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Agenda

Welcome & Introductions

Wouldn’t it be great if ...?

A Comprehensive, Integrated, Three-Tiered (Ci3T) Models of Prevention
What does Ci3T look like in schools and classrooms?

The Role of Systematic Screening

* Inform Instruction at Tier 1

* Empower Teachers with Low-Intensity Strategies

« Connect Students to Validated Tier 2 and Tier 3 Supports

How do we continue to design, implement, evaluate, sustain,
& innovate?

Building on lessons learned from Ci3T inquiry

2
The GaMTSS Journey
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6’ anen, LT3
L an
Goal: We have We will explore We will use lessons
established GaMTSS lessons learned from learned from Ci3T
Ci3T inquiry inquiry to scale up
GaMTSS
3




Ci3Ta

+ENHANCE

Wouldn’tin be greatif ...?
A Comprehensive, Integrated, Three-
Tiered (Ci3T) Models of Prevention
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Goal: Reverse Harm

m Specialized individual systems
5 for students with high risk
Tertiary P n (=5% &
Specialized group systems

for students at risk Tier 2
Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic o Behavioral o Social GigT
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

i
Tertiary P tion (=5%)

Tier 2
Prevention (=15%)
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School’s Ci3T Primary (Tier 1) Plan

Misson Statement.

Purpose Statement

i
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%100 Expectation Mt

P At Aadmis “Area T Bebavior “Avea T Sockal Skils
‘Responsibiiies Respansibiliis Respousibilities
Students Students: Students:
Area I Bebavior e
Responsibilities emansihilics bilites
Faculty and Statt:
schodule (1) Listprograms
() Lis programs Nomber of Lessons:
o) Howoften:
® Howlong.

Implement reactive plan s designed:

+ Conduct, rport,

« Conduct, et

Time (in mis):
« Conduct, repor,

What are ALL students accessing?

(CiST Blsepriat A Primary (Tier ) Plan 1
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Tier 1: Academic Domain
Validated Strategies, Practices,
& Programs

Ci3T Primary Plan: Faculty and Staff Roles
and Responsibilities - Academics

Schiool's CI3T Primary (ier 1) Plan

14

Academics (1 of 2)

Area |: Academics Area |I: Behavior Area |Il: Social
Responsibilities Responsibilities. Responsibilities
Faculty and Staff: Faculty and Staff: Faculty and Staff:

Teach core programs according to | Implement Positive Behavioral Teach schoolwide social skills/
district and state standards with Interventions and Supports (PBIS) with | character education curricula with
integrity integrity. integrity.
Use teacher-delivered, low-intensity |+ Teach all setting Expectations within |«  Teach daily Second Step ® lessons
strategies to support students’ the first week of school and reteach (link to grade level instructional
active engagement Expectations (monthly). schedules)

+ Display and model school-wide + Seek ways to engage parents as
expectations in classrooms and partners in the school program
ather key settings.

+ Implement the reactive plan with
integrity.
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Academics (2 of 2)

1/28/2026

Faci

Area |: Academics
Responsibilities
ulty and Staff:
Teach core programs according to
district and state standards with

integrity

stralegies to support students’
active engagement

Area II: Behavior Area III: Social
Responsibilities Responsibilities
Faculty and Staff: Faculty and Staff:
Implement Positive Behavioral Teach schoolwide social skills/
Interventions and Supports (PBIS) with | character education curricula with

integrity.
= Use teacher-delivered, low-intensity |+

* Display and model sch:

= Implement the reactive

GiaT. Lowntensiy Teacher-Delvered Stiategies
Teach all setting Expec
the first week of school {[B

Expectations (monthly). |R&

expectations in classr
other key seftings

integrity.
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Tier 1: Behavioral Domain
Positive Behavior Interventions
and Supports

Ci3T Primary Plan: Faculty and Staff Roles
and Responsibilities - Behavior

Schiool's CI3T Primary (ier 1) Plan

18



Behavioral

Area I: Academics
Responsibilities
Faculry and Staff:
Teach core programs according
to district and state standards

Area |I: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS)

Area |II: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

1/28/2026

with integrity: wwh integrity. integrity:
+  Use teacher-delivered, low- Teach all selling Expectations within |+ Teach daily Second Step ®
intensity strategies to support g’: "'T:.:;::‘ %::UW]“““ reteach
students” achve engegemert |, e oo ol school i 4 Tueln e (el
expectations in classrooms.and other
key setlings R el el o

Pravide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket 1o
students who display schook-wide
expectalions throughout school
seftings.

implement the reactive plan with
integrity.

