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Implementing Comprehensive,
Integrated, Three-tiered (Ci3T)
Models: Setting up for Success

Kansas Superintendent Circle
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If you have not done so already, we
invite you to visit ci3t.org/enhance to

access modules and complete a one-
time registration process!
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Agenda

1. Welcome & Introductions

2. An Overview of Ci3T

3. Free-access Professional Learning Resources
4. Wrapping Up and Moving Forward
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Creating Positive, Productive Systems for All Students

T, Kauffman, LM, & Walker, H.M. (2
with emotional or behavioral disorde:

education implications of
tional and Behaviorol

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
. ‘ for students with high risk
Tertiary P n (=5%
m
Specialized group systems

for students at risk Tier 2
Secondary Prevention (15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic ° 3 Social




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

y
Tertiary PAGUSHEion (=5%)

Tier 2

’ondarz Prevention (=15%)
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Ci3T Professional Learning Series

Pre-Training | Session 1: | Session 2: | Session Session 4: | Session 5: | Session é:
Activities 2 hours Full day 2 hours 2 hours Full day

«Team « Ci3T model i * How to * Building « Preparing
member overview monitor i Tier 3 to
selection the plan supports supports implement

prevention

+ Schoolwide « Student « Student
plan

Expectations team team
Survey for members members
specific attend attend
Seftings

(SESSS)

Implementation

¥ Finalize and ¢ Share CI3T [ ¢ Share.
O share S plan; O revised Ci3T
]

on;

2 Complete plan;

2 pirs; £ Complete
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§ compete || §
T secondary | Feedback
rid Form

Ci3T Implementation Manual
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Lincoln Elementary

School Year 20232024
Implementation Manual
Compretensie Inegats, Thre-Tiered (6T)
Mool ofreventon

Coolidge Middle School
School Year 20182019
Implementation Manual

Comprebensiv, negrated,ThreeTiered (C5T)

ModelofPreventon

Franklin Pierce High School
School Year 20182019
Implementation Manual

Comprebensive, Itegratd,Thee Tered (C5T)

fdelofprvention
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

y
Tertiary Pi ition (=5%)

Tier 2
Secondary Prevention




Essential Components of Primary (Tier 1)
Prevention Efforts

Social Validity

Treatment Integrity

Systematic Universal Screening

Academic Behavior
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TiEA3
PABVERAtion (=~5%)

Tier 2
Fy Prevention (=15%)

Using Data to Connect
Students to Validated
Supports

Secondary (Tier 2) Intervention Grid|

BIS Framework Validated Curricula

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
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Enhancing Ci3T Modules

ci3t.org/enhance
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Implementation Science

Adapted from Fixsen & Blasé, 2005

* We think we know what we need so we are planning to move forward (evidence-based) ‘

Installation

 Let's make sure we're ready to implement (capacity infrastructure) ‘
Initial Implementation

 Let's give it a try & evaluate (demonstration)

Full Implementation

« That worked, let's do it for real (investment)

Sustainability & Continuous Regeneration

« Let's make it our way of doing business (institutionalized use)
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Ci3Ta

+ENHANCE

Transparency, Access, &
Collaboration

Benefits of Ci3T Models
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Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports

12/1/25
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Systematic Screening ... Logistics

Fall Winter Spring

"ANANNAANNA
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Student Risk Screening Scale — Internalizing
and Extemalizing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)
Elementary

21



Student Risk Screening Scale — Internalizing
and Extemalizing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)
Secondary

i : 1} i
LR L

12/1/25

22

SRSS-IE: Cut Scores

SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
Items 1-7 Items 8-12 Items 1-7 Items 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk
4-8 = moderate risk | 2-3 = moderate risk  4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk

23

Fall Over Time
SRSS-Externalizing Results — Elementary School Level
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Fall Over Time
SRSSHnternalizing Results — Elementary School Level
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Fall 2024
SRSS-nternalizing Results — Elementary School Grade Level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)

26 9 1
K 46 (56.52) (19.57) (23.91)

41 9 10
(68.33) (15.00) (16.67)

66 15 4
2 8 (77.65) (17.65) @.7)
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What is Behavior
Screening?

