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Agenda

1. Welcome & Introductions

2. Overview of Comprehensive, Integrated, Three-tiered
(Ci3T) Models of Prevention

3. Systematic Screening: Tools & Logistics

4. Using Systematic Screening to

1. Inform Instruction at Tier 1

2. Empower Educators with Low-Intensity Strategies
*3. Connect Students to Tier 2 and Tier 3 Interventions

5. Wrapping Up and Moving Forward




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral







Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TIER3

Tertiary PdevERtion (=5%)

Tier 2

Primary Prevention (=80%)

Academic 3ehavioral Social
Validated Curricula PBIS Framework Validated Curricula
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CI3T Implementation Manual
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Lincoln Elementary
School Year 2023-2024
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

School*s Ci3T Primary (Tier 1) Plan

MAlission Statement

Purpose Statement

School-Wide Expectations

Area It Academics
Responsibilities

Faculty and Staff:

Teach core programs and‘or district standards
with fidelity-

(1) List programs

)

(3)

Tume (in mun):
# Conduct, report, and use screening and
assessments (see Assessment Schedule)

Area IT: Behavior
Responsibilities

Faculty and Staff:

Teach setting lessons according to school
schedule:

Implement reactive plan a5 desipned:

* Conduct, report, and use screening and
assessments (see Assessment Schedule)

Area III: Social Skills
Responsibilities

Faculty and Staff:

Teach core program(s) with fidelrty:
(1) List programs

MNumber of Lessons:

How aften:

How long:

# Conduct, report, and use screening and
assessments (see Assessment Schedule)

What ane: AlLLL stdeptstaceessiigig ?

Ci3T Blueprint A Primary (Tier 1) Plan 1




AreaT: Academics Area IT; Behavior Aren TTT: Social Skills
Responsibilities Responsibilities Responsibilities
Faculty and Siaff: Faculty and Staff: Faculty and Staff:
Teach core programs according o district and | Implement the Positive Behaviora
state standards with [delity:

lead
o One 30 min lesson every other week
1 Lxpressions Commean Core EIDEl:l'.aIlﬂ[IS fm::rnthlﬂ co-taught by teacher and counselor
. Dlﬁerenttate instruction to meet the needs Display and model school-wide * Grades3 -5 Ci3Ta '
Df all srudems expeciations in classrooms and other key o One 20 min lesson per week teacher
: settings. lead \ Lincoln Elementary
* Be consistent with expectations. o One 45 min lesson every other week School
C : dor specific praise ami co-taught by teacher and counselor
13 T PI.I ! a [S::a appendm for specific lessons for
> ry Plan > Ci3T Implementation
: Acnve supervision Report 2025-2026
Precorrecioon - o
lnstmcl:i{mal feedback T T TR P " ;?,I,L,igfgg a
Instructional choice '* Use a positive response to initial \ ASTOTS Comprehensive
Increased opportunities to respond indicators of not meeting expectations: lessons . Integrated Thre;: Tiered
Behavior specific praise o Praise students meeling expectations Provide tickets paired with behavior 7 Model of Plrevenhon
High- requests o Redirect students who are struggling specific praise when students meet
e o Reteach expectations expectations.
practice opporunifies, o Allow student time to respond ta 2 TSpatec
« Provide feedback in a imely manner 1o . s . o mooln Elersontary CAT Leadership
students and parents. i
 Conduct, reporl_aod

Ci3T Prlmafy Pl

oAty L ier . ) and

Nove. We do not endorse any specific curriculum or program. We encourage Ci3 T Leadership Teams and District Decision Makers to review current
evidence to inform their decision making,

SuriTy.

CidT Exemplar — Elementary 2




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary _-i.i.:_..- n (=5%)

Tier 2

Secondary Prevention (=15%)
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Creating Positive, CI3T as asuuclurem Embedding and Staymg on Track Tier 1 Understanding the

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set : . L pproach | Pre

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor : ; or g to Intervention Proces

Introduction Leaming Environments Instruction Implementation Efforts ' C nging Behavior in Your Ci3T Mode [

Academic Behavioral o Social



Essential Components of Primary (Tier 1)
Prevention Efforts

Social Validity

Treatment Integrity

Systematic Universal Screening i

Academic Behavior : H HE H“:= H l
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect - 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (ZlS/_j)
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress 4
sdents meet 3-4 dayswesk rEport of report cand m E
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa &
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR Py e
O Zero miszing aszipnments in =d A e s
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