19

Buckmsn, M. M. & Lune, K. L. (2020}, Evemplar Ci3T Reactive Plan: Flowchare for responding ro challenging behavior for clementary schools. Develaped in
collabaration with distrit partners. Availible al wiw i3l org

Reactive Plan: Flow Chart for ing to C| ing Behavior

All stall will use an instructional approach to behavior. This includes teaching, reminding, and reinforcing
expected behaviors, and using the 6-step instructional approach to respond to teachable moments as well as minor
and major behaviors.

G-step Instructional Approach

Show empathy

Maintain flow of insiruction

Acknowledge other students mesting expectations

Redirect and Reteach expected behavior

Allow time and space

6. Recognizereinforce appropriate behavior when demonstrated

b w—

Mi Observe problem behavior.
inor Ts the behavior a Minor or Major?
Refer to Minor and Major Behavior Definitions.

Major

n

\ Does the behavior put the student or ofhers in imminent
1* Minor harm?

1. Use 6-step instructional approach: Q {}
1

B

Discreetly problem solve with student; determine No Yes

appropriate, natural consequences
Reeord incident in PowerSchool using the Minor

Contact the office: A
trained stafl member

Discipline Referral. Teacher informs parents (email i gy el
or phone call; inform and problem sofve). respond in a neutral tone
; - . Jvill be notified to

20

6-Step Instructional Approach .
for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

(o) &
1 Show @Mﬂnnlnﬂnn@ kknwllrd‘e@ Redirect and. @lllmdme G Recognize and

empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate
expectations behavior when

B e (L) S
] s S

st . ol e kT i S AN e s
+ communicare seppon. » hech for unersanding St mee expeciaom and show th done ek eyl relocch e
+ consider ting  bodyMAEMEY o e physial sace previously gt skt + b et st o g

How we first respond is likely to influence whether the student’s behavior escalates

toward a crisis, or de-escalates toward a calm state conducive to learning!
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Tier 1: Social and
Emotional Well-being
Learning Domain

Ci3T Primary Plan: Faculty and Staff Roles
and Responsibilities — Social Skills

Schiool's CI3T Primary (ier 1) Plan

ACT

23

Social m',ﬂi

Area |: Academics Area |I: Behavior Area |II: Social
Responsibilities Responsibilities Responsibilities
Faculty and Staff: Faculty and Staff: Faculty and Staff:
~  Teach core programs according to | Implement Positive Behavioral Teach schoolwide social skills/
district and state standards with Interventions and Supports (PBIS) with | character education curricula with
integrity: integrity. integrity;
Use teacher-delivered, low-intensity |+ Teach all setting Expectations within |« Teach daily Second Step ® lessons
strategies to support students’ the first week of school and reteach (link to grade level instructional
active engagement Expecations (menthly) schedules)

+ Display and model school-wide +  Seek ways o engage parents as
expectations in classrooms and partners in the school program
other key settings,

* Implement the reactive plan with
integrity.

24
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Essential Components of Primary (Tier 1)
Prevention Efforts

T e
Socl vohany

Social Validity

Treatment Integrity

Systematic Universa gening

Academic Behavior
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tidhs
Tertiary Rné%ﬁon (=5%)

Tier 2
Secondary Prevention (=15%)
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
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i :
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Implementation Science

Adapted from Fixsen & Blasé, 2005

Exploration & Adoption ‘

* We think we know what we need so we are planning to move forward (evidence-based)

* Let’s make sure we're ready to implement (capacity infrastructure) ‘

Initial Implementation ‘

« Let's give it a try & evaluate (demonstration)

Full Implementation

« That worked, let's do it for real (investment)

Sustainability & Continuous Regeneration

* Let’s make it our way of doing business (institutionalized use)

30
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13T
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Transparency, Access, &
Collaboration

Benefits of Ci3T Models

31

Let’s Talk! What’s your why?

What are the benefits of implementing GaMTSS?

What is your “why” for continuing this process?

What components are currently in place in your district?
Where are your district’s areas for refinement?

L T :

oal: We har We will explore We wil use lessons
established GOMTSS  lessons jeamed from  learned from CiaT
13T inaui

P e S t!é
00:00
L]

32

Break —
Question Board

00:00
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What does Ci3T look like in

schools and classrooms?
The Role of Systematic Screening

Using Screening Data to...