12/1/25

What are features of systematic behavior screening?

g=
&

Reliable and valid Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

@‘fn Data are used to shape instruction to meet
n students” multiple needs

students VVITET, and Sprig
What are the benefits?
Data are used to shape instruction to meet
students’ multiple needs
How do we use behavior screening data?
| %
-
/2
Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions

Selecting a Systematic Screener

30

10



https://www.ci3t.org/screening

SCREENING PROTOCOLS

31
Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
Tierd
[BrimanylPieventiont(=80%))
Academic o Behavioral -
32

Inform Instruction at
Tier 1

12/1/25
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Fall Over Time
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Level

Social Skills

=Adequate progress ~ Moderate Difficulties  ® Significant Diffculties
Aros ‘A‘in A7.14 1634

ReadingSkils ~ MathSkils  Prosocial  Motivation to
Behavior Leam

n=489 n=490 n =490 n=489

Subscales

Lane, K_L, Oakes, W. P., & Magil, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
< Jniearaled, Three Tiered (CI3T) Model? P E: B 143:158,

Data to Indicate a Focus on Tier 1: School

System — ing Guide Spring 2012 — Total School

35

Data to Indicate a Focus on Tier 1:
Breakdown by Grade-Level

Externalizing Grade Summary Internalizing Grade Summary

1009 100%
wx | 16 w2 18
» 2 =
= n el

36
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Ci3T Integrated Lesson Planning

Tertiary P4 n (5%) =

Tier 2
Secondary Prevention (<15%)

Academic - Behavioral Social

e

Dote:

Clss: Unie:
Integrated Lesson Plan
oric
andards
CoreLesson Bements Tier 2 foral)

frcademic Objectvets)

focial SilsObjective(s)

fehavioral Expecationts)

Seacher Rfieciion

Tt Soparvaon (35| Behavior Speciie | igh? Request eportnitesto
(esi sequence (4PgS) I} Respond (OTF)
oizs | o125 | ot23 [ o123 | 123 | o123 | oias
T I 125
Whatwent el

What i not go as expacted

What woult 1 change nth future?

38

39
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https://doi.org/10.17161/ci3t.42880

Module Connection!

6-Step Instructional Approach for Responding to Challenging Behavior

-

Embedding and
Integrating Ci3T
Domains nto Daily
Instruction

12/1/25
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Behavior

A Focus on: Responding to Challenging

Tier 2
Secondary Prevention (<15%)

Academic Behavioral

41

Budknan, M. M. & L, K. L. 2020, Exemplr 13T Reactve Plar: Develope
collboration wlh district putnrs. Avalable a iy i3 org
Reactive Plan: Flow Chart for to Challenging Behavior
Al staff will use an This , reminding.

‘and major behaviors
6-step Instructional Approach
1

asminor

Discipline Referral. Teacher informs parents (email 1. Show empathy and
or phone call; infi

.
2. Celmy and fimyre.
Ll ’ st cipotatons

2 Maintain flow of insiruction

3. Acknowledge other students meeing expectations

4. Redirectand Reteach expeted behavior

5. Allow time and space

B X

Observe problem behavior. .
Minor Is the behavior a Minor or Major? Major
Refer to Minor and Major Behavior D
\ Does the behavior put
1 Minor
1. Use 6-step instructional approach: hyg
2. Discreetly problem solve with student; determine -
appropriate, natural conscquences

3. Record incident in PowerSchool using the Minor

Contact the office;
trained staff member
will be notified to
respond ASAP

42
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6 Step Instructional Approach

for Responding to Challenging Behavior evwance

In a Ci3T model, Tier 1 supports include a six-step i ional approach for i to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

o Nl 23 )
<E>sm B\ B e\ & e B e 8
o

empathy of instruction other students reteach expected and space reinforce
bel appropriate
olla. F behavior when
Remember, the demonstrated

directionis o pick LN

10; posk rw
g Loy 0Bt eyt s sy + et sndcex « e e, recs, nd

S ek

* How we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

12/1/25
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Module Connection!
6-Step Instructional Approach for Responding to Challenging Behavior

