Creating Positive, Productive
Environments: Using Comprehensive,
Integrated, Three-tiered (Ci3T) Models to
Meet Students Multiple Needs

CDE Affective Needs Conference January 9, 2026 — Day 2

Kathleen Lynne Lane, Ph.D., BCBA-D, CF-L2

If you have not done so already, we
invite you to visit the Ci3T Website to

access modules and complete a one-
time registration process!

Ci3TA ¢

+ENHANCE

prehe ILgtd
Th T deIfF‘



http://www.ci3t.org/enhance

Agenda

1. Welcome & Introductions

2. Overview of Comprehensive, Integrated, Three-tiered
(Ci3T) Models of Prevention

3. Systematic Screening: Tools & Logistics

4. Using Systematic Screening to

1. Inform Instruction at Tier 1

2. Empower Educators with Low-Intensity Strategies
3. Connect Students to Tier 2 and Tier 3 Interventions

5. Wrapping Up and Moving Forward




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral







Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TIER3

Tertiary PdevERtion (=5%)

Tier 2

Primary Prevention (=80%)

Academic 3ehavioral Social
Validated Curricula PBIS Framework Validated Curricula
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Ci3T Implementation Manual
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Lincoln Elementary
School Year 2023-2024

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leadership Team Members:

Coolidge Middle School
School Year 2018-2019

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention
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Franklin Pierce High School
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention
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Lincoln Elementary
School Year 2023-2024
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

School*s Ci3T Primary (Tier 1) Plan

MAlission Statement

Purpose Statement

School-Wide Expectations

Area It Academics
Responsibilities

Faculty and Staff:

Teach core programs and‘or district standards
with fidelity-

(1) List programs

)

(3)

Tumie (1 mun):
# Conduct, report, and use screeming and

assessments (see Assessment Schedule)

Area IT: Behavior
Responsibilities

Faculty and Staff:

Teach setting lessons according to school
schedule:

Implement reactive plan a5 desipned:

* Conduct, report, and use screening and
assessments (see Assessment Schedule)

Area III: Social Skills
Responsibilities

Faculty and Staff:

Teach core program(s) with fidelrty:
(1) List programs

MNumber of Lessons:

How aften:

How long:

# Conduct, report, and use screening and
assessments (see Assessment Schedule)

What are ALL students accessing?

Ci3T Blueprint A Primary (Tier 1) Plan 1




AreaT: Academics Area IT; Behavior Aren TTT: Social Skills
Responsibilities Responsibilities Responsibilities
Faculty and Siaff: Faculty and Staff: Faculty and Staff:
Teach core programs according o district and | Implement the Positive Behaviora
state standards with [delity:

lead
o One 30 min lesson every other week
1 Lxpressions Commean Core EIDEl:l'.aIlﬂ[IS fm::rnthlﬂ co-taught by teacher and counselor
. Dlﬁerenttate instruction to meet the needs Display and model school-wide * Grades3 -5 Ci3Ta '
Df all srudems expeciations in classrooms and other key o One 20 min lesson per week teacher
: settings. lead \ Lincoln Elementary
* Be consistent with expectations. o One 45 min lesson every other week School
C : dor specific praise ami co-taught by teacher and counselor
13 T PI.I ! a [S::a appendm for specific lessons for
> ry Plan > Ci3T Implementation
: Acnve supervision Report 2025-2026
Precorrecioon - o
lnstmcl:i{mal feedback T T TR P " ;?,I,L,igfgg a
Instructional choice '* Use a positive response to initial \ ASTOTS Comprehensive
Increased opportunities to respond indicators of not meeting expectations: lessons . Integrated Thre;: Tiered
Behavior specific praise o Praise students meeling expectations Provide tickets paired with behavior 7 Model of Plrevenhon
High- requests o Redirect students who are struggling specific praise when students meet
e o Reteach expectations expectations.
practice opporunifies, o Allow student time to respond ta 2 TSpatec
« Provide feedback in a imely manner 1o . s . o mooln Elersontary CAT Leadership
students and parents. i
 Conduct, reporl_aod

Ci3T Prlmafy Pl

oAty L ier . ) and

Nove. We do not endorse any specific curriculum or program. We encourage Ci3 T Leadership Teams and District Decision Makers to review current
evidence to inform their decision making,

SuriTy.