Inform Instruction at Tier 1

Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports

1/28/2026
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Systematic Screening ... Logistics

Winter Spring

Student Risk Screening Scale — Internalizing
and Externalizing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)
Elementary

36

12



Secondary

Student Risk Screening Scale — Internalizing
and Externalizing (srss-; brummond, 1994; Lane & Menzies, 2009)

1/28/2026
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SRSS-IE: Cut Scores
SRSS-E7 SRSS-I15 SRSS-E7 SRSS-16
Iltems 1-7 Items 8-12 Items 1-7 Iltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk
4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk
38
Fall Over Time
SRSS-Externalizing Results — Elementary
School Level
100%

3

5

@ 60%

£ o e

0

S 20%

N

0% : : ' : : :
F14 F15 F16 F17 F18 F19 F20 F21
Fall
= Low Risk (0-3)  Moderate (4-8) mHigh (9-21)
39
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Fall Over Time
SRSS-Internalizing Results — Elementary
School Level (1 of 2)

1325-/. 143% 535% 667% 724% 444% 352% 74% sa 482%
100% 1»=59) ».sz) ».39) Hs) ».31 n-ia) n-m ».32) n-23) = (n=21;

. ' uas% uszz'/ 5% 115% 949'/ “5 % we% ‘
o
S 80%
o
o
€N 60%
g 6 2% 83.49%
83.95%| [86.99% 78.24% | |78.85% | |76.9:
3 0%
7]
S 20%
ES
0% ' ' ' ' ' ' '
F18 F19 F20 F21 F22 F23
Fall 8
mLow Risk (0-1) ~ Moderate (2-3) mHigh (4-15) @
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Student Risk Screening Scale (1 of 2)

Fall 2004-2012 « Middle School
100% 1800 300 250 234 063 168 134 215 240

oo | 100 787 oBZy 777

17.00
80% o

60% | )
® High
Moderate

40% A mlow

Percentage of Students

20%

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012
Screening Time Point

41

Fall 2024
SRSS-Internalizing Results — Elementary
School Grade Level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
K 46 (55.%2) (19?57) (231.191 )
! 60 (6;.133) (15?00) (1;%7)
2 85 (7?.?55) (171.565) (4.‘;1) &

42
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Student Risk Screening Scale (2 of 2)

Fall 2004-2012 » Middle School

100% 4

80% o

60%

40% 4

Percentage of Students

20% o

6.00 3.00 2.50 234 0.63 168 1.34 215
[ . o lrxml o4

2.40
7.87 777 6.1

4 11.00
17.00 11.00

mHigh
Moderate
mlow
0% -
Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012
Screening Time Point
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Middle School
Behavior & Academic Characteristics of

SRSS Risk Groups

Risk
Low Moderate High

(n=12) Significance
M (SD) Testing
1.50 5.02 8.42 L<M<H

44

45
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Measurement Invariance

Established strict invariance across
groups & time suggesting the SRSS-
|E functions in the same way:

oMale & Female

o White & Students of Color

o White & Black

o Hispanic & non-Hispanic

- Sped & non-Sped ,
o Overtime: Fall — Winter — Spring

:

Bebavier
problems

Sad,
depreszed

1/28/2026

Lane, K. L., Oakes, W. P., Buckman, M. M, Lane, N. A, Lane, K. S, Fleming, K., Swinburne Romine, R., Sherod, R., Chang, C., Jones, J.,
Cantwell, E., & Crittenden, M. (2023). Examination of the factor structure and measurement invariance of the SRSS-IE. Remedial and Special Education, 45(3),
152-172. hitps:/idoi.org/10.1177/07419326231193147
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Predictive Validity — Elementary School (1 of 2)

Elementary School

24,535 students in grades K-6

. . . SRSS-E9 SRSSHE 12
64 schools in 4 geographic regions | presictor  Ouicome  Lateni Subscale  Subscale
Externalizing ODRs
Stest k Suspensions
Lie. cheat. snesk ™ Nurse Visits
Reading
Behavior problems. - Extemalzing i
Megaiive afiitude  ~ Course Failures
Aggressive bensvior 4 SPED Referrals
Internalizing ODRs
St i 00011
Emotonally fat sy
Sed, depressed 2, tamaizing Reading
Anxious r Math
7’ Course Failures
Lonely i SPED Referrals

Green shading indicates the predictive relationship was statistically
significant at p < .0001.
Lane, K. L, Oakes, W. P, Buckman, M. M, Lane, N. A, Lane, K. S. Fleming, K., Swinburne Romine, R, Sherod, R. L. Chang, C., & Canwll E. D. (2024)

Additional evidence of predictive validity of SRSS-IE scores with elementary students. Behavioral Disorders. 49(3), 189-204.
hitps://doi.org/10.1177/01987429231222890
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Predictive Validity — Elementary School (2 of 2)