Secondary (Tier 2) Intervention Gi

about if exiting is
1eport and it is reviewed by courae faihuores Social validity

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv PéaVigRtion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-
Phoneme reading specialist: 30 min per |ciencyat2 o.r more grade le\.re]s Reading CBM, weekly progress }ng progress asto predict meet

day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

ar 2
vVention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

,,.|
o

Ualida;céd-tl.-lrricula



Enhancing Ci3T Modules
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Implementation Science (1 of 2)
Adapted from Fixsen & Blase, 2005

Exploration & Adoption

wWe think we know what we need so we are planning to move forward
(evidencebased)

Installation
wf SGQa YI 1S adz2NBE ¢SQNB NBFReé (2 AYLX

Initial Implementation
w SGQa IALBS AG | GNB 9 S@lIfdad S O6RSY

Full Implementation
Wt KIFId 62NJSRZ fSiQa R2 AG FT2NJI NBIFf o

Sustainability & Continuous Regeneration
wf SGTQa YIS Al 2dzNJ g &

2F R2AYy3 0dzaA
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Collaboration

Benefits of Ci3T Models
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Behavioral Screening: Tools and Logistics



Comprehensive, Integrated, Thregiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
Tigr 3
tion (=5%)

Tertiary P

Tier 2
Secondary Prevention (=15%)

Academic Behavioral Social
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Behavioral and Academic Screening
How are students responding? (1 of 2)

i

o &

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity Interventions

strategies



What i1s Behavior
Screening?

What are features of systematic behavior screening?

Reliable and valid Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
n students’ multiple needs




students winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
D students’ multiple needs

How do we use behavior screening data?

@\\
=)

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions




electing a Systematic Screener

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session é: ——
Activities 2 hours Full day 2 hours Full day 2 hours Full day PBIS Tnior t5impors po——

+» Ci3T model | « Building * How 10 « Building * Building * Preparing
overview the monilor Tier 2 Tier 3 fo
primary the plan supports supports implement

prevenlion

plan  Student Stugent

team team
members
aftend attend

In any tiered system, it is important for implementers to have reliable data to detect students for whom
Tier 1 supports alone are insufficient and may benefit from Tier 2 or Tier 3 interventions and supports.
Systematic screening is a proactive, reliable method for examining overall levels of student performance in
a district, school, department, grade level, or class as well as one component of a process to connect
students to more intensive supports. As with academic screening tools, universal behavior screening tools
can provide reliable, valid data to detect initial signs of internalizing (e.g., extremely shy, anxious, and

i and alizing (e.g., defiant, di ive, and i iors before they may become
chronic challenges for the student, potentially negatively impacting their social and emotional well-being.
In this brief, we provide considerations for selecting a universal behavior screening tool to inform
instruction for all students by providing teachers with reliable, valid data that can be analyzed along with
other sources of data (e.g., attendance, nurse visits, office discipline referrals) to inform instruction. For
educational leaders interested in adding a behavior screening tool to their regular school practices, we
offer considerations when answering the question: Which universal behavior screening tool shall we

Implementation

. - - adopt?
¥ Share X Finoize and ¢ Share ¥ Share Ci3T X Share
O overview O share C screeners; O pian; © revised Ci31 For educators interesting in selecting a systematic screening tool, it is beneficial to first consider your
% with faculty g expectation % Complete g Comglete (% plan: 's:hgl or ciis;ri;_r sp::iﬁ; p:i::r:i(i:: relative t;:l:stemati: scl:eeni 2. a:d w:\at Usougiadhd a\t/ailal;le n:l
‘e . : A S investment. Taking stock at the beginning of this process allows you to set priorities and create a feasible
E 0‘1'(1 "'?Off' E m ﬂ"’lx cnd E OS_\eﬁsn"&r" E P_IRS' E CO!T:D'Q’F plan for selecting a tool that will meet the needs of your school or district. As you read this practice brief,
o) Build o teach nG & o) schegule e} Complete o Ci3l consider the ic Screening Tools: Universal Behavior Screeners listing of examples of currently
T reactive T reinlcrcing T T se T Feedback available screening tools. In this practice brief, we offer five questions for you to consider as you decide
pl an Compon e_p" F orm which systematic screening tool to adopt, install, and sustain. These questions are intended to support you

to identify your available resources and your screening needs.

