Checklist

[0 Review

student
progress at
end of 24
sessions
SRSS-E7
and |6 scores
are in the
low-risk
category
Team agrees
goals have
been met or
no further
sessions are
warranted




Tier 2 Social Skills Interventions:
Resources to Support Implementation

~ | Enhancing Ci3T Modiile
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Supports to Enhance Students’
Social and Emotional Well-being



Tier 2: Recognize. Relax. Record.

School-wide Data Entry

Data to Monitor

Exit Criteria

Recognize.
Relax.
Record.
(RRR)

Description

RRR is a self-monitoring intervention package. The
intervention occurs in an educator-led small group

(3 students). Students learn and practice the three

components of Recognize. Relax. Record. over 15
lessons of 20-30 min each (RRR Instruction).

1.

Recognize: Students learn to identify thoughts
and feelings related to being anxious—a key
component of self-awareness (3 lessons).
Relax: Students learn relaxation strategies to
support self-regulation. Students learn the
following relaxation strategies: breathing
strategies, self-talk, guided imagery, and
progressive muscle relaxation (8 lessons).
Record: Students learn to self-monitor their
thoughts and feelings, using selected Relax
strategies, and engagement (2 lessons).

RRR Ready-Go!: After several days of using
self-monitoring, students work with their
teacher to review how things are going, ask
questions, and receive feedback and
reinforcement (1 lesson).

V_UErL R B O . O L R D

Criteria
Behavior*
0 SRSS-I5 score: Moderate
(2-3), or

[0 SRSS-I5 score: High (4-15)

Attendance

[0 Missing no more than 5
days in the first 6 weeks of
school as regular
attendance is important to
access the instruction.

Grade Level

[0 Third-, fourth-, or fifth-grade

*Students with co-occurring
externalizing risk (moderate or
high) may also be considered
for inclusion

Progress
Student Performance

Use of selected relaxation
strategies and level of goal
behavior (e.g., academic
engagement):

¢ RRR Teacher Recoding
Form to measure
engagement and
internalizing behaviors

e RRR Student
Recording Sheet to
measure anxious
feelings, engagement,
and use of Relax
strategies)

Social Validity

e Teacher: IRP-15
e Student: CIRP

Treatment Integrity

Reduced
internalizing
behaviors as

measured by the
SRSS-I5 score:

Low (1-2)

Demonstrated
independent use of
strategy(ies) (goal
set for expected
improvement: trend
or level).

Increased
Engagement
consistently meeting
goal set (as
measured by the
DBR)




A Closer Look at Recognize. Relax.
Record.

Enhancing Ci3T Module

An intervention package for students
struggling with anxious feelings



What is Recognize. Relax. Record.? %9

eeeeeeeeeeeeeeeeee
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An intervention package containing
three components:

* Recognize

o identify thoughts and feelings
related to being anxious

* Relax
o manage anxious thoughts and
feelings using relaxation strategies

 Record

o self-monitor thoughts and feelings,
use of relaxation strategies, anc
engagement (social or academic)




What does the supporting research %9 il

for Recognize. Relax. Record. say?

Recognize.

» Social-emotional competencies,
such as self-awareness and self-
management, are related to
important long-range outcomes

o high school graduation
o college degree completion
o obtaining employment
Durlak et al., 2011

Self-
awareness

Self-
1lanagement

Social
awareness

Social-
emotional
competencies

Responsible
decision-
making

Relationship
Skills

Adapted from CASEL Framework (2020)



What does the supporting research %9
for Recognize. Relax. Record. say?

Relax.

* Relaxation training is commonly used in research-based
cognitive behavioral interventions for children with anxiety

Chorpita & Daleiden, 2009
—5 X :‘j_}
—O s

A
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Breathing techniques Guided imagery Progressive muscle Self-talk
relaxation



What does the supporting research %9

for Recognize. Relax. Record. say?

Record

« Self-management interventions effective for
o behavioral and social outcomes
o reading, math, and other content areas at elementary
Levendoski & Cartledge, 2000
o productivity, engagement, and academic performance

Carr & Punzo, 1993
o Sstudents with emotional and behavioral disorders

o students educated in general and special education classrooms
A.M. Briesch & Briesch, 2016; Briesch & Chafouleas, 2009
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uuuuuuuuuuuuuuuuuuuuuuuuu



-~ A
QD g

1 Elemel}iﬁr’y School 1 Elementary School 13 Elementary Schools
2 Teachers 6 Teachers 96 Teachers
single-case designs multiple baseline design random assignment
[ ] / \y J o \
i . R
' -
T - ——— p : v
1
\ 3 [ % waitlist control
;
T
1
i
Study 1

A special thank you to
teachers who participated!
It was gift to learn from
and with you!!!

Study 2



Three Components of
Recognize. Relax. Record.

RRR
Instruction

Baseline

RRR

In-Class
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Enjoy Lunch!




Ci3Ta

+ENHANCE

Enhancing Ci3T Module

Implementing RRR

A 7 step process

An intervention package for students
struggling with anxious feelings




O ©

Student Selection Sheet

Recognize. Relax. Record.

Teacher Name: Ms. Sardsin

School Lincoln Elemen’carﬂ

Grade level: 5 Date Completed: 10/14/24

Absences

Student ID

Sex
{Male or

Internalizing
Score (SRSS 15)

Low (0-1)
Moderate (2-3)

Externalizing

Score (SRSS-E7)
Low (0-3)

Moderate (4-8)

(Days
Missed)
No more

than 5

Family

communication

preferred in
Spanish

Invitation Invitation

Student Name Female ) High (4-15) High (9-21) days {(yes/no/both) Sent Received
122006 | Smith- 2ohn F 4 3 2 no
122295 Johnson, Emily F 2 8 5 both
122295 Taylor, Savah F 8 4 3 no
122295 Anderson, David F 2 19 7 no
122313 Thomas, Jessica M 5 no
122318 Harris, James M 2 2 yes




Step 2
Plan RRR Procedures
 Schedule

o RRR Rating Period

* Time when baseline (Direct
Behavior Rating) data
collected

* Time when students will use
self-monitoring during RRR In-
Class phase

o RRR Instruction Block

* Time for small-group
Instruction
(15 lessons, 20-30 min each)

nnnnnnnnnnnnnnnnnn
struggling with anxious feelings

1) RRR Rating Period:

Time Subject
{e.q., 12:15-12:45) {e.g., Science)
2:00-2:40
Monday-Thursday Math
2) RRR Instructional Block
Time Subject

{e.q., 12:15-12:45)

{e.g., Science)

10:00-10:25
Monda:j, Weo(neso(aj, Thursda:’

independent Work Time




Enhancing Ci3T Module

]

Step 3 Collect Baseline Data

An intervention package for students.
struggling with anxious feelings

Enhancing Ci3T Module

UL eampleted s o, e dollawing lims,
1

13 Getting Started with Recognize. R... Rocognize. Relax. Record, j Preocdlall ol
Teachar Reccrdi-g Tomm
14 Step 1: Use data to connect stude... Teacher: Dite: Start time:; End Tirns: Sett ng (Subject):
Activizy Description: Nurmbes 2 adults prosant: Mumbcr of students prosent:
15 Step 2: Plan RRR Procedures ) .
P Primary Qhaerver: Secondary Jbgerver: Farm completes by: T Primany TISecondary
Collaborate with parents, families, an. . Diract Behavior Rating
Crearall, bowe cllen did e slocsal...
Gather data to identify students’ stren deracnstrate aeademiz engags nent’ deracnstrate neenta izirg hehaviar?
Stusdent 1. LLEET] mres ;.r'f ool Akl Gamen res alm e
Prioritize concerns and schedule RR... | | 1 | T 1 | ek L | | | | | | |
U = L} [ - M
Operationalize behaviors of interest Student 2: - P Aline el R M
| | | | % e | | | | | | | | |
. - I I T T 5 I 1 T 1 T I 1
Prepare intervention forms and proce... 5 . 5 . : Y
- Student & not ot ol - e ot at all Soamaves STeTT
Schedule RRR Instruction block i T T
| a s || [ I B I
. = 1 r a
Wrapping up ‘
i . X Agader v eipayerenl Tileraliciry Seravicr
16 Step 3. Begin baseline data collec. .. RCTARINIE BIRGEMEt: SRl o Fassrsly pa~ F1740rg 2urng Intarnalizing Benavion: Jbsareaba M GaLors @ parseT TN ha waTed,
dassroem achv b as sramd, ursasy, srne~sus, nousng shesical sigas avmdsnt sohaaons, worss
17 Step 4: Provide RRR Instruction Examplas insivde Inokirg toewars wduzezss jor coatibezien pean o srphrases, anz wer aAioas ndizates of siods 1835
insnAlisa mezEns s 5 . eehock, hanga), oo sesy o speakes Examplas by eategery include phes 25l s ans ie s, warh ng)y avsidst
_ (75, ervcanr o seatibe s 19 peor sndine materizls oo 3 dudaton ofless ghaviors (73 . Aeadieg gyc corded or ban garc wovls arphases o s
RRR Instruction Lesson Sequence t1ar N secards, 3 azpropratcly asking kg snachor 7o 1clz wrha sxprossions of edomarcs cznsoms fosre nonster sk o
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RRR Lessons and Materials atdibg wacalirs: ans, sioTRirg “Tat! ang 2etavios ircempat blzaih Hon-gxamples by category inglude physical sans i s | relasadiaterses
A5 ANEI50 KEk 150, WERKNR EOLA £ CRGSIZOM, 004 100 &ady Tom Ihs SOFRIrE) BwSI03nt 28ranoss 15,9, Ba4Ng 1718 INGMIZU0 A Gaa wods o
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g 3 Tips for Effective RRR Instruction . -
An intervention package for students = W !

struggling with anxious feelings RRR Frequently Asked Questions
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Direct Behavior Rating (DBR)

n intervention package for st
uuuuuuuuuuuuuuuuuuuuuuu

A tool that involves a brief rating of target behavior immediately
following a specified observation period.
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Teacher Recording Form

DBR data are collected using
the Recognize.Relax.Record
Teacher Recording Form to
measure students’:

o Academic engagement
o Internalizing behavior

Recognize. Relax. Record.