. ~ Elementary School
24,535 studlents in grade§ K-6 . P e s
64 schools in 4 geographic regions | presictor  Ouicome  Lateni Subscale  Subscale
Externalizing ODRs
Stest k Suspensions
Lie. chest, snesk ™ Nurse Visits
\ Reading
Behavior problems * 2 Extemaizing Math
Megaiive afiitude  ~ Course Failures
Agaressive behavior © / SPED Referrals
Internalizing ODRs
S i 00011
Emotonally fat sy
Sad, depressed ¥ intemsizing Reading
Anxious e an
7’ Course Failures
Lonely I SPED Referrals

Green shading indicates the predictive relationship was statistically
significant at p < .0001.
Lane, K. L, Oakes, W. P, Buckman, M. M, Lane, N. A, Lane, K. . Fleming, K., Swinburne Romine, R, Sherod, R. L. Chang, C., & Cantwl, E. D. (2024)

Additional evidence of predictive validity of SRSS-IE scores with elementary students. Behavioral Disorders. 49(3), 189-204.
hitps://doi.org/10.1177/01987429231222890

48
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Predictive Validity — High School
. High School
7,244 stude_nts |n.grades 9-12 iy i
3 geographic regions Fredictor  Outoome  Lelent Subscwls  Subscale
Externaizing OCRs
poms L Suspansions
Nurse Visis
Lie. chest. sneak \.\\ Resding
Behavior problems ~— . Extemalzing Maih
Coursa Failures
toptmatirh I SPED Referals 03150  0.2080 0.1380
Aggreasive behavicr Internaiizing  OORs 00010 00010
Suspensions
Emotionally fist Nurse Visits 0.0010 0.0010
Reading
Sad, depresced Intemslizing Math
A Gourse Fallures
SPED Referrals  0.0540 0.0210 0.0430
Lonely /
Green shading indicates the predictive relationship was statistically
significant at p < .0001. Gray indicates a test was not conducted.
Lans. K L. Oakes, W. P. Buckman, M. M. Lane, N. A, Lane, K. . Fleming, K. Swinbume Romine, R., Sherod, R. L. Canwell, €, & Chang, C
’WZDZSA /dglm e/‘{'é’%'ﬂ%eg/ ?é E%‘z‘\:’ﬂewvza(!'wd«‘)tgam 'SRSS-IE ‘scores with middle and high school students. Frontiers in Educalion. 8:1251063.
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What is Behavior
Screening?

What are features of systematic behavior screening?

Reliable and valid  Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
students’ multiple needs

50

students VWINTeT, and Spring

What are the benefits?

Data are used to shape instruction to meet
u students’ multiple needs

How do we use behavior screening data?

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions

51
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Using Academic and Behavior
Screening Data

These academic and behavior screening data are then reviewed
alongside other data collected as part of typical school practices
(e.g., attendance, office discipline referrals, grades) to:

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions

1/28/2026

52
Resources for screening:
PBIS.org...
>@ oIS
53
Tips for Communicating with
Your Community about
Systematic Screening @ Fis
54
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The Whys and Hows of
Screening: Frequently Asked
Questions for Families ® s

of Screening: Frequently [

ons for Families

The Whys and
Asked

1/28/2026
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Exploring Systematic Screening Tools:
Check out LDBase!

* Pelton, K. S. L., Lane, K. L., Oakes, W.P.,
Buckman, M. M., Royer, D. J., & Sherod, R.
L. (2025). Mapping the research base for
universal behavior screeners. Review of
Educational Research,
00346543251315168.

« To access the data set from our scoping
review — Mapping the Research Base for
Universal Behavior Screeners — visit this
link at LDBase: LDBase Projects

Sage Joumals

56

Let’s Talk! Initial Thoughts on Systematic Screening
« How do you currently screen for students’ academic and behavioral
performance?
* What are some of the potential benefits of systematic screening?
« What are some of the potential challenges of systematic screening?
« What questions do you have about systematic screening?

°
aw

Goal: We have We will explore We will use lessons

established GaMTSS  lessons Jearned from  learned from CiaT

Ci3T inquiry inquiy 1o scale up

00:00

57
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Inform Instruction at
Tier 1

1/28/2026
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Fall Over Time
SRSS-Internalizing Results — Elementary
School Level (2 of 2)

100%

(n=51)|

3
5 80%
2
G
g 60%
H 78.85%| [76.92% [8349%
g 40%
7]
s 20%
=
0% « T T T v v v v v r
F14 F18 F19 F20 F21 F22 F23 F24 2
Fall A
= Low Risk (0-1) ~ Moderate (2-3) mHigh (4-15) C|31
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Data to Indicate a Focus on Tier 1: School
Level

Social Skills Inprovement System — Performance Screening Guide
Spring 2012 — Total School