CidT Exemplar — Elementary 2




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary _-i.i.:_..- n (=5%)

Tier 2

Secondary Prevention (=15%)
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Creating Positive, CI3T as asuuclurem Embedding and Staymg on Track Tier 1 Understanding the

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set : . L pproach | Pre

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor : ; or g to Intervention Proces

Introduction Leaming Environments Instruction Implementation Efforts ' C nging Behavior in Your Ci3T Mode [

Academic Behavioral o Social



Essential Components of Primary (Tier 1)
Prevention Efforts

Social Validity

Report 2025-2026
Fall 2025
Implementing a

Treatment Integrity

Systematic Universal Screening i

Academic Behavior : H HE H“c= H l



https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect - 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[])
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa &
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR g e - i
O Zero miszing aszipnments in ot~ Moo ; : :
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv PéaVigRtion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-
Phoneme reading specialist: 30 min per |ciencyat2 o.r more grade le\.re]s Reading CBM, weekly progress }ng progress asto predict meet

day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

ar 2
vVention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

,,.|
o
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Implementation Science (1 of 2)
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation
e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)
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Transparency, Access, &
Collaboration

Benefits of Ci3T Models
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Systematic Screening...

Behavioral Screening: Tools and Logistics



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tier 3
tion (=5%)

Tertiary P

Tier 2
Secondary Prevention (=15%)

Academic Behavioral Social




Systematic Screening ... Logistics

.@;9@

---\




Behavioral and Academic Screening
How are students responding? (1 of 2)

E=

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies



What i1s Behavior
Screening?

What are features of systematic behavior screening?

Reliable and valid Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
n students’ multiple needs




students winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
D students’ multiple needs

How do we use behavior screening data?

@\\
=)

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions




electing a Systematic Screener

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4. | Session 5: | Session é: —
Activities 2 hours Full day 2 hours Full day 2 hours Full day PBIS i s Siopors

May 03, 2021

+» Ci3T model | « Building * How 10 « Building * Building * Preparing
overview the monilor Tier 2 Tier 3
primain the plan supports supports

prevenlion

plan Student Stugent

team team
members members
aftend attend

In any tiered system, it is important for implementers to have reliable data to detect students for whom
Tier 1 supports alone are insufficient and may benefit from Tier 2 or Tier 3 interventions and supports.
Systematic screening is a proactive, reliable method for examining overall levels of student performance in
a district, school, department, grade level, or class as well as one component of a process to connect
students to more intensive supports. As with academic screening tools, universal behavior screening tools
can provide reliable, valid data to detect initial signs of internalizing (e.g., extremely shy, anxious, and

i and alizing (e.g., defiant, di ive, and i iors before they may become
chronic challenges for the student, potentially negatively impacting their social and emotional well-being.
In this brief, we provide considerations for selecting a universal behavior screening tool to inform
instruction for all students by providing teachers with reliable, valid data that can be analyzed along with
other sources of data (e.g., attendance, nurse visits, office discipline referrals) to inform instruction. For
educational leaders interested in adding a behavior screening tool to their regular school practices, we
offer considerations when answering the question: Which universal behavior screening tool shall we

Implementation

. - adopt?
¥ Share ¥ Finaize and J§ ¥ Share X ¥ Snare
O overview O share C screeners; O pian; © revised Ci31 For educators interesting in selecting a systematic screening tool, it is beneficial to first consider your
% 'A'lth toculyy q;) expec tc"on % Complcrc g comp'c tc g plon : 's:hzl or dtis.trri;f sp::iﬁ; p:i:)r:i(i;es (elafive t;:(:ystemati( scl:eeni 8, a:d w:latvresl?u;(esdare a\;ailal:le f'l:)rl
‘e . . A S investment. Taking stock at the beginning of this process allows you to set priorities and create a feasible
E 0‘1'(1 ,\?Off, E m ﬂ"’lx cnd E nsise“mer.? E P_IRS' E CG'T'D'Q?F plan for selecting a tool that will meet the needs of your school or district. As you read this practice brief,
o) Build o teach nG & o) scheaule o Complete o Ci3l consider the S ic Screening Tools: Universal Behavior Screeners listing of examples of currently
I reactive T reinfcrcing T T se T Feedback available screening tools. In this practice brief, we offer five questions for you to consider as you decide
p*crw Componem‘ Fot'm which systematic screening tool to adopt, install, and sustain. These questions are intended to support you

to identify your available resources and your screening needs.

1. Student groups

What grade-levels of students will you be supporting with systematic screening (e.g.,
preschool, elementary, middle, and/or high school)?
Many systematic screening tools are available, with each being designed and evaluated for use with

specific grade levels. Therefore, beginning your consi by i ifying the grade levels forwhich
you plan to screen is an important first step. If you plan to screen students across a wide range of grade-
levels (e.g., kindergarten through twelfth-grade), you might consider adopting a single screening tool
validated for use across all grade spans. However, given fewer systematic screening tools are validated for
use at the high school level, it might be necessary to use different screening tools for different grade spans
(e.g., one screening tool for the elementary level and another for the middle and high school levels). When
reviewing tools, be certain students are screened only using tools designed and evaluated for that



https://www.pbis.org/resource/selecting-a-universal-behavior-screening-tool-questions-to-consider
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Using Systematic
Screening Data to...
(1 of 4)