1. Student groups

What grade-levels of students will you be supporting with systematic screening (e.g.,
preschool, elementary, middle, and/or high school)?
Many systematic screening tools are available, with each being designed and evaluated for use with

specific grade levels. Therefore, beginning your consi by i ifying the grade levels forwhich
you plan to screen is an important first step. If you plan to screen students across a wide range of grade-
levels (e.g., kindergarten through twelfth-grade), you might consider adopting a single screening tool
validated for use across all grade spans. However, given fewer systematic screening tools are validated for
use at the high school level, it might be necessary to use different screening tools for different grade spans
(e.g., one screening tool for the elementary level and another for the middle and high school levels). When
reviewing tools, be certain students are screened only using tools designed and evaluated for that



https://www.pbis.org/resource/selecting-a-universal-behavior-screening-tool-questions-to-consider
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Using Systematic
Screeni ng Data |
(1 of 4)

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Behavioral and Academic Screening
How are students responding? (2 of 2)

i

o &

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity Interventions

strategies



Ci3Ta
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Using Systematic
Screeni ng Data |
(2 of 4)

Inform Instruction at Tier 1






% of Students Screened

100%

80%

60%

40%

20%

0%

Fall Over Time

SRSS-Internalizing Results 1T Elementary
School Level

8.35%

(n=39)

8.67%

13.26%| | 14.8%
(n=59) (n=62)
18.43%| §/15.51%
(n=82) (n=65)

68.31%
(n=304)

69.69%
(n=292)

=

14.35%
(n=67)

[

(n=39)

16.22%

(n=73)

7.24%

(n=31)

(

10.75%

(n=46) |

4.44%

(n=18)

11.6%| ||

(n=47)

3.52%
(n=13)

9.49%
(n=35)

-

7.41%

(n=32)

14.35%
‘( (n=62)

5.29%| |8.39% 4.82%

( (n=23) l/ (n=36)] | (n=212)
I

|15.86%] |14.69%| ~_|11.7%

T(n=69) y (n=63) | 4 |(n=51)

76.92%
(n=330)

78.24%| |78.85%

(n=338)

86.99%

75.11%
(n=321)

(n=338)

(n=343)

83.95%
(n=340)

82.01%
(n=351)

83.49%
(n=364)

F14

F15

= Low Risk (0-1)

F16

F19 F21  F22 F23 F24

Fall
Moderate (2-3) mHigh (4-15)

F17 F18 F20




Data to Indicate a Focus on Tier 1: School
| evel

Social Skills Improvement System 1T Performance Screening Guide
Spring 2012 T Total School

m Adequate progress Moderate Difficulties = Significant Difficulties
14.49

100%
90%
 80%
570%
260%
m o
“5 50%
£ 40%
S 30%
% 20%
10% -
0%

Reading Skills Math Skills Prosocial Maotivation to
Behavior Learn
n=489 n =490 n =490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (Ci3T) Model?, Preventing School Failure, 58(1), 143-158.



Academics

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity

» Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.
« Teach all setting Expectz
the first week of school :
Expectations (monthly).
« Display and model schof
expectations in classroo
other key settings. :
* Implement the reactive | =
integrity.

Behavior-Specific

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

Active
Supervision

Instructional
Feedback

| | E
High-Probability
Request Sequences




Behavioral (1 of 2)

Embedding and
Integrating Ci3T

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS)

with integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide

expectations throughout school

Respectful

Be

Responsible |

Give Best
Effort

Domains Into Daily
Instruction

Lincoln Lion PRIDE

Classroom
Expectations

= Fa low dirsctions
= Use kind words and aztions
* Coatrol wour tanpter

= Y

&
CET Coamezsr cpasinlionu Lioer Tt

Lol IRLL W EECRR IR I e & L AL ELER E AT

Ciofmctive: FHusards Al damorrirsiethe hehodga ey ez cnsgf
Pw = Ve Gpemenalia vive paek 1 Sed nahe s bieacem

Lincaln Llan Pride
a1 H) Classroom Fxpoctations

O
Responsikla

Giva
Best Effart

settings.
* Implement the reactive plan with
integrity.

e e cFerbemnn caper AT es sod 1 e e are by e e, urhos
= Yo wrzzw bt e Fepps i iFe cbawream IFelcna o b w e pca ard U1
e ?
= Hzwrdz oz owad okl s hsaboade zne
8 WMo e el ATen T e i cabe et o 1Ha P on oo a?