11.04 15.49 1714 18.34
100% ) \
iy ‘- \-
80%
2
grou W Al
2 60% 45 47.
% 50%
Za0%
30%
20%
10%

Reading Skils.  Math Skits Prosocial  Mativation fo
Behavior Leam
n=489 n=490 =450 =439
Subscales

@Gisx

Lane, K. L., Oakes, W. P, & Magil, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 companent of our

Comprehensive, Integrated, Three-Tiered (CI3T) Model?, Preventing School Failure,_58(1), 143-158

60

20



Low-Intensity, Teacher-Delivered
Strategies at Tier 1

1/28/2026
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Ci3T Integrated Lesson Planning

Tertiary l‘m (=5%) =

Tier2
Secondary Prevention (:15%)

Academic = Behavioral - Social

oue s
Integrated Lesson Plan
RHEHEIER
HE KR IR
Tandards HEIRIE IR IR
HEHER K
$|°[E|8
8|2 =0
- Ter foran it
Ofraniaed i
JAcademic Objective(s)
pocial Skills Objective(s)
ehavioral Expectations)
Teachr vatacion
1, i, -port, =t
Aeve Saperion )| S Spedhc | P hequest
o= It Respond (o)
0123 [ 0123 [ 0123 I 0123 I 0123 [ 0123 | o123
skl T R
Whatwent vl
Whstdnot o s expected?

63
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A Focus on: Responding to Challenging
Behavior

4K
Tertiary n (25%)

Tier2
Secondary Prevention (=15%)

Academic - Behavioral . Saocial

1/28/2026
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Buckman, M. M. & Lane, K. L. (2020, Exemplar Ci3T Reactive Plan: Floechart, Developed
collaboration with disic patners. Available 3 ww S org

Reactive Plan: Flow Chart for ing to Challenging Behavior

Al staff will use an instructional approach to behavior. This includes teaching, reminding, and reinforcing
d using the as

minor
‘and major behaviors.
6-step Instructional Approach
ow empathy
Maintain flow of instruction
Acknowledge other students meeting expectations
Redirect and Reteach expected behavior
Allow time and space
Recognize reinforce appropriate behavior when demonstrated

P

Observe problem behavior.

Minor s the behavior a Minor or Major? Major
Refer to Minor and Major Behavior Definitions.
Does the behavior put the student or others in imminent
1* Minor harm?
1. Use 6-step instructional approach: G {}
2. Discreetly problem solve with student; determine No e
appropriate, natural consequences
3. Record incident in PowerSchool using the Minor A%
Discipline Referral. Teacher informs parents (email Ve Contact the office;
or phone call; inform and problem solve). respond in a neutral tone trained staff member
2 Calmly and firmly re- e pciif i
11 state expectations. ferond AesE

65

6-Step Instructional Approach for
Responding to Challenging Behavior

Show empathy
Maintain the flow of instruction
Acknowledge other students meeting expectations ‘Q

Redirect and reteach expected behavior

Recognize and reinforce

D
Instructional Approach

. for Responding to
Allow time and space Challenging Behavior

6

22



1/28/2026

Empower Teachers
with Low-Intensity
\Strategies

68

Examining Academic and Behavioral Data

O ow
5 Maderat
W

HHH

Gigr

69
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Reviewing Multiple Sources of Data in an
Integrated Way

’/e"
. o
" H “
) 2 e
o - .
H H 3o
G H - "
“ 2 S W ow
P a i
faEiS ERe
- H a1}
a B - N
- i a
s 3 H
St
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Low-Intensity
Teacher-Delivered Strategies

Area |: Academics
Responsibilities

Faculty and Staff:

= Teach core programs according to
district and state standards with
integrity

= Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area |I: Behavior Area |II: Social
Respensibilties Responsibilities
Faculty and Staff: Faculty and Staff:
Implement Positive Behavioral Teach schoolwide social skills/
Interventions and Supports (PBIS) with | character education curricula with

integrity.
= Teach all setting Expec
the first week of school
Expectations (monthly).
Display and model sch
expectations in classn
ather key settings.
Implement the reactive
integrity.

CIaT: Low-Intensy Teacher-Delivered Strategies

71

Low-Intensity Strategies

&

Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Instructional Choice

selected option.

72
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Behavior-Specific Praise: Identifying the specific Eric Common, Behavior Specialist
expectation the student met. Mark Buckman, Special Education
o “Niama, | noticed you outlined your paper and used Grant Allen, Parent Volunteer
the graphic organizer to draft your essay. Well done!” Paloma Pérez-Clark, School Psychologist
o “Justice, thank you for pushing in your chair to keep
the walkway safe.”
o] ities to Providing 4-6 opp
per minute for students to respond individually, choral,
verbal, written, gesture, or symbol.
o "Show me thumbs or thumbs down i
o “Show me on your white board what
o “Turn to your elbow partner and say...
o “All together now, whatiis...”