Taacher Racarding Ferm

| completed thie farm at the following time:

Froject staff notes:

Teacher: Drate: Start time: End Time: Setting (Subject);
Activity Descripticn: Number of adults present: Number of students present:
Frimary Observer: Secondary Obszerver: Form completed by TIPrimary [CSecondary

Direct Behavior Rating

demonstrate academic engagement?
Student 1:

Owerall, how often did the student. .

demanstrate internalizing behavior?

Al the

natal all Semeties e nol atal Somet mes A line
v 2 | | | | |
% #
| = = L B 1
o e 10 3 3 w
Student 2: I Al the ; RN
ot at all Sometimes tre nol atal Gomet mes v e
v 2 | | | | |
% #
| = = L B 1
[ & 1c I ] u
Student 3: Althe i
natal all Semeties e nol atal Somet mes A line
G 2 | | | | |
| =) = L L
[ & 1 I 3 u

Acadarrie ergagemsn.

Intarnalizing Behavic

Academic engagement: Aciivay or passive y paric pating during
Slassrocm activities.

Examples includa laoking loward aducalad jor conlribulirg peer) o
irstructional materiale {e.g., textboak, hardaut), look ng away from soeaker
[e.0., eduzater or contriauting peer) andfor materials for a daration of less
than 11 secnnds, and appropriziely asking tne teacher far halp.
Nan-examples include engaging in any aciivity othar than

tha assigrecsschedo sd task, such as cisropian (a.0., inapareoriate
audible vacalizatiors. stemping faet) and behavdzrs incompatible with
designaced tas«< (e.3., walking around the classmoem, looking away fram the
spaakarimatera s mae than 10 seconds. head down on desk, reading
UIAPRMOVED iAls like social madia or 3 comic ook,

Intemalizing Behaviar: Observable indicatia s a persan might be warried,
SCaEred, uneasy, or nervaus, including physizal signs. avoidant bebaviors, words
ar phrases, and olhar aclicns ind calive of anxisagness,

Examples by category Include physical sigrs (e.g., trembling): aveidan:
behaviors [e.9., avoiding eye contact or blaqk stare); words ar parases (e.q.,
varbal gxpressians of pefommance cracerns, fears, negative selfta k, or
azcansive seeking of Assurance ar feadba aher observable actions (2.9,
iy ng in respansa to faadback o challanges, nailbitng, fiduetie g, lethargy).
Neon-examples by catagory Include shysical s gns {e.q., relaxediatientive
posiures; avaidant behavisrs (e.q. staying in the instructional a-ea); words ar
phrasas (e.g., neutral. or grawtt-hasad commants abou perfonmance]: other
abservakble acfians {g.g., car appoprate emational resaonses).

oY




Operational Definition: Academic
Engagement

Academic engagement

Internalizing B

Academic engagement: Actively or passively participating during
classroom activities.

Examples include looking toward educator (or contributing peer) or
instructional materials (e.g., textbook, handout), looking away from speaker
(e.g., educator or contributing peer) and/or materials for a duration of less
than 10 seconds, and appropriately asking the teacher for help.
Non-examples include engaging in any activity other than

the assigned/scheduled task, such as disruption (e.qg., inappropriate
audible vocalizations, stomping feet) and behaviors incompatible with
designated task (e.g., walking around the classroom, looking away from the
speaker/materials more than 10 seconds, head down on desk, reading
unapproved materials like social media or a comic book).

Internalizing Behavior: Observable indicati
scared, uneasy, or nervous, including physic
or phrases, and other actions indicative of ar
[zxamples by category include physical sic
hehaviors (e.g., avoiding eye contact or blan
verbal expressions of performance concemns
excessive seeking of assurance or feedback
crying in response to feedback or challenges
Non-examples by category include physic
posture); avoidant behaviors (e.g., staying in
phrases (e.g., neutral, or growth-based comi
observable actions (e.g., contextually approg

||||||




Operational Definition: Internalizing
Behavior

t Internalizing Behavior
articipating during Internalizing Behavior: Observable indications a person might be worried,
scared, uneasy, or nervous, including physical signs, avoidant behaviors, words
ntributing peer) or or phrases, and other actions indicative of anxiousness.
ooking away from speaker | Examples by category include physical signs (e.g., trembling); avoidant
ials for a duration of less behaviors (e.g., avoiding eye contact or blank stare); words or phrases (e.g.,
acher for help. verbal expressions of perfermance concems, fears, negative self-talk, or
ther than excessive seeking of assurance or feedback); other observable actions (e.q.,
(e.9., inappropriate crying in response to feedback or challenges, nail-biting, fidgeting, lethargy).
rs incompatible with Non-examples by category include physical signs (e.g., relaxed/attentive
om, looking away from the | posture); avoidant behaviors (e.g., staying in the instructional area); words or
lown on desk, reading phrases (e.g., neutral, or growth-based comments about performance); other
¢ book). observable actions (e.g., contextually appropriate emotional responses).




Enhancing Ci3T Module

el
RRR Engagement Graphing Procedures %9

An intervention package for students
struggling with anxious feelings

Engagement Graphing Handout

.

Relax. Re

g . My Buffington
School Lincoln Elcmntarﬂl'uacm %D fﬁ g Student Initats ES

Directions

After aach RRR Rating Period, graph your Direct Behavior Rating (DBR) for engagement (0-10) on this gragh. Teachers will draw a dot using a
Pon 10 tecord thaw angagemant rating in the column that matches 10day's date (we have included dates spanning the entre erventon!). Then
connect the dot 10 the previous data point. Students can foliow those same procedures (using penclll) or graph thelr data as a bar graph

r ngoagement

x

et T el O Tt e e
RN R BB
I3t SR AT SiRNS =
B BB E Y ESE I B BV R RN B U R
d Q3 clddd ddcqg v
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Step 4 Provide RRR Instruction

C3T. Implementing Secondary (Taer 2) Interyentions

s R, SRR

Eﬁ o b
RAR Stratogy Step Carsd Gallery
Pt —— L — —n e
; co-m

Spanmt: (ramlsbam

Farrady Materiah

Sy Caithe

Whidaad Luat Landh

HRH betruction Hreguently Adked Uheestions

b O | hawe o Pall o the edson plars axastlyT
What i | nood to change the RRR Imstructional Block?
Hiow can | remsember to begin my RRR In dass blodk for soif monitoring?
What do | do if a student is absent?
What de | de if | am absent?
Whe can | cortect for querticn]
What if | run out of measusemand materfals?

What is a low- intersity strategy?

Can | fzach RRR to my cntire diass ot Tier 1 this year?



RRR Instruction

 Deliver small group RRR Lessons
o ~20-30 minutes per lesson

o Up to 15 lessons (with optional lessons); likely to teach only 10-13
lessons

o Taught during a different time than RRR Rating Period

e Teachers continue to collect DBR data four times a week
(Monday-Thursday) during the RRR Rating Period

i [T
| R




Lesson Plans Overview

* 15 Iessons avallable n1 rve ntl RHMEIE ?b r?d?ésan Plans
o Recognize - 3 lessons s i

o Relax - 8 lessons™
o Record - 2 lessons
o Ready-Go!

o Review (optional)

e 20-30 min each lesson
« Semi-scripted
 Teacher-led

Piesss do nol re-produce ar share any materiads contained borein,
Follopaing ligfing mabar Htwﬂmm i purhilichy rl-.'dabh'




Family Materials (1)

&)
.Clu-sa by providing students with feedbeck and rednforcement (e.g . behavior-specific

praise; schonl-wide ticket) ralatad 1o tha schoolwida expacation thay chosa at the
beginning af the: lesson

Today | learned about the @
circled strategy...

Wrapping upl
fm you complote boday's lesson, will you pleaso —— 0
o Seng/Family Materials: Family Relaxation : as
Card Ring kame with studants
Breaihing Sell-Talk Guldad Pragressia g m:m“"’ “u'ﬂﬁx:ﬂzﬁu’::ﬂ”ﬂ“ L =
Sirateries BrnEgjedy Meisehe Relayaian .

faught taday.

r Completa the RRR Instruction Treatment
Integrity Checkliat & lhe end of Be lesaon

o Afber you have completed the RRR Lesson
Traatment Infegrity Checkizt plaasa placs it intha
RRR Okta Callechion Falder

o Pick ug any ather student maserials (e.g.,
drawinga) and place them in the RRR Data —
Colaction Folder == ‘

Ask me what | learned!

(relenences Family Refsxation Stategy Swep Card Ring foe ndre Bformalion

o As you prefer, sither pick up all sludent imalekals |

ar allw students 1o take their Student Materals: = O

Strategy Cards Ring 1o their desk Requast il
o shddents fo bong these matenals back al the ned

lErs5 0.

Hoy aprendi la estrategia ...

Tharik yeu so much for your efforts! &= We are thankdul bo pariner with youl

Guidance for sending
materials Is In each

Mg cho L Pzt (it dldbog i Fusicks dh Fukns siogresuns e
atinlag i i FiE P e sobsneR i
respracian guadas

lesson plan, as
appropriate

iPregtntame qué aprendi!

A sl Al con Ty et e Pacecte e Tl s e Fattilias it rmids vhkanmecidag




Teacher Materials

Frimpilee

Hexoagie: | Lenen 3

I - — g
\ Guided Imagery SteP®

‘I nrtt Close eyes, take deep breaths.

ﬁ Think of a safe of calm place.

| 'iv sit or lie down. .; B

Facopnizs Rslss. Becore, bastrucicn Hub

Recognize | Lesson 1
Undderstanding &rvalous Thrughts and Fardings
Darmiaads & Linkr

A S PR TPRE SR L TR, FERIET o BT PR PP H]

Breathing Strateges

i ?
7 What sounds and scents do you experience
47 Whe '
do you see”? i ‘
{k down. What
o ink of a path towe

[ 1 . Thin Im space- Breathe. S
‘ {2 jystbe inthe safe, calm ==

|

| @ After two minutes. SBeg

ur oyﬂ_“,".”“’.‘!'_a- ———

Guided imagery

Sef-Tak

Progresswve Muscie Relaxaticn

—

RRR Lesson Plan Materials
lable ol Contenls

Refax Fecard

Giusitng Sralegrs Lo 4
Doy A s

Rrady, Go

Review

Enhancing Ci3T Module

An intervention package for students
struggling with anxious feelings



Instructional Hub

Recognize. Relax. Rec

Recognize | Lesson 1

Recognize | Lesson 2

Recognize | Lesson 3

Relax | Breathing Strategies

Relax | Self-Talk

Relax | Guided Imagery

Relax | Prog. Muscle Relaxation

Record | Lesson 1

Record | Lesson 2

4

2
-
g
g
-3
g

Recognize | Lesson 1

Understanding Anxious Thoughts and Feelings
Downloads & Links

s Lesson Plan

= Lesson Mat

» Lesson Materials (digital versions via Google Slides)

Objectives
After completing this lesson, students will be able to:
» Define the word anxious.
# Describe thoughts and physical sensations related to feeling anxious.