2 DPritm s cebedzma-ddban lbe s denre
o Fahoquedinl
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Behavioral (2 of 2)

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according
to district and state standards
with integrity:

Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS)

W|th integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide
expectations throughout school
settings.

* Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with
integrity:
« Teach daily Second Step ®

[liamle b vl 1oy el

| PPN~

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction

Lincoln Lion PRIDE!

A

Lincoln Elementary Expectation Matrix Cil

« Follow diecdong = Uon & qpaied wckcn .

= Use the s itrozm

« Ue Sdnd weerds

« e kind wonds and | < Walkon 1he st and thenneamn 1o Reads the tus
actiorn vichy of the halbway |- Use manoeey - Follow the rabss of | S8 ‘::”""‘ O
« ool your beespun | - Face Soomand + Listot to annd felkry | e 2 « Stay n your own 34
il et i te <Lise up when e butecom sl + Uzt 00 aed folbow
» Cooperate with ey P St dtioeryasde
e ek risgs ~Givecthers prisy | e B s
-, * Shiry i yout
+ e a0 inskde voke Pervandl wpace
5 |+ Heep hands g + Malke peun Ohoices [+ Plag appeoned » Pl tedled + Brkng hoene of
younel quickly games - Wath haade weh sevded maloriads
| Wakiin the by | Extycur omnfosd | Use equigerant shap » Talk quinsly wth
cstpmboewith  |-Chooseaseatang | dprrosaaely ~ Theow Fway 1y othess
pou st Jickwith it » B equipmen ash ppedy o Werosd s in oot ey
= Chaan up yiee when you aredone | oy sy you ecter fhe Sun
yourseY otdenns 1o your
tracher
~ Wil guintly = U yoar Sl < Inchache othessin = Talts came of your + Lo divectiy fo your
« Moay disactdy to manners YOUr games Lusioess quicty S NI
et locaticn = Avtit yout neghhor | - e acth = Kewp bt heoom Sy |+ Knep hanch and
Fedowdretom | T neceisey « Folkow the rubis of |« Use term mesaty feesto el
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~-Step Instructional Approach

for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

A Six-Step
Instructional Approach
for Respoeding to
Challenging Behawior

ol ORI DU D DD DL sssssssmannnsnns] = MMy  Jisssssssssssssssas FEREEEEEESEEEnannnan) 0T (L sssssmmssmen| B 000 Jisssssssssssssssss ).
Show Maintain ﬂow@ Acknowledge Redirect and Allow time Recognize and
empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate
" - expectations behavior when
K t s, Remember, the ! demonstrated
direction is to pick . 9
@ even or odd
p problems!
* recognize student in distress * explain instructions clearly = provide behavior-specific praise when  « remind student of whatneeds  » maye away and allow student * look for oppartunities ta
* communicate suppaort » check for understanding students meet expectations and show ta done time to get back on track reinforce expectations
* consider timing & body language * give physical space previoushy taught skills * be brief and clear » avoid "hovering" = pive immediate, precise, and
sincere feedback

*Huw we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

References: Calvin, G. (2004). Managing the cycle of serious acting out behavior. Behavior Associates

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.,




Social

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to
district and state standards with
integrity:

Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral
Interventions and Supports (PBIS) with
integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

Display and model school-wide
expectations in classrooms and
other key settings.

Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/
character education curricula with
integrity:

Teach daily Second Step ® lessons
(link to grade level instructional
schedules)

Seek ways to engage parents as
partners in the school program




Providing Integrated Instruction: )
CI3T Integrated Lesson Planning

Domains Into Daily

Instruction
T. . Iregated |maor Plan

s M: 7
Tertiary P, n (=5%) SHHAHIE
el E| )R] E
slelel=(5)) ¢
I HH

Tier 2 IHBUHE

Secondary Prevention (=15%) Tl il b e

IHzrent o] Db e

il Expisdones]