A Six-Stej

instructional Approach
for Responding to
Challenging Behavior

Empower Teachers
with Low-Intensity

Strategies

15



Examining Academic and Behavioral Data

.. 333388
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Lane, K. L. Menies, H. M, Envis, . P, & Oakes, W. P. (2015,
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Data to Indicate a Focus on Low-Intensity
Teacher-Delivered Strategies

Classroom-Level Summary Data
SRSS-Externalizing  SRSS-Internalizing
(SRSS-E7) (SRSS-I5)
High Risk 10% 13%
Moderate Risk 19% 26%
Low Risk 68% 61%

47

Low-Intensity

Teacher-Delivered Strategies

Area I: Academics
Responsibilties
Faculty and Staff:
Teach core programs according to
district and state standards with
integrity

Use teacher-delivered, low-intensity |+

strategies to support students’
active engagement

Area |I: Behavior
Responsibilties
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area llI: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity. "CIaT, Lowlniensiy Teacher Delivered Strategies.

Teach all setting Expect

the first week of school

Expectations (monthly).

+ Display and model sch
expectations in classroof
other key settings.

« Implement the reactive

integrity.

48
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ity Str:

Active Supervi

Behavior-Specific Praise

High-P Request Sequence

Instructional Feedback

Opportunities to Respond

Active Supervision

Intentional, specific, and overt behaviors
educators use such as:

Establishing expectations
Frequently scanning the context

Engaging in positive interactions (verbal
and nonverbal precorrections and
prompts, istening and offering
feedback as appropriate)

Reinforcing desired behavior

« Correction or redirection (when needed)

In the classraom, you would notice the teacher is scanning the dlassroom, moving

between students or groups, praising on-task behavior and correct work, providing
feedback to fine tune understanding, using precorrection and prompts to prevent

anticipating issues and minimize any potential challenges.

12/1/25
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Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Feedback

es to Respond

pecific Praise

Statements that acknowledge and
clearly state what desirable behavior
has been performed.

« “Jesse, | see you showing respect
for your partner by listening to
their ideas"

“Thank you for showing
responsibility by putting the
science materials away"

Behavior-specific praise can be used
o acknowledge expected behavior of an individual student or multiple students
engaging in academic and non-academic tasks.

5

0

Low.

ity Strategies

Behavior-Specific Praise

High-P Request Sequence

Requesting behaviors that a student is likely to respond to, and providing reinforcement
for appropriate responding. Three to five high probability (high-p) requests are quickly
given followed with praise for compliance and  low-p request (desired behavior). This
strategy takes advantage of behavioral momentum, where we increase compliance and
reinforcement to create momentun for compliance to another behavior.

High-p Examples:

« "Take out your pencil.”
« "Getouta sheet of paper.”
« "Write your name on your paper.”

Low-p Examples:

« "Begin your independent work."

51
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Active Supervis

Instructional Choice

Behavior-Specific Praise Offering students
opportunities to make
choices throughout the
High-P Request Sequence instructional day.

Teachers offer students
two or more options,

lastructional Chaice allow each student to
make their
choice, and the student is
Instructional Feedback provided with the

selected option.

Opportunities to Respond

52

Active Supervision

Instructional Feedback

Behavior-Specific Praise Providing specific information
0 students about their
performance, with the purpose
High-P Request Sequence of clarifying misinformation,
confirming understandings, or
restructuring current schemas.

Educators use this strategy
when students have a
foundational understanding of
the content or concepts and
are working towards proficiency
and fluency. Without
foundational understanding, instruction is needed instead of feedback. Educators
monitor student data to decide when feedback should be used or when instruction is
needed

es to Respond

53

Opportunities to Respond

Behavior-Specific Praise Frequent opportunities within a

set time period of time for

students to respond to teacher

ioh-P Request Sequence questions to practice skills or build
fluency.

« Best done with material or
concepts already taught and
for which students have a
basic understanding.

« Three or more opportunities
torespond per minute is the
goal.

In the classroom, you would notice the teacher s providing high rates of opportunities to
respond through combinations of choral responding, thumbs up/down, response cards,

m personal white boards, clickers, or other methods.