* |dentify situations when anxious feelings and thoughts can be helpful and
unhelpful.

Big Ideas

The big idea of this Recognize lesson is to build the foundation for self-awareness of how

Meogees | Leason |

VINTERAIAG ASS S T g AT P

Laaean Chacrws & Py e

M o ) T S, e o e XS

. Racagee | Lesson t
g aa e x
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e
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L NG A

Toin fudb g a6 mobekon et o ol e S Sy B Vied o woen
I W0 200 S 000N PR AT MR IR Y RS SO0 K O bearan B r e
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g v g, ahe b gy

A

.
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RRR Lesson Plan Materials

"..' lable of Contenls
0
S Recognize Belax Record Ready, Gnl
-"!:ir! lLammon 1 Hiwgltng Sralegre Lemaom
Lasaon 1 Lessnn 3
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P
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Video Model: The Instructional Hub




Key Intervention Lesson Features (1)

o Lesson title
o [ S Lesson timing

Lesson Objectives & Preparation
After comphating this lassan, students will ba abla ta:

s Dafine breathing siratagies with suppart
s Usza the Belly Breathing strategy and 2 to 1 Breathing sirelegy with support.
» Racognize situations whan brasthing strategies may ba halpful with suppon

Hig keas

Thie blg Idea of this Relax lessen i to introduce students 1o bresthing strategles,
which can hedp calm anxbous feelings. As you teach this lesson, students will leam the
steps for uslng bresthing strategies, leam when they might use these strategies, and
have opporunities for praciice. Students will banafit from ramindens 1o meka
cannactions batween self-awarenass skils lmamed in tha Recognize lassons and the
cantent learnad in this (and future) Relax lessens fo calm unhalpful arxious thoughts

and fealings

Learning objectives

Lesson Materials
Thig table previews all tha materals that you wil need for this lesson. You can access

the full size of aach matarial in the RRR Instruction Hub (leak for the Matedals tab in the
accardion for each lesson). Fael free to aither presemt these materials digally or print

papar copias, whichawvar you prefer

Big Ideas of the
lesson

Hamsa Prewlew

‘Wisual Cue Cards: Anwlous Feslings in our =

Bndies (6} mﬁ E‘ﬁ

%:is& Materials

- €




Key Intervention Lesson Features (2)

Pacing Guide
Headings

Tell

Show

Do

Practice & Monitor
Generalize &
Close

W

Recognize: Orawing Activity

Crayans | = == <]
B e

Diry-Crasa Markars ==
-~ :"'“...

Tnestrment lnbegrity

For sach lasson, pleass complete an RRR Treatmant integrity Checklist This
checklist & a standardized form (& q . sama farm for all lessons) avaBabla inoyour data
cofoction folder. You may elect bo complehe sach fem as you move throwgh the
les=son, of Bl the conclusion of & lesson. & member of he research leam will pick
these completed forms up each weak

Pacing Guids

Sac i Tiine Beliviles
e 2 min & Roeview school wide expectstions
= Ask students 1o select ana expactation ta
Tecus on during 1oday's sessian
Tal A min = Review arndous faelings.

W ©

Treatment Integrity




Key Intervention Lesson Features (3)

bt Situational ' d oth
ituational stories and other
Today, we will talk about situations that might make people feel anxious at school. If you
ever feel anxious at school, you might be able to relate to this story! Then, at the end of

our lesson, we will choose a few strategies to learmn to help us manage our feelings e Xa l I I p e S
when we feel anxious, so that we can feel better.

First, let's listen to a story about lzzy.

i Display Story Cards: Test Day Tizzy.

Izzy from Test Day Tizzy is a fifth grader in Ms. Rumple’s class. lzzy
loves to read, but she thinks social studies can be really hard

To make matters worse, she knows that there is a test€oming up
next week. When Ms. Rumple begins social studies class this
marning, Izzy isn't feeling very well. She is having a hard time
concentrating and feels like her heart is beating too fast. As class
goes on, |zzy notices that she isn't paying as much attention as she wants to because
she is so distracted by how she feels. She just doesn't know what to do!

« What do you think is happening with lzzy?

« \Which emotion do you think she is feeling?

o How is it making her body feel?

« Howis it changing her behavior?

« Have you ever felt anxious like lzzy at school, or have you ever known someone
who was feeling that way at school?

Discuss

Engage students in a discussion about a situation when they felt anxious at school or
thought someone else did. Prompt them to think about how their body felt (or the
other person’s body may have felt), how it impacted their behavior, and whether their
anxious feelings were helpful or unhelpful.

Remind students that it can be scary to talk about their feelings in front of others, so it
is important to be respectful by (a) listening to others, and (b) not sharing others’
feelings outside the group in a way that might hurt people’s feelings. For example, it
might be okay to talk to one's family members about what is discussed in the group,
but it would not be respectful to tell other students in the class what another group
participant shared.

(¢




Key Intervention Lesson Features (4)

)

discurs how thesa siratangiss might hedp 1= respond whan we axpanienca anxious
thoughts ard lealings. | hen, we will complebe an aclivily ba practice breafing sralegies
tagether Remambar, v can usae breathing shasagics anywhara and at any tima on our

AL

Embedded materials

Disciuas

{ Display Visual Cus Cards: Anxlous Feslings In sar Bodlas (§) 10 Relp studants

i arliculate how swne of he anxivis leeings ey bave sxpesienced lell
Ltz behanvior-specific praise b scknowlkdge studenls far thei conlbrifndions.

BMow, think of & sfuation wlwen you bl arpdous, and

Fiorw Ltelr\g a hraathing strateqy coutd kava halped *-
- E-:s"‘
l:

s Wit was e siluation thel made you fesl
arminns?

v How did your bordy fasl®

v How might have using a breathing stratagy E—.;"'-
lhedoed?

Show {1 mimstes)

E

Dizplay Strateqy Cards: Br\amhlng Strateqies Staps to heip sders ariculate have i
I sl.luleg:.l rlllglﬂ Lllulge some al the anxious leeings UIEjI el experismnog. i

Plow, le0's lake & minste bo rememiber what Il looks The louse  S==—ie &
wach hraathing stralegy ) 2

= Who wioald like ta do & short demonstration of the Belly
Breathing strategy ¥
& How abma tha 7.1 Braathing siraieagy?

If nenia of the shudents wsrn to metied the strategles, you may offer to modal the
slrategie: yoursell.

Use behendor-specific proise b scknowlkdge students: far ther coniribulions.

- ©



hing Strategies Day 1

| esson Objectives & Preparation
Alter completing this lesson, students will be able to:

o Deline breathing srategies oith L
¢ Use the Belly BItadmlg shategy -:ﬂd 2 ta 1 Breathing sirategy with suppest
+ Recognize siluations when breathing strategies may be helpful with suppont

Big Ideus

The: big idea of this Relax lesson is to introduce stadents to breathing s
MiehmMmMmWMywm:ﬂﬂlsh&mMmmne@mmo
staps for using breathing sirategins, learn whan they might use these stratagies, and
hmoppaudueslotptm Students will benefit from reminders to make
connacticns b saff skils I d in the Racagnize | and tha
content legrmed in this (and future) Relax leesons %o calm unhelpiul srodous theughts

Planning Your RRR Journey

Hlualhlug xthglau Llan. .!

Lezson Ohgectives & Proparation
Alter compleling his lessan, sludents will b= able fo.

& Indepondantly dofine breathing siratagics

»  Independantly use the Belly Braathing strategy and 2 to 1 Breathing stratagy
o Independently recognize situalions when breathing #irategies may be helpiul,

and feafings.

Lesson Materials

Thisz table praviews all the maberials that you wil need for this les=on You can acoess
tha full slze of sach matedal In tha RRR Instructon Hub (look for the Materals 1ab in the
accordion far each lessan]. Feel free to sithar present these materals digitally or prt
paper copies, whichever you prefer

Nama

Vizual Cus Cards: Andous Fealngs in our
Budies (5)

Big Ideas

The hig ra of this Ralas kasson is to revies the beo typas of braathing strtegias,
provide appariunities for practice, and increase sbudent llsency in using these
sirategles. This sacond day of instruction on beeathing strategies emphasizes applied
practicn so thal students can independanty racognize when thesa strategies could ba
nefplul and wse Sem in these momenls b calm andous houghts and leelings.

Lesson Mateiials

This table previews all the malesiais that you will need for this kesson, You can acoess
U2 Puill size of each matedal in the RHH Insbouclion Hub ook lor the Maledaz 1ab in the
accordlon for aach lesson) Fesd frae to alther preser thesa matarlals dghally or print
paper copies, whichrear you prafee

Name Proview

Wisual Cue Cards: Anocous Faslings inour
Budies (B)




LeSSOn ACt|V| I Embedded materials
throughout

O .

-1
r, s review the self-taik slabements you wrole e . ; i e
yeslerday. Then, turn the paper over ared wrile 2-3 / RB&EK-_“?"EH‘TEI!{_ Drawing Activity

mere posiive seif-falk stalements yow can use in Recagniza Relax Racord

the fulure. H you are comioriable doing so, yos can

: Actiiy: Draw a picture
share thase stalements with ancther studend in the group » [raw a pictune of 2 sBuainn whara wou falt ardnus and sepadenced nagative
area Yo are dong sab-talk

Generafize & Closc (4 minutes)
s wo ond today's loszon on soff flk, please shane
. mwn'd'ﬂ what you leamed abeout seif-alk be Megalive Sef-Tak —————%  Positve Self-Tak
s e might you use whal jou leamed? - ™ '(r _H\"
= Wha ks ona parson you could share what we talked about todsy whh, such s
angther ot &1 schoel, rend, of Famiy membsr?
& Vihat other gquestions do you have?

s liv i negefve sell-ak Bubble, vrite onoonhelplul staleoenl aboul e silualion
Iher folow e amos @ changs thel atabament inko praiive sell-sEk.