Azberizis & Tooome oy 5 etk ol Che'ss

Academic > Behavioral

Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. MABT1@}egrated lessons plan templatevw.ci3t.org.
Completed examples available i@i3T Project ENHANCE Research Team. (2022Eibh@dding and integrating Ci3T domains into daily instrucAaithor.https://doi.org/10.17161/ci3t.42880



https://doi.org/10.17161/ci3t.42880

Date: Class: Unit:

Integrated Lesson Plan

Topic ® -
o 5] L C
Ro] c @ [ o]
s || 8|8 2|8
= o o Q - Q o
Bl 3] i = '] o o
2 e n . O o =
© 'C v o L o o
17 © - i}
o [15) i) c o 73] sl
= o S o) c 2 5
Standards n v T | B 6 B 9
1] = 1] [&] bl c
+ L
2 .8 o 2 9 3 e
—
T 2 o a E = e
<L, e c o A 8_
3 oo - £ o
T O
Core Lesson Elements Tier 1 {for all} Equitable Access and Inclusion

Differentiated Objectives

Academic Objective(s)

Social Skills Objective(s)

Behavioral Expectation(s)

e o o o e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e o o e o o o o o oo ot

Teacher Reflection
Implementation: O=not at all, 1=limited, 2=partial, 3=full

Active Supervision [AS) Behavior Specific High-P Request Instructional Choice (IC) | Instructional Feedback Opportunities to Precorrection [PC)
Praise (BSP) Sequence (HPRS) (IF) Respond (OTR)
01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3
Met individual student plan for academic, social skill, and behavioral supports. 01 2 3

What went well?

What did not go as expected?

What would | change in the future?
Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.




Tier 1. Support for All

A = Proactive 4 Reactive
GIBL ™  Appwachests suppert pesitive Behavien

Principles of  Universal Understanding
_ Behavior Reinforcement = Consequences
Lincoln Elementary Science __ System ____ ina C|3T,_‘que“

School Year 2023-2024

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leadership Team Members:




";"‘,—Step Instructional Approach

+ENHANCE

for Iiésponding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

EERFAESA R AR

(AR R R R R R RN RS SRR R R L R ----1--1--1--1--1-)
Maintain ﬂnw@ Acknowledge @ Redirect and Allow time Recognize and

10,

® pxplain instructions clearly
* check for understanding
= give physical space

« recognize student in distress
s communicate support
« consider timing & body language

direction is to pick
even or odd
problems!

Oi
i+

= provide behavior-specific praise when = remind student of what needs
students meeat expectations and show to done
previously taught skills * he brief and clear

of instruction other students reteach expected and space reinforce
meeting behavior appropriate
- expectations behavior when
Remember, the l_ demonstrated

X

* maove away and allow student
time to get back on track
s avoid "hovering"

* |ook for opportunities to
reinforce expectations

» give immediate, precise, and
sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.




How Do | Implement a 6 -Step
Instructional Approach at My School?

‘( Step 1 Show empathy
Y Step 2 Maintain the flow of instruction

¥ Step 3 Acknowledge other students meeting expectations

V Step 4 Redirect and reteach expected behavior
V Step 5 Allow time and space

‘V Step 6 Recognize and reinforce expected behavior when demonstrated



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary _-i.i.:_..- n (=5%)

Tier 2

Secondary Prevention (=15%)

=7 &
- LA
\; g upunt ‘
- b‘ “_. " ..71:-“':& T ] . ,
! ~ . e
|
‘
‘-

Creating Positive, CI3T as asuuclurem Embedding and Staymg on Track Tier 1 Understanding the

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set : . L pproach | Pre

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor : ; or g to Intervention Proces

Introduction Leaming Environments Instruction Implementation Efforts ' C nging Behavior in Your Ci3T Mode [

Academic Behavioral o Social



Talk Time: Systematic Screening In
Integrated Tiered Systems

AWhat questions do you
have about systematic
screening in tiered
systems?

AWhat is one new take away
from yesterday?