Opportunities to Respond

54
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Active Supervision
Behavior-Specific Praise

High-P Request Sequence

Instructional Feedback

Opportunities to Respond

Precorrection

Precorrection

Proactively reminding students of
expectations before entering an
environment or beginning an activity.
« Ateacher reminds students of
expectations for working in a
collaborative group before beginning
the activity. Then the teacher
reinforces students meeting
expectations with behavior-specific

Acafeteria monitor greets students as they enter the cafeteria and reminds them
of the expectations for staying safe in the cafeteria, such as keeping their mask on
while in line and in the shared space, standing on the floor markers spaced six feet
apart. Then those serving students lunch can provide behavior-specific praise
‘when students demonstrate the expectations.

12/1/25
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What is Instructional Choice?

Module Connection!
Instructional Choice

Intensity
Instructional

56

Resource Spotlight!

Teacher Delivered Behavioral
Interventions n Grades K5

© roscns cuoe

Teacher-Delivered Behavioral Interventions in
e K-S

2 it e it

57
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Connect Students to
Validated Tier 2 and
Tier 3 Supports

58
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Women ¢
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Getting Started with Data-Informed
Decision Making

s
‘5

2 Locate school-wide data

63



Tier 2 and Tier 3 Intervention Grids

12/1/25

‘Secondary (Tier 2) Intervention Grid

®

64

Comprehensive, Integrated, Three-Tiered Model of Prevention

(Lane, Kalberg, & Menzies, 2009)

Ti€R3

(Tier 2) i y Pdevgition (~5%)
P

Tier 2

#l Beh
BIS Framework

ry Prevention (=15%

a
b 1 ¢
5) w@,& i

e

Using Data to Connect
Students to Validated
Supports

Secondary (Tier 2) Intervention Grid|

Validated Curricula

Tier 2: Recognize.Relax.Record

ndary (Tier 2) Intervention Grid

66
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Support | Description | Schoolwide or ExieGeteria
e || P ention (=15%)
e e
intervention iy The Tier 3 Process
esortereid amaie .

Tertiary (Tier 3) Intervention Gri

=

= E e

Social
Validated Curricula

12/1/25
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How do | decide when the entry.
criteria are similarfor multiple
interventions?

Selecting an Intervention

69
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Selecting an Intervention

« Collaborate with families, colleagues, and the student to review
available options

« Consider what you know about the student (e.g., strengths,
preferences, pre-requisite skills)
« Consider possible function of the behavior

o Check-In Check Out is may be more effective for students who find
accessing adult attention réeinforcing

« Consider your own strengths, sup_i:_\ort available (e.g., coach,
professional learning), and feasibility of available options

« Adjust as needed based on pre-intervention social validity

12/1/25
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Document Decisions and Plan for
Next Steps
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Document Decisions and Plan for
Next St
B
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Module Connection!
The Tier 2 Process: Using Data to Connect
Students to Validated Supports

Enhancing CIT Wodule

7 2 n & b ¥ 4
= . ,‘a
( » S - 1 ’

; - <=l
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e Cammeaginee o T Gz mmarirs P S

nce -
Intervention Planner 24T Intervention Tracker &

4 Using Data to Connect
o & - o e
M | == |
e
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Module Connection!
The Tier 3 Process: Using Data to Connect
Students to Validated Supports

75
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Ci3Ta

+ENHANCE

Wrapping Up and Moving
Forward

12/1/25
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Ci3Ta
+ENHANCE

Wouldn’t it be great if ...
v HO\?I do7we create this research-informed, data-informed integrated tiered
system?

v How do we implement and evaluate the impact of Ci3T on student
performance in our district?

77

Ci3T Comprehensive
Professional Learning Plan

Ci3T Professional Learning Series

: | session 2:
Full day

« Building
the.