Try o use positive seif-talk  l=ast ane dme today: Yo can ose il ot home, school, orin
aryy ather seting

Let's finish wp fudsry bry identifying
hiows we fed and rling our oudous & S - -— - -
fefings using the Sdudent e .
Matcrisls: Foelings Recording 0 oo | =5 e o
Card {laminated). Let's rate how we fobl during
the wheala time we wara having this lassan

Pags gul the Studenl Materials: Feelings Reconding Card (laminabed). Explain
how you are feeling o delemmine your rating ard then model how you e you
feelings un the card, Then give each sbudent a Dry Ermse Marker (provided in the
RRR Instructional Kit) io practice rafing their own feefings. Encourage one o mone
students to share how they ane fecling and which rafing they circled. Provide
fredback {zg., “Thal makes sense, you circled a zere because you wene not feeing
amdans at all}. [§thi rating is a kit off (a g =2 thay arn not freling amdous, ot
drde a 1), provide correctve feadback (a g | ef's think about that rating Fa 10
maans youl Ara feeling wary ancdos, and right now you ane not éaling anxinies as all
whiat might b a mnee accursis number o clrcls )

Close by providing shadents with feedback and reinforcement fe.g . behavinr specific
praise. school wida ticket] related to the school wida expectadion thoy chase at the
haginning of tha lasson




Family Materials (2)

o e
After Breathing Strategies |
Lesson 1, you will send

Clase by providing st with feedback and reinfoec {e.g., behaior-specilic
praise. schaolwide »d:m) redatad ta the school-wide cxped:lhm they chose at the
baginning of the lezzon

Wragping up!
Az you complate today 3 lesson, will you plasss:

o Sand Family Materials: Family Refaxation
Strategy Card Ring homs with shiderts

= Send Iamily Materiats: | amily Strategy Note
home with students to indicale which shategy was
taugh! today

o Complate the RRR Instruction Treatmant
Integrity Checkdist at te end of the lesson.

o Alles you huve completed $he RRR Lesson
Treatment Intagrity Chackist, please placa it in the
RRR Data Colecsion Folder.

o Fick up any other student malerisis (e.g.,
draraings) snd place them in the RRR Data
Cellectinn Foidar

o As you peedar althar pick Lo all studant materals
of alow shudents fo take their Student Materials:
Strategy Cards Ring o their desk Request
shdents to bring these materiaks back at the next

home a copy of the Strategy
Step Cards to families

Y.

Hoy aprendi la estrategia ..

r::ln-' 'u::cr !!!!!

= After each strategy lesson-
TR O Y6 O Mo you will send home a Family
Strategy Note

.F'rr-:g dntame gué aﬁrerdll

(e P TEERRE P LR P P TRLEENT TETTRN oY L EE

g ©



3 Intervention Components



Recognize.

Recognize | Lesson 1
Underatanding An ughis [ F]
| emgon Dhjectivers & Preparation
Ster completing thi 50 ey L
v Diafing the word ansdio
# Daccribe amnd phyrical s o redatn v
Idenlify siuations when anxious fzelings and thoughis can be helpiul and

nunhbalpfid

Relax. Record.
Intervention Component

Big Ideas

Tha hig idas nf this Recogriza leszon is o bolld tha foundation for saif.awaranass of
becet e feiel when we are anchous. A2 you teach this fesgon, encourags studsnts bo
develop an wderslanding of U new vocabulary srd pradice dacessing thouaghtz
and fieelings in a supporte conteot

Tha skills that students buid during this lesson will be important for laber lessons
wihich will ask shadarts to make connections 1o thelr own Ivad expanancas ak school
and beyond, §ake whatever lime iz nesded b make sure Mat shadents masten e
contend of this keszon before moving on e the following lessons. Yau may progress
mara sy throtigh these fimt fow lecsons before shadants are able 1o move though
tha foflowing | essons with graatar asss

aaaaaaa Materials
Ths table previess all the iow nee = Can access

I size of each mater nr Hi tha rrials 1ab in th
accordion far aach lesson) Feel fres to elthar present thess materisls digtaly or peint
paper aopies, whicliewss you prele.
Ha Prawy

Can jows Feeling
Bl ¥
i

O

* Recognizing and
understanding our emotions
IS a key component for self-
awareness

« Students learn to:

o Lesson 1: Understanding
anxious feelings

o Lesson 2: ldentifying anxious
thoughts and feelings

o Lesson 3: Choosing strategies
to help manage anxious
thoughts and feelings

nnnnnnnnnnnnnnnnnnnn
uuuuuuuuuuuuuuuuuuuuuuuuu



Recognize. Relax. Record.
Intervention Component

« Students learn strategies to
respond when they feel anxious

=27 ;’l\\ o Breathing Strategies
O = o Self-talk
o o Guided Imagery
Simatin Ssugle hded oy o Progressive Muscle Relaxation
* For each strategy, students will:
o Define
@ o Learn to use
o Recognize situations for when to
use

Self-Talk Progressive Muscle Relaxation

o Demonstrate (and practice)



Recognize. Relax. Record. &
Intervention Component

o Students learn how to monitor their own

v Ml ihe eima saF-muniening sod aradani soqagessn

e o Lesson 1: Learning to Self-Monitor

g bdcas | .
The big ldea of this Recond kesson b %o provice new tools o students hat wil hels eCOr Ou r e aVIOrS
thom become morg Jwarn of Hmes when thoy may be Fasing arodeus thoughes and
1eelings a ek ba upe strasogles thak cam halp them manage thi I
arad Incraasa ther acsdamic argagemenl Buedams wlll lnam cordess-saiabad

oA S LT = Focus: Academic Engagement

il sl in i
nnnnnnnnn - . .
Thiz table prowiows all the mabedals $hat vou will meed dor fals lesson. Yo can access O eSSOI I ea rI I I I I O e - OI l I Or
T tul sk ot cach matedal inthe S0 Instruction Hub Jkeok Sor tha Maforials 12 In S L}
accandion for aach lessen) Faal fres b ather prasent these matadals Sgtaky o pint

N (Record) our Thoughts, Feelings, and
N Behaviors

e = Focus: Anxious thoughts and feelings
RN = Focus: Use of relaxation strategies




Video Model: Opening & Closing a a /)
Lesson




_ Step 1: Go to ci3t.org/enhance
Work Tlme Step 2: Locate the Recognize. Relax. Record.

e Locate the RRR module (see Ci3T: Implementlng Secondary
Instructional Hub (see (Tier 2) Interventions) s -
Steps) zh““ f\ f_;j-;

Step 3: Sign into the module using your district
email (if you haven't yet registered, directions
will be provided to do so)

« Explore one of the lesson
plans.

 Review screening data.

Step 4: On the toolbar, Section 13 (Getting

Started with Recognize. Relax. Record.). Scroll
O @ O O down until you find the RRR Instructional Hub.
.\ \/“ "\b/,« Q N \_/ \ q — —




Step 5: Implement RRR In-Class &
Monitor Student Performance

e Teachers continue to collect DBR data four times a week
(Monday-Thursday)

« Students use the Student Self-Monitoring sheet to self-monitor
their engagement, anxious feelings, and use of relaxation
strategies

 Teachers facilitate self-monitoring (e.g., audio cue, brief check-ins)




Student Self-Monitoring Sheet

Recognize. Relax. Record.

Student Saif-Monitoring Sheat

Taacher  Student: - Subgct/ Time of Day. s _ Date:

ANKoUs 1 Cuiced magery Muscle relaxation Selktalk
When | feel @ T = &
] e ks ) Vo

¥ the strategies you
usec|

. L z =,
How engaged was |? How was | feeling? ¥ B e e

S Saved m s

+—1

Gy Wy

T T

e s

=

oo d s

—

Bernmwnd ey

Overall... ‘ | & | ol 4

¥ O




Enhancing Ci3T Module

Self-Monitoring Treatment Integrity ¢,
Checklist

« Self-Monitoring Treatment
Integrity Checklist located on |

Self-Monitoring Treatment Integrity Checklist

. 0 - not implemented, 1 - parfiafly implemented, 2 - mostly implemented, 3 - fully implemented
e a C O e a I n g Student | Student | Student

Rate each procedure: Total %

Teacher or other adult provided student with Student Self-monitoring Sheet 0123 0123 0123

I O rI I l Teacher or other adult verbally prompted student to complete Student Self- 0123 0123 0123

menitoring Sheet
Teacher or other adult begins RRR-Ding audic cue video 0123 0123 0123

Teacher or other adult checked in with student at the conclusion of each 0123 0123 0123

n
[ ) ( O m I ete d d a I I at e n d Of interval to confirm they filled out Student Self-monitoring Sheet
Student completed Student Self-monitoring Shest 0123 0123 0123
» Student adds ratings to the Engagement Graphing Handout 0123 0123 0123
R R R I n _< I a SS P e rI O d Teachfar adds their DBR rating for engagement to student's Engagement 0123 0123 0123
Graphing Handout

Teacher or other adult checked the completion of the self-manitoring sheet
and graphing of engagement, and provides input (e.g., feedback on accuracy 0123 0123 0123
or progress).

Teacher or other adult provided reinforcement (e.g., behavior-specific praise,
universal reinforcer [ticket]) for student behaviors related to self-menitoring or 0123 0123 0123
other RRR skills {(e.g., use of Relax strategies)
Teacher collected Student Self-menitoring Sheets and put in designated

space (e.g., RRR Folder) 0123 0123 0123

Total (%)




Video Model: RRR In-Class Procedures

&)
Recognize. Relax. Record.