Ci3Ta
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Using Systematic
Screeni ng Data |
(3 of 4)

Empower Teachers with Low -Intensity Strategies






Examining Academic and Behavioral Data

Teacher Name R. Collins
Date: December 2014
1 Average or Above 0-3 Low 0-1 Low 0-1 Low
2 Below Average 4-8 Moderate | 2-3 Moderate | 2-5 Moderate
3 well Below Average 5-21 High 4-15 High 6+ High
Total
AlMSweb AlMSweb SRSS-E7 SR55-15 Days
Student Mame Student ID Reading Math Behavior Internalizing ODR Absent
Alley, Allison 2310 1 1 1 1 o 0
Atwell, I'Monte 2013 1 1 ] ] 1] 0
Bonds, Peter 2031 2 2 4 0 3 ]
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashely 2152 1 3 0 B 0 B
Cox, Lucille 2002 2 3 2 10 1] 8
Hankins, Erin 2017 1 1 ] ] 1] 1]
Julius, @'Tam 2132 3 2 i) 2 9 7
Justice, lesse 2003 2 2 3 1 1] 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie 2004 1 2 4 0 0 1
Paul, Timothy 2010 1 1 3 0 1] 1
Reed, Kendra 2022 3 0 16 2 23 3
Toms, Blake 2018 1 2 0 0 o 1
Wellington, lasper |2215 2 3 14 q 0

Lane, K. L., Menzies, H. M., Ennis, R. P., & Oakes, W. P. &@if)ting Behavior for School Success: Alfyt&pep Guide to Key Strategi€xriilford Press.



Data to Indicate a Focus on Low

Teacher -Delivered Strategies

Classroom-Level Summary Data

SRSS-Externalizing SRSS-Internalizing

(SRSS-E7) (SRSS-I5)
High Risk 10% 13%
Moderate Risk 19% 26%

Low Risk 68% 61%

-Intensity




Low -Intensity

Teacher -Delivered Strategies

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to
district and state standards with
integrity

Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.

« Teach all setting Expectz
the first week of school ;
Expectations (monthly).

« Display and model schof
expectations in classroo
other key settings.

Behavior-Specific

« Implement the reactive [ &s '

integrity.

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

) |
Instructional
Feedback

| | L.
High-Probability
Request Sequences

Active
Supervision




Low-Intensity Strategies

Active Supervision

Active Supervision

Behavior-Specific Praise Intentional, specific, and overt behaviors
educators use such as:

High-P Request Sequence e Establishing expectations

e Frequently scanning the context

e Engaging in positive interactions (verbal
and nonverbal precorrections and
prompts, listening and offering
feedback as appropriate)

Instructional Choice

e Reinforcing desired behavior

Instructional Feedback e Correction or redirection (when needed)

In the classroom, you would notice the teacher is scanning the classroom, moving
between students or groups, praising on-task behavior and correct work, providing
feedback to fine tune understanding, using precorrection and prompts to prevent
anticipating issues and minimize any potential challenges.

Opportunities to Respond

Precorrection




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Behavior-Specific Praise

Statements that acknowledge and
clearly state what desirable behavior
has been performed.

e "Jesse, | see you showing respect
for your partner by listening to
their ideas"

e "Thank you for showing
responsibility by putting the
science materials away"

Behavior-specific praise can be used
to acknowledge expected behavior of an individual student or multiple students
engaging in academic and non-academic tasks.




Low-Intensity Strategies

Active Supervision

High-P Request Sequence

Behavior-Specific Praise Requesting behaviors that a student is likely to respond to, and providing reinforcement

for appropriate responding. Three to five high probability (high-p) requests are quickly
given followed with praise for compliance and a low-p request (desired behavior). This
High-P Request Sequence strategy takes advantage of behavioral momentum, where we increase compliance and
reinforcement to create momentum for compliance to another behavior.

High-p Examples:
Instructional Choice

e "Take out your pencil."
e "Get out a sheet of paper."
Instructional Feedback e "Write your name on your paper."

Low-p Examples:

Opportunities to Respond

e "Begin your independent work."

Precorrection




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Choice

Offering students
opportunities to make
choices throughout the
instructional day.

Teachers offer students
two or more options,
allow each student to
independently make their
choice, and the student is
provided with the
selected option.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Feedback

Providing specific information
to students about their
performance, with the purpose
of clarifying misinformation,
confirming understandings, or
restructuring current schemas.

Educators use this strategy
when students have a
foundational understanding of
the content or concepts and
are working towards proficiency
and fluency. Without
foundational understanding, instruction is needed instead of feedback. Educators
monitor student data to decide when feedback should be used or when instruction is
needed.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Opportunities to Respond

Frequent opportunities within a
set time period of time for
students to respond to teacher
guestions to practice skills or build
fluency.

e Best done with material or
concepts already taught and
for which students have a
basic understanding.

e Three or more opportunities
to respond per minute is the
goal.