David Royer, Administration
Emily Cantwell, 12" Grade
Scarlett Lane, 11" Grade
Mallory Messenger, Counselor

Instructional Choice: Providing within-task or between

task choices to increase academic engaged time and

motivation.

o “Ronaldo, our of our 3 learning objectives today,
which would you like to work on first?”

o “Suzy, do you want to work on the laptop, or
handwrite your answers for this assignment?”

Abbie Jenkins, 10t Grade
Scarlett Lane, 11" Grade
José Sousa, PE

Liane Johl, 9" Grade

1/28/2026

73

Resource Spotlight! (1 of 2)

) smacnex cuoe

Teacher-Delivered Behavior:

rventions in
Grades K'S .

74

Let’s Talk! Initial Thoughts on Low-Intensity Strategies

« Which low-intensity strategies do you currently prioritize?
« How do you currently provide professional learning for educators on

low-intensity strategies? Step 2: Select one low-intensity strategies

Step 1: Go to the Ci3T Website on the | module to explore
Enhance tab ; e n

established GaMTSS  lessons Jearned from  learned from CiaT
Ci3T inquiry inquiy 1o scale up

00:00

) i ooy . _
@ st b i("],
Goal: We have ‘We will explore We will use lessons. £

75
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Connect Students to
Validated Tier 2 and
Tier 3 Supports

76

C d, Three-Tiered Model of

E Clcrifyi:'lg Tier 2 Supports

Language
- ]
> .-.
[/ —

How do we talk about student
need of Tier 2 supports? There are no "Tier 2 Kids" or "yellow zone
‘students* Based on the data, there may,
be a student who needs Tier 2 supports.

Various
Locations

Where do we provide Tier 2
supports to students?

Supports vs.
People

Is Tier 2 the suppont? Or the

77

" tobe sent out of the classroom to
receive a Tier 2 support.
Supports vs.

People

[
L
S \ Y4

person who provides it? Tier 2 intarvention grids list the strategy,
practice, or program provided. Tier 2
supports may be provided by teachers,

.
Integrated
EO

What is available to students in
need of Tier 2 supporls? r’

4

four Ci3T Implementation Manual has one. I

.

l (ot separate lists).
Tier 2 supports are often integrated.

For more information, please visit cidt.org

78
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Comprehensive, Integrated, Three-Tiered Model of Prevention

5, 2009)

Emmacrng ot b

Tier 2 a
iry Prevention (=15%) :

83

Tier 2 and Tier 3 Intervention Grids

Secondary (Tier 2) Intervention Grid

Elementary

84
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@mda&u ﬁewehﬁﬁd or Middhl{ﬂhoo&ms
Support Description ‘

1/28/2026

to improve academic
performance
(completion accuracy),
academic behavior, or
other target behavior.

or
O SRSS-E7 score: High (9-21)

or
O 2 or more office discipline
referrals (ODR)

O skyward: 2 or more missing
assignments

AND/ OR
Academic:

Report card: 1 or more course
failures

academic area of
concern (or target
behavior named in the
self-monitoring plan)

Passing grades on
progress reports

Social Validity

‘Treatment Integrity:
Implementation &

eatment integrity

or
O AIMSweb: intensive or strategic | checklist

fevel (math or reading)

or
O Below

School-wide Data: Data to Monifor Exit Criteria
s | s
Self- Strategy implemented | Behavior: Work completionand | SRSS-E7 score:
‘monitoring | by student and teacher | O SRSS-E7 score: Moderate (4-8) | accuracy of the Low (1-3)

Passing grade on
‘progress report or
report card in the
academic area of
concern (or farget
behavior named in
the self-monitoring
plan)

85

“Eatry Criteria,

Behavor
R ————

D) SRss-E7 soores g 521

2 oo office el
el (ODR)

3 kywant: 2o e s

[Scndemic:
0 Roportcard: 1 ormors couse
sires
S p—
el Gt o reading)

0 notow 25 a1

i, Sue
114Fon

1)

n

P, L
Py, 0

1105

[Shaion, Rober!
T, G
el ety
i3 Wokmhouse, s

86

“Eatry Criteria,

Behavor
TR ———

D) SRss-E7 soores g 521

2 or more o disiplize
el (ODR)

3 kywant: 2o e s

[Scndemic:
0 Reportcad: 1 ormors couse
sires

S p—
el Gt o reading)

0 notow 25 G2

udont 10 | Student Namo
11118 Flatey, Jua

Behavior
Contract

Other Tier 2 Options

Precorrect

Behavior-

Specific Praise

Instructional
Choice

87
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Tier 2: Recognize. Relax. Record

Secondary (Tier 2)

3 mirdscog e arion tockade

s | shnre) e mam 3 srascr e s
ERR) | compunares of Recogeiee. Rals Recors o e o
VA 035 sach (R i,

88

— e —— —
Recognize. Relax. Record.