Sell-monmitoring 5hoel

Feacher Student Subjed [ Time of [ay Ceate:

Anxiaus Hreathmg Guided imagery Musche relaxalion Sell-talk

When | feel @ | can use... . a

] ! + the strategies you
Block ! used!
Time ar I 1 - = L3

Activity ] How engaged was 17 : How was | feeling? 5

g A7 e ! " ]

[ B T - ) [T Fommr A i ]

3y i i 1 H
| : | | 1 ! | ! | { | ——1 - i | K | |
; i il H 1

i Y ™ i i

! - ey et ! B e S iy B 1
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Engagement Graphing (1) 4

Engagement Saraphing Handout
Hecopnre. el Hecoid

itk Tancher Studard nsian
Directions

A i RN Ratng Paredd {rafh pins Dol Deifiiens Matveg, (D) R degiphead® (5 109 oo ol (gl T ol Pt well i i 0 oy
i B PR et g TRl P i Thet Coharree, sl musbchars oy s Ga08 fees Raer mOuded dabes aaeeang e ke eleravilons Thes,
craveet e dot o P Jewas e poad Dhatesy o oo, e seme ROy (s panod i T das o a bae greph

+ i . + . . R




Engagement Graphing (2)

Fe)

Direct Behavior Rating (DER) - Engagement Graphing Handout

Racognize. Relax, Record
Schoet  MrsS Teacher Sophee ——

Directions

Ater each RAA Ratag Period, grach your Deec! Betavior Ratng (DBR) tor engagement (0104 on this graph Teachens will dreew 8 G0l usng 8
e 1o B ol el Tl i T St Thal Skl Rdap s 24l Swe hir ifohabind 800 SEaiig P iboe tafeibon | i
SErthe T G ' I RIncR et (ot SDaients 0 ok Mos M SRS [URey (encat) of QREDh i ot am @ bar glapt

A

L ]
L

I |

Engageen

]
L]
5 - - 1 i- .
¥
L]
Ll
l
¥

2
E
.
%
11974 |

5|58 815 8 8] 2 2 S e e e e R

lanans

Direct Behavior Rating (DBR) - Engagement Graphing Handout

Recognize. Relax. Record

School  LincolaElemintary

Teacher Mrs.S Student  Sophie

Directions

Afwr sach IRAR Raleg Period, sraph vosr Divect Betaviod Bratng (DER} 4 engagensnt (0100 on e gragh Teachsrs wl diew o ot ieng &
et b e (Pt anfagepiraetl ke i e SS0UFen il Sl Saday s St dwe NEve it A ARMAR] T oilie itarveilan] Then
o D 6 0 L [erencus (et et Shodeit cin oftw T0sE same oo [Useg: (mnal] of Qiaph e Sale 0 @ Do graph

| _
| . i- A .--f | Pﬂ - ':"‘R
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@ R EEP

Engage—en
f
.f
) |
&i:'. ‘ -
[+
~
|
|
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Step 6: Monitor maintenance and

generalization

#

Breathing strategies Steps

72 2to) Breathing
Belly Breathing

for twice
Broathe ovt
put your hand on your as much time a3 you

&
R belly brosthe 2

h {
the in throvg »
Toke deep bcooth Sres 4 counts

4 for
ve\n nove
through your »® »
<‘>3 Notice your belly "“ o &
 ike a balloon Breathe out through (}J
your 5 o for 8 counts

is to fll vp the

balloon, then exhale e tn your hood

gt Cowlin
'“”_,WV

RECDGNIZE RELAX. RECDRD oy

s and terlings

RE‘E-S;-I'HZE. Relax. Recoerd. g g classroom BiHSDBIT 15 1each waur shild
aalning sltalegies lar when ey fepl ansiaus: orowen ed

rhese mmacher-taught srrategics may be seinforced ar home e sncourage
deyelgpment of irdependence; sell-owaraness. and sell-regulilian.

REC’DGHIZE
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An intervention package for students
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Step 7: Seek input from student, families,

and teachers

Recognize. Relax. Record.
Baocia Validily Queslionnaira — Pasl-inlarvarlion

Gornplede this witn siudents following implernzration of Recoanize. Relax.
Recond. (e, sfter a fow weeks), Ener datain tie Socks! Vadiity teb of the RRR Data Tracker, which
will oo the questionnaing for you. Considor these dataas you moee foreand with Rosognize. Rul.
R inlervenlion (e , can cedain elements he ad usled Lo imprave social walidily o shdenls'
perspaclives?)

Student: Date:

I da not

lagrze auree

Recoqnize Relax, Record
PR Jar7 by 3 Wl

aden “alan

Lzl

I Sutsdduiinnt will &
v ke e

wort il hkne S O5SECm Pk 5
TR reLaEr mdc T i LT 3,

o e Py LOode™100 01 Shodienis
wrt sty s kb

. The rogram wa used was fair.

)

I 'think my teacher wes too harsh
onme.

=

Bwing in this grogram caused
protlermns with ry frienas.

4. Thare wera beter ways to feach
me.

1 This wags o somakivy ks reepbon B s o - : i N
s 4

3 w8 R a T TR = - . 3
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1 Traw wbsceeckan parseil e i o !
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TErthis pivady o e T ol i

1 lenudte wl

m

This program could help alhar
kids. tam.

i

. I liked the program we used.

7. Being in this program helped me
do better in school
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https://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf

Teacher Interviews

 “At first | thought it was
going to be a lot of work,
but it worked seamlessly
into our routine.”

* In this school we have a lot
of trauma and students
struggling. | think kids with
anxiety are often
overlooked-they have a
need and now we have
something to do for them
for the first time.”

Cor nts - AN A i
R A A AW/ — ———
| 7.9 ) 7.4 ) J
3 LA FH100 N s, G Jo JAAES r——r7— i
for ¢ Jeten mation v-
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Student Interviews

* “| got really mad at home and did some breathing.”

* It definitely made me improve on a bunch of stuff. Helped
with my self-control.”

* "Helped when | couldn't sleep at night.”

* “When | am frustrated, it helps me remember to take a
breath.”

* “This would help my friends in math say, “l| can do this".

* “When my brother makes me mad, | take deep breaths and
visualize being somewhere calm.”



Tier 2: Recognize.Relax.Record

A

SR

(Project
ENGAGE)

Description

RRR is a seff-monitoring intervention package, The
intervention occurs in an educator-led small group (3
students). Students learn and practice the three
components of Recognize. Relax. Record. over the course
of 15 lessons of 20-30 min each (RRR Instruction).

1. Recognize: Students learn to Identify thoughts and
feelings related to being anxious—a key component of
self-awareness (3 lessons)

2. Relax: Students learn relaxation strategies to support
self-regulation. Students learn the following relaxation
strategies: breathing strategies, self-talk, guided
imagery, and progressive muscle relaxation (8 lessons),

3. Record: Students learn to self-monitor their thoughts
and feelings, using selected Relax strategies, and
engagement (2 lessons),

4. RRR Ready-Go!: After several days of using self-
monitoring, students work with their teacher to review
how things are going, ask questions, and receive
feedback and reinforcement (1 lesson).

5. Optional Review: This lesson can be used as a booster
lesson or folowing an extended break or absences from
school (1 lesson).

The teacher provides a self-monitoring form for the student
to use, and selects a time of day (RRR Rating Pericd)
when the student could benefit from se¥-monitoring (see
Record). Teachers collect data to mondor progress
throughout the intervention using Direct Behavior Rating.

Elementary Secondary (Tier 2) Intervention Grid

Recognize. Relax. Record

School-wide Data:
Entry Criteria

Behavior*

O SRSS-IS score:
Moderate (2-3),
or

O SRSS-IS score:
High (4-15)

Attendance

O Missing ne more
than 5 days in the
first 6 weeks of
scheol as regular
attendance is
important to
access the
instruction,

Grade Level
O Third-, fourth-, or
fifth-grade

*Students with co-
ocecurring
externalizing risk
(moderate or high)
may also be
considered for
inclusion

Data to Monitor
Progress
Student Performance
Use of selected relaxation
strategies and level of
goal behavior (e.g.,
academic engagement)
as measured by:
¢ RRR Teacher
Recoding Form to
measure engagement
and internalizing
behaviors
+ RRR Student
Recording Sheet to
measure anxious
feelings, engagement,
and use of Relax
strategies)

Social Validity

« Teacher: IRP-15

« Student: CIRP

Treatment Integrity

+ RRR Implementation
Checklist

* RRR Treatment
Integrity Checklist

O

Exit Criteria
Reduced
internaizing
behaviors as
measured by the
SRSS-1S score:
Low (1-2)

Demonstrated
independent use
of strategy(ies)
{goal set for
expected
mprovement:
trend or level).

Increased
Engagement
consistently
meeting goal set
{as measured by
the DBR)




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect » 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[|}
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa . S N N
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR
OZero miszing assignments in .
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Module Connection!
The Tier 2 Process: Using Data to Connect
Students to Validated Supports
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Ready to begin?
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Intervention Planner % Intervention Tracker g;

Using Data to Connect
Students to Validated
Supports
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Work Time: Tier 2 Interventions

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one Tier 2 Interventlons module to explore

Step 3: Review the selected module’s resources
 Download the intervention grid
« Edit the intervention grid for your context

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention



https://www.ci3t.org/enhance
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Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

Tiéh3

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-

reading specialist: 30 min per |ciency at 2 or more grade levels| Reading CBM, weekly progress |ing progress asto predict meet-
Phoneme day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

(Ehtion (=5%)

r 2
vention (=15%)

The Tier 3 Process
Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

- - -

..',_.- & v .-.|
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Tier 3: Functional Assessment-Based Intervention

Description

School-wide Data Entry Criteria

Data to Monitor
Progress

Exit Criteria

Functional
Assessme
nt-Based
Interventio
n

FABIs are interventions based
on the function of the target
behavior, as determined by the
functional assessment and
determined with the aid of the
Function Matrix. The Function-
Based Intervention Decision
Model is used to determine the
intervention focus, including:
Method 1: Teach the
replacement behavior; Method
2: Adjust the environment;
Method 3: Shift the
contingencies; and a
combination of Method 1 and
Method 2. A package
intervention is designed and
implemented, including

One or more of the following:

Behavior:
[0 SRSS-E7: High (9-21)
[0 SRSS-15: High (4-15)

[0 SSiS-PSG ranking of 1, 2,
or 3 on Motivation to
Learn

[ Office discipline referrals
(ODRs) 6 or more within a
grading period

AND/OR
Academic:

[J Progress report: 1 or more
course failures

[J Missing assignments: 5 or

Student behavior
targeted for
improvement (e.g.,
target or
replacement
behavior) using
direct observation

Treatment

integrity

[1 FABI step
checklists

[0 Treatment
integrity
checklist

The FABI will be
faded once a
functional
relation is
demonstrated
using a
validated single-
case research
design (e.g., A-
B-A-B
withdrawal) and:

[1 Behavior
objective for
the student
is met (see
behavior
intervention
plan).