In the classroom, you would notice the teacher is providing high rates of opportunities to
respond through combinations of choral responding, thumbs up/down, response cards,
personal white boards, clickers, or other methods.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Precorrection

Proactively reminding students of
expectations before entering an
environment or beginning an activity.

e Ateacher reminds students of
expectations for working in a
collaborative group before beginning
the activity. Then the teacher
reinforces students meeting
expectations with behavior-specific
praise.

e A cafeteria monitor greets students as they enter the cafeteria and reminds them
of the expectations for staying safe in the cafeteria, such as keeping their mask on
while in line and in the shared space, standing on the floor markers spaced six feet
apart. Then those serving students lunch can provide behavior-specific praise
when students demonstrate the expectations.




Ci3Ta
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Behavior-Specific
Praise

A Closer Look at
Behavior -Specific
Praise




Behavior -Specific Praise Work Time
Preview

Behavior -Speci fi ¢ Prai se ase.

Module Component of Stand -Alone Tier A Trainer/Coach
Exploration Tier 1 Instruction 2 Intervention

Behavnor.-Specntc

During work time, we invite you to join the breakout room that
most closely matches how you plan to apply precorrection in your
setting! Our hope is that you can walk out of here tonight ready to

Implement tomorrow or with a clear action plan of next steps!




What is Behavior -Specific Praise?

What is Behavior=Specific Praise? Q '—E

A

+ENHANCE




Louw- Intensity Strategies

Behavior-Specific Praise

© What is Behavior-Specific Praise?

Behavior-spedific praise are statements that pesitively scknowledge an individual for
engeging ir a specific, desired behavior. For example, "Jonzh, | really like Fow you get your
pencl gne paper outimmediately after being asked. You were reslly prepared and or ask!”,

Why should | use Behavior-Specific Praise?

Sebaviar specific praise is simple, e fective when deliverad carsistently and immegciately
after desired behavior, no cost, and requires mririmal ef‘ort. It can be used: (1) as a lier
strategy (o increase engagemert and prevert challenging behavier; (2) as a lier 2
ntervertion; (2) ermbedded with otrer Tier 2 interventions, or (4) featured as a comporent
of a Tier 3 intervention for studerts in need of accitional supports,

@ How do | use Behavior-Specific Praise?

Behavior-specific praise can be used 1o acknowlecge both academic {2.g,, finishing a
warksheet, reading alouc) and non-academic {¢.g, sharing materials, asking a friend sitting

on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

include:

i Evaluate current rates of general and behavior-specific praise {BSP).

2. |gentify behaviors to reinfarce.

w

Practice di}ll‘vrcr:/ aof BSP.

I~

Observe student behavior
Provide BSP

»

Vionitor BSP Delivery

o ;m

~J

Seek student input.

ORI S

Behavior-Specific

Prz




Behavior-Specific Praise

What is Behavior-Specific Praise?

Behavior-specific praise are statements that positively acknowledge an indivicual for
engaging in a specific, desired behavior. For example, "Jonah, | really like how you got your
pencil and paper out immediately after being asked. You were really prepared and on task!".

Why should | use Behavior-Specific Praise?

—

Behavior specific praise is simple, effective when delivered consistently and immediately
after desired behavior, no cost, and requires minimal effort. It can be used: (1) as a Tier 1
strategy to increase engagement and prevent challenging behavior; (2) as a Tier 2
intervention; (3) embedded with other Tier 2 interventions; or (4) featured as a component
of a Tier 3 intervention for students in need of additional supports.

How do | use Behavior-Specific Praise?
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&Y How do | use Behavior-Specific Praise?
Behavior-specific praise can be used to acknowledge both academic (e.g., finishing a
worksheet, reading aloud) and non-academic (e.g., sharing materials, asking a friend sitting
on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

include;

1.Evaluate current rates of general and behavior-specific praise (BSP).
2. |dentify behaviors to reinforce.

3. Practice delivery of BSP.

4,0Observe student behavior.,

5.Provide BSP.

6. Monitor BSP Delivery.

7.Seek student input.

4 n & = 0\




Examples of Behavior -Specific Praise