Session 3:

Session 4:
2 hours

Session 5:
Full day

Session 6:
2 hours

Full day
- Preparing
fo

“How o Buiding | +Buiding
monifor Teer2 Tier 3
theplan | supports | supports

+Student
team

implement
- Student

team
members members
aftend affend
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Ci3T Implementation Professional
Learning Series

ACADEMIE MONTH
SESSION | SESSION.
2 3 4

Winter
Screening
Window.
(=2 wecks)
Irst 2 woeks

Treatment Integ
‘Social Validity Window.
(=4 weeks)

12/1/25
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Ci3T Comprehensive
Professional Learning Plan

Ci3T Professional Learning Series Ci3T IMPLEMENTATION
Professional Learning Series

80

Enhanced Ci3T Implementation Series and
Delivery

81
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Accessing Professional Learning Materials
ci3t.org/imp

ST plamentaon Prfossonal Loamng Series Comparion eBaoks

S ARG

2025.2026 C3T Implementation Professional Learning Series Resources

Implementing Your Gi3T Model

Ci3T IMPLEMENTATION
Professional Learning Series 0 sesion2 "

12/1/25
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Module Pathways

CiaTa

Orienting Principal
Leadlers to Ci3T

dc torglenhance

i3t orglenhance
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Project EMPOWER+

EMPOWER+ Session Date

September 24, 2025

tarting Strong: Effective Tier 1 Practices for Educators
Starting Strong: Effective Tier 1 Practices for Eds s Wednesdin

October 8, 2025

From Data to Action: Using Systematic Screening to Inform Instruction
ata Using Systematic Screening s Wednosday)

November 18, 202
CiaT In Action: Integrated Lesson Planning for Enhanced Instruction ember 18, 2026

(Tuesday)
January 21, 2026

Mastering Behavior Specific Praise and Precorrection

astering Behavior Spe aise and Precorrer Wodnasaay)
A 6-Step Instructional Approach for Responding to Challenging Behaviors: | February 10,2026
A Tior 1 Practice (Tuesday)
A Tior 2 Support for Students Experiencing Anxious Foelings: Recognize. March 25,2026
Rolax. Record. (Wodnesday)
A Tior 3 Support for Students with Intensive Intervention Needs April 28, 2026
Functional Assessment-Based Intervention (FABI) (Tuesday)

84
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more!

Join us at future EMPOWER+ to learn

EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025
(Wednesday)

From Data to Action: Using Systematic Screening to Inform Instruction

Octobers, 2025
(Wednesday)

Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction

November 18, 2025
(Tuesday)

Mastering Behavior Specific Praise and Precorrection

January 21,2026
(Wednesday)

A 6-Step Instructional Approach for Responding to Challenging Behaviors: A Tier 1 Practice

February 10,2026

12/1/25

(Tuesday)
Based Intervention (FABI) (Tuesday)
Ci3T Trainers and Coaches Calls
Ci3T Trainers and Coaches Calls Session Date

Ci3T Trainers and Coaches Calls

e remorey v Zoom

CiaT Trainers and Coaches Call 1

August 20,2025
(Wednesday)

CiaT Trainers and Coaches Call 2

September3, 2025
(Wednesday)

Octaber1,2025

i apr. 15,2026 e

Moy 15,2026 Wed)

5:00PM Central 20252026 Dates | | CI3T Trainers and Goaches Call 3 Weamasday
ug. 20,2025 (edt)
November 5, 2025
o sommear|| | Ci3T Trainers and Coaches catta Wesnasdeg)
oct 012025 (Wed) December 2, 2025
CiaT Trainers and Coaches Call 5 o
(Tuesday)
e 02,2025 (Tues) ciaTT 4 Goaches Call 6 January 22,2026
A 13T Trainers and Coaches Cal nceton)
g 8 T | oorme oy February 17,2026
e 13T Trainers and Coaches Cal raasdon
or register here!
. M 10,2026 Tues) March 10,2026
EiERE CiaT Trainers and Coaches Call 8

(Tuesday)

CiaT Trainers and Coaches Call 9

April 15, 2026
(Wednesday)

CiaT Trainers and Coaches Call 10

May 13,2026

86

Knowledge

Mg St St

=
1T

Application

Knowledge, Application, Impact Points

7777777777775777777

If you are in Kansas, you can earn 2 x PD points for application and 3 x for impact!

We are happy to review your materials before you upload!

87
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Enhancing Ci3T Modules

12/1/25
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