Tier 3: Students with Internalizing
Behaviors

Supporting Students
with Internalizing
Concerns at Tier 3




Tier 3: Social Skills Intervention

Data to Monitor

Counselor-
Led Social
Skills Group
+ Individual
Follow up

Description
In addition, to the counselor-led

small groups of 3-5 students, the
counselor meets once a week 1:1
for 30 min with a student to revisit
the lessons taught during the week
to re-visit lessons taught. The
counselor sends a note home each
week to share skills taught that
week, with tips for using and
acknowledging these skills at home.
Instruction uses Positive Action
materials (core and/or Positive
Action Counselor’s Kit) and lasts for
30-40 min, 5 days per week.
Individual instruction will
supplement Tier 1 and Tier 2
Positive Action instruction by re-
teaching skills taught in the
classroom and small group

School-wide Data Entry Criteria
Behavior:

[
[

SRSS-E7 score: High (9-21)
SRSS-I5 score: High (4-15)
or
2 or more office discipline
referrals (ODR)
AND
Parent permission

AND

Rating scales (Social Skill
Improvement System; Skills
for Greatness) indicating
student has specific social
skill acquisition deficit (i.e.,

‘can’t do’ the skill as opposed
A ‘‘aran’t AAT thea clall

Progress
Student

Performance:

Direct Behavior
Rating (DBR) or
progress monitoring
of specific target skills

Treatment Integrity:

Treatment Integrity
Checklist

Social Validity:
Teacher: IRP-15
Student: CIRP

Exit Criteria
Behavior
SRSS-E7: Low (0-
3)

SRSS-15: Low (0-
1)

or

No office discipline
referrals (ODRs)
over 8 weeks

or

Student DBR
goals met for 10-
12 weeks (team
review of progress
to determine)

SRSS-E7 and 15

PR I I PR



http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/04_Social_Validity_Adapted_CIRP_Student.pdf

Selecting an Intervention

Secondary (Tier 2) Intervention Grid
Self-monitoring

Elementary

| School-wide Data: Entry

Data to Progress
Description Criteria Monitor

Exit Criteria

H Self- Students learn to Behavior: Work completion and Behavior:
HOW dO I de(ﬂde When the entry monitaring observe and record O SRSS-E7 score: accuracy of the academic, O SRSS-E7 score:
b . 3 g 5 s s i o el e Lowinon
criteria are similar for multiple Sk
H H student al e
interventions? improve 3 _ o
perormad  Behaviot Contract Intervention Grid
(completig Clsmeibarg Sclaul Leamale
accuracy)
abli
i Descripiion Ade Data: Entry Crtiorla "0 7T Exh Crherta
study ol R eLachwcen | Bomavke | marger behies - Suzetzzil
behaviors| Comran Hedy ls LI SRt snene; apined nthe beraacr g elbyn ol
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ik it sl O FRE%S g gt menls
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azenciic wand Thalo sl
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Il Corlracl Moy meave

Eragnogs roporis
Fresara; spstlunn
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3 = M e
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Selecting an Intervention

 Collaborate with families, colleagues, and the student to review
available options

» Consider what you know about the student
» Consider possible function of the behavior

« Consider your own strengths, support available (e.g., coach,
professional learning), and feasibility of available options

« Adjust as needed based on pre-intervention social validity
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Document Decisions and Plan for
Next Steps

Ci3T Tier 2 and Tier 3 Intervention Tracker & & &
File Edit View Data Tools Help

O o B~ 75% =+ @ Viewonly

Add

Class At-a-Glance Planner ~ Tier 2 and Tier 3 Tracker =  Tier 2 Interventions =  Tier 3 Interventions -




e vy 87 vedde

Document Decisions and Plan for % "
Next Steps

Ci3T Tier 2 and Tier 3 Intervention Tracker ¥ & &
File Edit View Data Tools Help

Q S @~ 5% -~ ®© View only

A37 -

Directions: Use this sheet to document your efforts to connect studenis to Tier 2 and Tier 3 interventions based on review of multiple school-wide daia sources. Use the
- - . dropdown menus to select Tier 2 and Tier 3 interventions from your school's intervention grids (Tier 2 and Tier 3 tabs can be populated using interventions listed in your

Tler 2 and Tler 3 Intewentlon TraCker Ci3T Implementation Manual). Students may have multiple rows if they are supported by multiple interventions (either simotaneously. or if interventions shift over time]).

Hover your mouse over column headings below for additional information

Start End Link to Data

Date Date Sources

ra

w

Student ID |Last Name|First Name Tier 2 Interventions Tier 3 Interventions Status Next Steps & Comments

Class At-a-Glance Planner ~ Tier 2 and Tier 3 Tracker ¥ Tier 2 Interventions ~  Tier 3 Interventions ~




Module Connection!
The Tier 3 Process: Using Data to Connect
Students to Validated Supports

Teareining Nuitipic Oata Sourcee foo Ther 3 Oeclgion Moking

Part 1: Consldering Student's Tler 3 Needs for Reading

Language Matters

How do we talk

out students in

There are no “Tier 3 kids' or ‘red zone
students® Based on the data, there may be
a student who needs Tler 3 supports.

need of Tiee 3 supports?

Where do we provide Tier 3 Tier 3 supports can be provided in various
suppons 10 students? locations Students da not have to be sent out
of the classroom 10 recenva a Ther 3 support.
Different Sizes m
Do we always provide Tler 2 Tier 3 support is net necessarily 11 suppart. For
supports 117 example, s Tier 3 resding intsrvention can be
intensifed by dosage [e.9. 00 min per day)
" while etill debsered in small group format

For all Students %

Tier 3 is not special oducation. Any stugent
who imeets erkry criteris sy receive Tier 3

1$ Tier 3 special education?
oy i h o
OGS May also recene Tier 3 supports.

:
Ppo P! 'y”)

Is Tier 3 the support? Or the Tier 3 (ntervention grids fist each strategy,
oo, o program. Tior ¥ supports may be

by
mlors, staff, murni
others 115 Net who, but what they

Your C3T Implemeniation Manual has one

list of Tier 3 inter ons to
support the nesds of students in acadsmic,
kehavior, and social domains (net separate
Asts). Tier 3 supports are often integrated.

pergon who provides it?

The Tier 3 Process

Supports are Integrated
—

What is available to studentsin

Using Data to Connect
Students to Validated
Supports

need of Tier 3 supports?

For mare information viut c3torg




Work Time Tier 3 Interventions

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one Tier 3 Interventions module to explore

Step 3: Review the selected module’s resources
* Download the intervention grid =
- Edit the intervention grid for your context — =

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention



https://www.ci3t.org/enhance

+ENHANCE

Wrapping Up and Moving
Forward



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
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Essential Components:
Primary (Tier 1) Prevention Efforts

Social Validity

Treatment Integrity

Systematic Universal Screening =
Academic Behavior H HH:E



https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect » 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[|}
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa . S N N
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR
OZero miszing assignments in .
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210
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Social




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

Tiéh3

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-

reading specialist: 30 min per |ciency at 2 or more grade levels| Reading CBM, weekly progress |ing progress asto predict meet-
Phoneme day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

(Ehtion (=5%)

r 2
vention (=15%)

The Tier 3 Process
Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

- - -

..',_.- & v .-.|

Vaiida-iédtﬂrricula



Enhancing Ci3T Modules

Princedes of
Behawsor
Semoce

ci3t.org/enhance

Universal

Understan.

Rorfoccement  Consegquences

Syssem

in 8 C3Y Mode

P rassed s

Responding to COVID 15

=3 \ First time module users for 2024-2025 view

l l informational letter and register here!




Implementation Science (2 of 2)
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation

e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)




Teachers Well-Being in Ci3T Models
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Onboarding

INTERVENTION

IN SCHOOL AND CLINIC VOLUME 60, NUMBER 1

B Osen b

i

an

Speaal Senes: Implementng Prococes Within JMTSS

e wenricn 1 Scuce e Chwe 2904 Vi 301 18-31
D e

sori jananca
(2451 134 353l
o aapeps

§ s
Data-Informed Professional Learning and Instruction in
Integrated Tiered Systems

Mark Matthew Buckman, PhD'(), Wendy Peia Oakes, PhD'(),
Kathleen Lynne Lane, PhD, BCBA-D, CF-L2'(), David James Royer, PhD, BCBA'(),
Eric Alan Common, PhD, BCBA-D*"), Amy Briesch, PhD* (),
and Grant Edmund Allen, PhD*

Abstract

There are marny integrated Mult-tered Systerms of Support {IMT5S), which we refer 1o as integrated-tiered syssems. These
Systams hold benefis for students wieh disabilinies, 56 such systesss have the potentinl 10 facilicate evclusion and focus the
collectivo axpertise of oducators commitred o meing studonts’ muldple aeeds The Comprehansive. fegratad Three-
Tierad (CI3T) prevention model was designed to meet studest’s academic, behavioral, and social and emctional well-being
needs within one imtegrated system, Using lessons learned over decades of research, we present a step-by-step approach
e bulding educatars’ cipacky te implemant Incagrated tiered systams chrowgh dat-informed professional Rarning, We
Hustrate how schoct leaders can use this approach to coboard new ficulty, plin coardinated ongoing professional loaming
for all educators, ard faclitate the wse of dana to inform instrucnon—all of which are intertwined through the design,
enplemmatasion, and wvakiation of G3T moduls

Keywords
mtegrated tered systems, ST, data-informed professicmal learring
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Resource Spotlight! (2 of 2)

IES * WWC Ciearinghouse

Instituse of w Tork
Eclucation Solences What Works

Clearinghouse™

0 PRACTICE GUIDE
Teacher-Delivered Behavioral
Interventions in Grades K-5

A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in
(@ rades K-5 Released: Decembear 2024
:_3, Introduction document (160 KB)

WO
F15 SNOTRRST OF T RATN

_: Summary documaent (479 K8)
: Details  Panel (B Fun Guide (5.7 M)

This pr

tice guide provides teachers with seven recammaendations for implemaenting lew.intensity behavioral interventions in grade K-5
classronms to suppert students in demonsteating expected behaviors in the classroom sa that students and thair classmates can engage in
learning.