5 What is Recognize. Relax. Record.?
B
-
> ]

An intervention package
containing three components:

Recognize: identify thoughts and
feelings related to being anxious

Relax: manage anxious thoughts
and feelings using relaxation
strategies

Record: self-monitor thoughts and
feelings, use of relaxation
strategies, and engagement
(social or academic)

I

Qg”“’"

<
%

= |

€

: el

118

89

The sl ot st bl o s s i e nptan o s o,

[Epxy e

ey Tkt s s a1 ke s Pt onts st 1
i eors Yo

ot o is eson Lo v o e o 8 »_4:“,,'.4.».-«-%

e e e
e R

-
e —
S

[ P
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Comprehensive, Integrated, Three-Tiered Model of Prevention

(Lane, Kalbe

& Menzies, 2009)

@htion (=5%)

Support | Description | School-wide |Datato Monitor FxitCriteria |y
Data: Entry Progress: |
— e Criteria S U
o e i T TR
i cor vt Pl

1/28/2026

91

Tier 3: Functional Assessment-Based
Intervention

Functional Assessment-based Intervention

92

XY X

:
: \/

Percentage of AET

a0

2 \
10
o

4274284294530 S SA0S3SNASATSARSA9S20 S S24505 526527528

Date of Session

Cox, M, Griffin, M. M., Hall, R., Oakes, W. P., & Lane, K. L. (2012). Using a functional assessment-based
intervention to increase academic engaged time in an inclusive middle school setting. Beyond Behavior, 2, 44 - 54.

Xo]
w
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Let’s Talk! Tier 2 and Tier 3 Interventions
« What Tier 2 and Tier 3 Interventions do you offer in your school or
district?
* How do you currently look for students who might benefit from Tier
2 and Tier 3 interventions?

@

Goal: We have We
established GaMTSS  lessons learned from
CI3T inquiry

1/28/2026

94

“ Reflection &
Application with Amber

00:00

Ci3Ta

+ENHANGE

How do we continue to design,
implement, evaluate, sustain, &
innovate?

Building on Lessons Learned from Ci3T Inquiry

Goal: We have We will explore We will use lessons.
established GaMTSS  lessons leamed from  leamned from Ci3T
Ci3T inqui inquiry 1o scale up

96
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Exploring...
Enhanced Ci3T Implementation Series and Delivery

1/28/2026

97

Designing ...

Ci3T Professional Learning Series

98

Implementing...
Ci3T Implementation Professional Learning Series

99
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Communication and Continuous Improvement

Effective

Ci3T District CiaT School
Leadership Team Leadership Team

College &
Career

Ci3T School
Leadership Team

Hig

1/28/2026

Ci3T Training & Implementation
e 2013-14 14-15 15-16 ‘1’:?;7 17-18 18-19 19-20

y School
Ci3T Training

Implementation Year 1 | ]

Implementation Year 2

Sustain and Develop Practices
Middle and High Schools
Ci3T Training

Implementation Year 1

Implementation Year 2

Sustain and Develop Practices

College and Career Center
Ci3T Training
Implementation Year 1

Implementation Year 2 [ ] (

Sustain and Develop Practices

101

Enhancing Ci3T Modules

ci3t.org/enhance

102
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Module Pathways

oeTs ggta
Enbaverg CET é“"“““‘f/ C3T
oo iy =

Orienting Principal
Leaders to Ci3T

i3t orglenhance

i3t orglenhance

1/28/2026

103

Structuring your Ci3T Team

CiaT Leadership Team

enter cuirent senool year]

Dissctions: lsass cenfim your I3 Lesclrio Toam b

Date Updates:

Bulding Adriistcr

i 2 (ot o]
a Coaen

o camecions o charges 0 you eam,pease contct
oonisz nam, omil

104

Lincoln Elementary Ci3T Meeting Schedule

2025-2026

s Data CiaT Leadership Team Meetings Faculty and Staff Meetings
o (Review [ Plan / Collect) Date Time Dat Timi
duly | GiST implamentation Manusirevisions 718125 3.004:00
Auyg:: | EY e ool bomdenkd S0 Iibishr Steeii 815728 3:00-4:00 8/12/25 3.00-3:30