TIEER
] Co-astablish, model, and teach clear axpactations for student behavior consistent with schoolwide sxpactations o o
STRONG STRONG
~ Show More EVIBENCE
2 z 2 £ TIER
Remind students to engags in expected behaviors o
SIRONG
~ Show More v | STRONG
g TIER
3 Ackrowledge students for demanstrating axpoctad behaviors thraugh positive attantion, praise, and rewards. o
STRONG
- Shaw Mara RTINS STRONG
2 . . : TIER
4 Offer instructicnal chaices to students to increase engagement and agency.
MOBERUTE
~ Show More Viesce |MODERATE
i . TIER
5 Provide students frequent and varying opportunities te respond 1o and engage in activities
MOSERUIE
v Show More EVIDENCE MODERATE

TIER
6 Teach students to monitor and reflect on their own behavior.




Action Items

Planned

Action Item Person(s) Completion Date
Responsible Date Completed

Locate my school’s Reactive Plan: Is
the 6-step instructional approach for
responding to challenging behavior
included?

Kathleen

Print out the infographic, email to grade
level and department team, post in my
classroom

Kathleen &
Amy




Talk Time: Revisiting Initial Impressions:
Potential Benefit of Integrated Tiered Systems

* What would be beneficial about
Ci3T models of prevention for
your district and each Pre-K-12
school?

* How might systematic screening
be used to inform Tier 1
practices”?




Ci3T Comprehensive
Professional Learning Plan (1 of 2)

Ci3T Professional Learning Series

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session 6:
Activities 2 hours Full day 2 hours Full day 2 hours Full day

» Team « Ci3T model | « Building * How to « Building « Building » Preparing
member overview the monitor Tier 2 Tier 3 fo
selection primary the plan supports supports implement

prevention

» Schoolwide » Student « Student
plan

Expectations team feam
Survey for members members
Specific attend attend
Settings

(SESSS)

Implementation

~ Share Ci3T

< Share

- Share ¥ Finglize and J ¥ Shaore

O overview O share O screeners; Q plan; O revised Ci3T

q;) with facuity 3 expectation % Complete Q;J Complete q;) plan;

= and staoff; £ matrix and = assessment c PIRS; c Complete

& Buid o feaching & || § schedule o Complete o Ci3t

T reactive T reinforcing T T secondary T Feedback
plan components grid Form




Ci3T Implementation Professional
Learning Series

SESSION

UP FOR
SUCCESS




Ci3T Comprehensive
Professional Learning Plan

Ci3T Professional Learning Series Ci3T IMPLEMENTATION

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4; | Session 5: | Session é:
Activities 2 hours Full-day 2 hours Full doy 2 hours Full day
s jec « Ci3T model | « Building * How to « Building * Building * Prepornng

overview the monitor Tiev 2 Tier 3 o
primory the plan supports supports

prevention

« Student « Student
pkan

team team
members members SETTING
attend attend UP FOR

SUCCESS

Share Finalze and Shore Share Ci3t

overview share screenes; plan;

2 with facutty || 3 expeciction || 3 Complete Complete
ond stoff; g max end g osessment PIRS:

& Build o tecching 8 || & schedule & Complete

I reactive I reinforang x X secondary
plen components grid

Creadng Posave Embodding and Stayng on Track
Producive, Sate integratng 037 Uszing Data o Set

crrvcrloeg el : a1y Cirros
Lawning Environmens Froduc Sal Dormains Into Gally Goals ang Morasor nvm‘
Introduction Lesenng Ervarorments | Instngtion rpiumentabion [ty “opom :




Enhanced Ci3T Implementation Series and

Delivery

Communicatien and

District C AT Leadership Tearm maatings

District C 37T Legdershiz Teams

Princizals mestings

Frincicels

District G 21 Ireines and Coaches monthly mestings

CidT Trainers
CidT Coachies

Meeting Stilchires

CiAT Leadeship Teem monthly mastings

Faculty and staT monthly meetngs

Ci3T Leaderzhip Teame
Cid T Coaches

Faculty and sta¥

Professionzl leamirg comnmuaAity meetings

Faculry

Families and community connections je.c., ressletass, cpen houzes!

Familias and commiority

AT s ereetitaticn Breface smal L asmine Sarise (6 ancainme)

Ci3T Leadership Teams

R R L L R e

CidT EMPOVWER Sessions

=| AT Trainers and Coaches Calls

Facully and slaT

Familigs and commurity
LNSNICT LEa0ers and Frincliiyd’ s
Cidl Trainers and Coaches

District-selected lier 2 rterventions

Faculty and sta¥

District-gslectad Tier 3 rterventions

Faculy and sta’f

COnboarding senes “or classified anc certif ec staff

hew employess

e Academic and behavio scresning data collection training

CidT Leadership Teams

= AT Treatment Integrity & Social Walidity data collection training

CiaT treatment irteqrity and social
velicity team leaders

' Using data to conrect students to supports tainrg

Cidl Leadership | eams
CIAT Trainers and Coaches

y Analyzing 814 using erc of y2ar data training

CidT Leaderzhip Teame
Ci3T Trainers and Coaches

Cricnting princioal and district lcadors

Districl & prncipsl

gaders (E-CAT)

Medule: Mapping your professional learring joumey

Module: Effective anboarding procossos

District & prncipal
Districl & prncipsl

saders (E-C 3T)
eaders (E-C AT

Medu e Uniderstanding roles and resconsibililies

Maodule: & guice to effiective T 3T Leadership Team meetings

District & prncipal
District & prncipal

saders (E<C3T)
eaders (E-C 3T

Medule: Aligning strelegic goals srd inilialives with CiET

District & prncipal

eaders (E-C3T)




Accessing Professional Learning Materials

ci3t.org/imp

Home About Ci3T Buliding Your CI3T Model Ci3T In Action Contact Us Functional Asse

Implementing Your G3T Model Literature Measures Presentations Professional Learning

Project SCREEN Research to Inform Practice Responding to COVID-19 Systematic Screening

Project ENGAGE

Implementing Your Ci3T Model

Ci3T IMPLEMENTATION
Professional Learning Series

0
7

SETTING
UP FOR
SUCCESS

Ci3T Implementation Professional Learning Series Companion eBooks

Implementers Symposism

Sessian

Session 2

Sessiaon 3

Session 4

Session 5

CI3T Implemeantation Support: Resources

Coaches Corner




Module Pathways

Ci3Ta

+ENHANCE

Orienting Principal
Leaders to Ci3T

This pathway is for
principals interested
in building familiarity
with and refreshing
understanding of
what Ci3T is‘and
how to support
faculty and staff
high-fidelity Ci3T
implementation.

13t.org/enhance

CIIT Projoce ENHANGE Ressarch Team. (2025, August). Drenting
oyl feaders 1o D737 Enhancig Ci3T modies patny Aothor

Ci3Ta

+ENHANCE

This pathway is for

educators interested
In ballding familkarity
with and refreshing
unde'sianding of

what it looks like
implemented in a
classroom.

COT Proged ENMANCE Munearch Team (2065, Aogevs Swws
ATV AW LRIy CUT readide satremy, furter.

Ci3Ta

+ENHANCE

This pathway Is for
paraprofessionals
interested in building
famillarity with CI3T
to support students’,
multipie needs oy
across
inslzuctional and
non-instructional
setftings.

C5T Poog ok EMSANCE Revoanch Tewrs (0125 At
PrkpraNaaneth LN CUIT mockid salvny. Srtor



Exploring Resources

Ci3Ta

+ENHANGE

* Pick one module pathway
* Look over content and explore % €
activities:

with and refreshing ¥
understanding of 48
what Ci3Tisand 8%

General Education
Teachers

‘ci3t.org/enhance Fei4.orgianhance

. "
how to support
. faculty and staff R
high-fdelity GiaT Té
implementation.
. e

information?




Knowledge, Application, and Impact

Knowledge
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Project EMPOWER+

Ci3T Project EMPOWER + QAL
Professional Learning Series 2025-2026 e

Prasactens: £uhioen Lyoms e PhD. BCEAD, CF-L2, Mar M. Bochman PhD
Dreeat Jasnizs Ropver, PG, BOEA, & COT Russuind Tusm

Audvmus The [r
015, OOTEn

shervanl e¥achw
L x()G)u o rvd Seren

Wil 'v-e (_ 3T Rt arst Tanm, check wiih piur SBanor s 2aofessional o vilogment
10U 1A% WSO 1GEERe I 10 kA pecficcs i i Isvming et

n u)'vbuu
mmnagerrmed Teale

Txpectations: Fach onime 2-r snssos nolsdon iera tive whaie-group neirnuchen =d amal-groupn breaiout
dnoumaion Hme. Piaara come repaned Yo angage wis trasemiare ant S kos ascalnrs v Zoom chae
WOTNG M8 hernoingy (8 . pEn In haew your mehoam on. pa 0 Zoom chatl. jon amal-proug
@aouesions With micmonore |

BOBAS: Trea pr J W e ing st 3 b0 Sovey
Boird Cortfiod Betimaor Anebyys (B2 LA seeking e
PORRS [ha arfire 21w Ardd maet BxpectYions Abvvm 1 A o §:

Lecabion: Znom Coar Fren  Leamn more snfcrmation abost COT: o =m

Data Session Description

Boptomber 24, 2025 sunng Strong: EMective Ym1 Put"ms *anuulofi
T30 - A IOPN (e | Wi foes on Thar ’
4732 < 530 PN (omeral) | ety sdand reane
50~ TI0 PN M) | e f sassponta)