Revew GOR repors (asagges

el [ 918125 300400 9/18/25 | 300330
Ocl. | o e st compit TeSV vy 10/7/25 3:00-4:00 10114/25 3.00-2:30
Nov. | Complete TFI HIM/25 3:00-4:00 11118 125 3:00-3:30
Dec. |Revew TuSV, review DR and attendance S idisE 3.00-4:00 12116125 3.00.3:30

Pian Spring TUSV dat colecton; feview Wintar

0. | ¢ ereenng cata 1113126 3.00-4:00 1120126 2:00-3:30
[ e et S T s e 2110126 3:00-4:00 2017126 3:00-3:30
Mar. | Comiste TFI 3110126 3:00-4:00 3/17/26 3,00-3:30
Ape. |Review Spring TUSV 414126 3:00-4:00 4121126 3:00-3:30
May | Review Spring screening data 5112126 3:00-4:00 5/19/26 3:00-3:30

105
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Foundational Ci3T Implementation &
Professional Learning Activities

B Activities | Des or
District Ci3T Leadership Team mestings District Ci3T Leadership Teams

Principals meetings Principals

CI3T Trainers
CI3T Coaches

CI3T Leadership Team monthly mestings 83% Iée;a[if‘g"p Teams

Learning

District Ci3T Trainers and Coaches monthly meetings

Faculty and staff monthly meetings Faculty and staff

Professional learning community meefings Faculty

Families and community connections (e, newsktters,open houses) | Families and community

[ Activiti

CIAT Imnlementation Professinnal | earnina Series (R sassinng) ggI Eead?rSh'p Teams

1/28/2026
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Professional Learning Offerings: EMPOWER

Home  AboutG3T  Building Your Gi3T Model  Ci3Tn Action Functional Assessment-Based Interventions

impemencngYourCirtiodel s wensres  rseraion:| | MARRIRIUR o cr s

Project SCREEN  Research o Inform Pracaa e
2025-2026 Ci3T Project EMPOWER
These Z:hour stand-alone sessions on Zoom are free — come

0 0ne, come to all See lyer for details, dates and times, and
registration link, or regs

Project ENGAGE

Professional Learning

(e aber, & beras, 2009

7
Tertiary P s

oy Pevenion (41541 2025-2026 EMPOWER

rting Strong; Effective Tier 1 Practices for Educators +

Sustaining and Disseminating
Professional Learning

Session 1 | Session 2 | Session 3 Session4 | Session 5 | Session 6 | Session 7

Designate two staff to attend trainings to become on-site coaches

Ci3T fit:
Start the
year strong

Data-
informed
Instruction

Precorrection
& Active
Supervision

Instructional
Choice &
OTR

Direct
Behavior
Ratings

10 min @ next faculty meeti s

Behavior
Contracts

108

36



1/28/2026

Professional Learning Offerings: Trainers and
Coaches Calls

Home  AboutG3T  Building Your Gi3TModel  Ci3TInAction  ConfactUs  Functional Assessment-Based Interventions

Implementing Your Ci3T Model  Literature ~ Measures  Presentatiorsy nhancing Ci3T Modules

Project SCREEN  Researchto Inform Practice  Respondingto COVID-19  Systematic Screening ain the Trainers

Project ENGAGE

2025-2026 Ci3T Trainers and Coaches Calls

The purpose of our coaching calls is to provide ongoing support

for Ci3T District Leaders, Ci3T Trainers, Ci3T Coaches, and other H
individuals supporting the design and implementation of Ci3T, We
offer these calls as a service activity to support those committed
to meeting students’ multiple needs in academic, behavior, and
social domains. Open to all interested parties — to join these ]
calls, please register here!

110

IN SCHOOL AND CLINIC Voume so, womsen s

Onboarding I ER”MWN

Integrated Multi-Tiered
Systems of Support:
A Special Series

TEMBER 2024

111
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Resource Spotlight! (2 of 2)

T —

Teacher-Delivered Behavioral Interventions in
Grades k-5

1/28/2026

112

Let’s Talk! Data-informed Professional Learning
« How do you currently engage in data-informed professional learning

for adults in your district?

* What is one new approach you would like to consider as you move

forward with GaMTSS?

Goal: We have We will expiore We will use lessons
established GaMTSS  lessons learned from  leared from CiaT
CI3T inquiry inquiry 1o scale up

113
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
Goal: Reverse Harm

T“
Tertiary Pi n (=5%
Specialized group systems

Specialized individual systems
for students with high risk
for students at risk Tier 2
Secandary Prevention (=15%)

Academic o  Behavioral Social

38