(\)m how
of your

From Dats to Action: Using Systemadic Scresning bo Indocm Instrection
T 40PN pachcl | We descrte hom sey r‘a‘L academic; wné batamor sotenring oours wiitin dsnd
430 - EROPN sl | mogels of prowenion W infoo v

532 - 0PN vmimr) © 33uits, Laas row 10 e Sysiere s
a5 cont of tegudar sehool pracioes 10 (a) o isstruction ot Tier 1, (2] erpower
1oachrs with kom-rderat, ,yu»uﬁlu 4. nauctiond chode), wnd (¢) cosned
stucents 10 cabsies T 2 4., self-eronionng) and Ter 9 (e, functoned
HwsossTieT sovec] Ileruwriena ) suzpctls

Novemiber 13, 2028  CATin Ac'bﬂ
' o

raned Lesson Plannieg for Enhanced Instruction
ool ok hoc o l lm Jul LL.)'I Plan. - dosigned ©

532 - 730 PN (e academiz, behavior, and 3¢ iu ocmm W -l l.'ﬂllvpl.l’nr-: W PODLE

EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025
(Wednesday)

From Data to Action: Using Systematic Screening to Inform Instruction

October 8, 2025
(Wednesday)

Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction

November 18, 2025
(Tuesday)

Mastering Behavior Specific Praise and Precorrection

January 21, 2026
(Wednesday)

A 6-Step Instructional Approach for Responding to Challenging Behaviors:

A Tier 1 Practice

February 10, 2026
(Tuesday)

A Tier 2 Support for Students Experiencing Anxious Feelings: Recognize.
Relax. Record.

March 25, 2026
(Wednesday)

A Tier 3 Support for Students with Intensive Intervention Needs:
Functional Assessment-Based Intervention (FABI)

April 28, 2026
(Tuesday)




Join us at future EMPOWER+ to learn

more!

EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025

(Wednesday)
October 8, 2025
From Data to Action: Using Systematic Screening to Inform Instruction ((\:Nc:adiresday)
N ber 18, 2025
Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction ovember
(Tuesday)
J 21, 2026
Mastering Behavior Specific Praise and Precorrection a(r:/c:;ynesday)
Feb 10, 2026
A 6-Step Instructional Approach for Responding to Challenging Behaviors: A Tier 1 Practice © r(l;ireysday)
March 25, 2026
A Tier 2 Support for Students Experiencing Anxious Feelings: Recognize. Relax. Record. (wzdnesday)
ATier 3 Support for Students with Intensive Intervention Needs: Functional Assessment- April 28, 2026
Based Intervention (FABI) (Tuesday)

Enbancing Ci3T Madute

e

An intervention package for students
strugoling with anxious feelings



Ci3T Trainers and Coaches Calls

Ci3T Trainers and Coaches Calls Session Date

Ci3T Trainers and Coaches Call 1 August 20, 2025

C|3T Tramers and Coaches CaIIs

(Wednesday)
Ci3T Trainers and Coaches Call 2 September 3, 2025
Wegrated (Wednesday)
Offered remotely via Zoom
4:00-5:00 PM Central 2025-2026 Dates Ci3T Trainers and Coaches Call 3 October 1, 2025
Please email Stacie Williams (Wednesday)

(stacie.wg@ku.edu) for more information

Scan the QR code

Aug. 20, 2025 (Wed)

Sept. 03, 2025 (Wed)

Oct. 01, 2025 (Wed)

Nov. 05, 2025 (Wed)

Dec. 02, 2025 (Tues)

Jan. 22, 2026 (Thurs)

Ci3T Trainers and Coaches Call 4

November 5, 2025

(Wednesday)

Ci3T Trainers and Coaches Call 5

December 2, 2025

(Tuesday)

Ci3T Trainers and Coaches Call 6

January 22, 2026

(Thursday)

Ci3T Trainers and Coaches Call 7

February 17, 2026

Feb.17. 2026 (Tues) (Tuesday)
A or register here! M h10. 2026
~ M i duieo () Ci3T Trainers and Coaches Call 8 arTc d’
Apr.15, 2026 (Wed) ( ues ay)
. . April 15, 2026
+ENHANCE May 13, 2026 (Wed) Ci3T Trainers and Coaches Call 9 (Wednesday)
May 13, 2026

Ci3T Trainers and Coaches Call 10

(Wednesday)




Enhancing Ci3T Modules

P rassed s

Responding to COVID 15

Princigdes of Uriversal Understan
Behawior Rerforcement  Conseguences
Scwece Syssem In & C3Y Mode] 3
I E=mT \ First ime module users for 2024-2025 view

l l informational letter and register here!

ci3t.org/enhance



mailto:Kathleen.Lane@ku.edu

Resources for screening:
PBIS.org...
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Tips for Communicating with
Your Community about
Systematic Screening

Kebeocs Sherod, University of Kansas, Wendy Pesa Oakes, Ao State Universtty, Katie Scarlett Lane, Vanderbit
Usiversity, and Kathieen Lynne Lane, University of Kasses

Tips for Communicating with Your Community about Systematic Screening: What does

your district and school leadership team need to know? ‘ :
Share information about universal behavior screening to keep your
community informed.

. Videos, webinars, articles and websites

This resource provides a list of presentation

A central feature of any tered system of support 5 accarate cetection of which stucents might seed more than
Ter 1 eforts dave to ofer. even when universal compeneats ir e inplemented with adegeate levels of Sreatmerct

that '.-_1i'-.-T_' an averview to universa sCregning as well as more In-depth resources that

- T - " i 1 e Integrity. Systematic soreeming (s 3 Sroactive wiy 1O examine overall leveds of rak D3 sthook and desermine which
MCAar T LA arc] the R
answer tne v "l 1at ana the now. Ward Dor stusents might benefit from Tier 2 of Tier 3 sepport. ideally. popdhomeatricaly sound, practicd «reening tooks are
selecied and ramled 1o detect adonts with externslising fe.g., aggressrve, Sxruptive, 3nd noscomeliant] and
Materials imernafitisg (e.g., paindudly shy, sucialy withérawn, 09d arsous) behaniars at the first sign of coscern. When o

student's screwing scores iIndicebe an  Incressod level of risk, screening data can be snafyzed with other dats (o,
attondance, fidelty of Tier 1 practices) to make inkor med decisions sbout which tupports or adjustmonts o
inttruction that students rright banefit from, It iz impartant to note that this Srief focuses on systematic scraenisg
designed 10 Infoemn imtruction for students, uting screoning data with other clata collected 35 part of regube schosl
practices. Screening cata are not ntended for use to dentiy students who may benefit from specal education
Servoms 1ar are these data ntended to exclude stadents [¢.g, this student & screening in as high-risk ang wil
terefore not go on e feld wig).

Sorecning data ave imended fo oo s inflorming daly nstrucsonal practices with 3 gosl of swppertieg students is
leamning ~ asd wing < Behavices needed to meet schoel expectaticos and foclitate positive, preductive leasning
emarcoments. Shacng information sbout this procest can belp the commun Rty foel confidont that vptematc
scroening & 2 boseficsl process that = in place to support all students, In $ya practice brief, we provide Sps that
can be consicernd when your district ang scheol leadershp tearrs plan for thareg iMdormaton abost syitemate
screening with the commenity. As part of 9ps for communicating with your community about tyitamatic
screeaing, we provide your diswrict and school leagers wieh comiderations regacging confderaiabty
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Exploring Systematic Screening Tools:

Check out LDBase!

* Pelton, K. S. L., Lane, K. L., Oakes, W. P.,
Buckman, M. M., Royer, D. J., & Sherod, R.
L. (2025). Mapping the research base for
universal behavior screeners. Review of

Educational Research,
00346543251315168.

« To access the data set from our scoping
review — Mapping the Research Base for
Universal Behavior Screeners — visit this
link at LDBase:
https://Idbase.org/projects/0a153f89-2424-
449f-8aea-d4d82cae9805

Feview of Educational Research

SageJournals

hitps:/idoiorg/1

Manuscript

Mapping the Research Base for Universal Behavior Screeners

Katie Scarlett Lane Pelton 1, Kathleen Lynne Lane :, ‘Wendy Peia Oakes 3, Mark M.
Buckman 4, David James Royer ‘:, and Rebecca Lee Sherod 6

Abstract

Universal behavior screeming 1s used in schools worldwide to detect students with and at nisk for
behavioral challenges. A plethora of instruments is available for this purpose, though little metascience
has been conducted to review and synthesize methods used to study these instruments in educational
settings, nor is there a comprehensive list of instruments to support educators in selecting an appropriate
tool. We conducted this review to provide a rigorous—and accessible—overview of the research base
for universal behavior screening instruments to facilitate educators’ decision-making process when
selecting a systematic screening tool for the students they serve and identify areas of further refinement
for the research community. This scoping review includes an extensive list of behavior screening
instruments, an examination of how these tools have been studied, and areas for future research. We
identified 56 behavior screening instruments. The most common psychometric analyses included
coefficient alpha for mnternal consistency, correlations between theoretically related vanables, and
confirmatory factor analysis. We discuss other methods currently employed as well as methods and
complexities for consideration in future research.

Keywords
at-risk students, behavior screening, decision making. instrument validation. psychometrics, research
methodology. scoping review, special education, student behavior/attitude, validity/reliability


https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjournals.sagepub.com%2Feprint%2F8KJQMHJ4CCWSXSTJBAXZ%2Ffull&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441172534%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=0OoJ3OQbQ%2B38xR0%2FafTz7lNyA%2FyJJnuPu33lplf352Q%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjournals.sagepub.com%2Feprint%2F8KJQMHJ4CCWSXSTJBAXZ%2Ffull&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441172534%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=0OoJ3OQbQ%2B38xR0%2FafTz7lNyA%2FyJJnuPu33lplf352Q%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0

Exploring Resources: Choose your own
professional learning journey

 Consider 1 topic you would
like to explore further

* |dentify professional learning
resources to explore

e Create 2-3 actionable items

» Calendar your proposed plans
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Dream the life you want to live and the
contributions you want to make ... then arrange the
e e i contingencies to fulfill your dreams (Lane, 2017).
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Thank you
Kathleen.Lane@ku.edu
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral
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