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Behavioral and Academic Screening
How are students responding? (2 of 2)

E=

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies
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Using Systematic
Screening Data to...
(2 of 4)

Inform Instruction at Tier 1






% of Students Screened

100%

80%

60%

40%

20%

0%

Fall Over Time
SRSS-Internalizing Results — Elementary
School Level

13.26% 14.8%
(n=59) | |/ |(n=62)
18.43% 15.51%| |
(n=82) (n=65) {

68.31%
(n=304)

8.35% 8.67%

7.24%

(n=31)] {[(n=18)

l/ (n=39) ( (n=39)r
|

14.35% 16.22%

10.75%| . [ 11.6%

(n=46) | |

(n=67) (n=73)

69.69%
(n=292)

75.11% 82.01

%

(n=338)| |(n=351)

4.44% 3.52% 7.41% 5.29% 8.39% 4.82%
{ 1(n=13) ( (n=32)| /[ (n=23) l/ (n=36)| || T=20)
\[9.49% 14.35% | [15.86%| |14.69%| ~_|11.7%

(n=47)| Ii1(n=35) ‘( (n=62) | |1 (n=69) T(n=63) . (n=51)

F14

F15

= Low Risk (0-1)

F16

F17  F18

Moderate

F19
Fall

(2-3)

F20

F21

m High (4-15)

F22

F23

F24




Data to Indicate a Focus on Tier 1: School
Level

Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

m Adequate progress Moderate Difficulties = Significant Difficulties

100 11.04 14.49 ‘?_14 16.34
o | — | \ =13
o oy (B I3 |\
» 80% | I'. "|| N =180 | N=187
5 ?U‘% | M=233 3824
S60%
w
“5 50%
'ﬂf:: 40%
S 30%
% 20%
10% -
D% ) ) ;
Reading Skills Math Skills Prosocial Maotivation to
Behavior Learn
n =489 n =490 n=490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (Ci3T) Model?, Preventing School Failure, 58(1), 143-158.



Academics

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity

» Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.

« Teach all setting Expectz
the first week of school :
Expectations (monthly).

« Display and model schof
expectations in classroo
other key settings.

Behavior-Specific
Praise

* Implement the reactive |

integrity.

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

Active
Supervision

Instructional
Feedback

| | L.
High-Probability
Request Sequences




Behavioral (1 of 2)

Embedding and
Integrating Ci3T

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS)

with integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide

expectations throughout school

Respectful

Be

Responsible |

Give Best
Effort

Domains Into Daily
Instruction

Lincoln Lion PRIDE

Classroom
Expectations

= Fa low dirsctions
= Use kind words and aztions
* Coatrol wour tanpter

= Y

&
CET Coamezsr cpasinlionu Lioer Tt

Lol IRLL W EECRR IR I e & L AL ELER E AT

Ciofmctive: FHusards Al damorrirsiethe hehodga ey ez cnsgf
Pw = Ve Gpemenalia vive paek 1 Sed nahe s bieacem

Lincaln Llan Pride
a1 H) Classroom Fxpoctations

Rexpactful

O
Responsikla

Giva
Best Effart

settings.
* Implement the reactive plan with
integrity.

e e cFerbemnn caper AT es sod 1 e e are by e e, urhos
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Behavioral (2 of 2)

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS)

W|th integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide
expectations throughout school
settings.

* Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with
integrity:
« Teach daily Second Step ®

[liamle b vl 1oy el

| PPN~

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction

Lincoln Lion PRIDE!

A

Lincoln Elementary Expectation Matrix Cil
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~-Step Instructional Approach

for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

A Six-Step
Instructional Approach
for Respoeding to
Challenging Behawior

ol ORI DU D DD DL sssssssmannnsnns] = MMy  Jisssssssssssssssas FEREEEEEESEEEnannnan) 0T (L sssssmmssmen| B 000 Jisssssssssssssssss ).
Show Maintain ﬂow@ Acknowledge Redirect and Allow time Recognize and
empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate
" - expectations behavior when
K t s, Remember, the ! demonstrated
direction is to pick . 9
@ even or odd
p problems!
* recognize student in distress * explain instructions clearly = provide behavior-specific praise when  « remind student of whatneeds  » maye away and allow student * look for oppartunities ta
* communicate suppaort » check for understanding students meet expectations and show ta done time to get back on track reinforce expectations
* consider timing & body language * give physical space previoushy taught skills * be brief and clear » avoid "hovering" = pive immediate, precise, and
sincere feedback

*Huw we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

References: Calvin, G. (2004). Managing the cycle of serious acting out behavior. Behavior Associates

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.,




Social

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to
district and state standards with
integrity:

Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral
Interventions and Supports (PBIS) with
integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

Display and model school-wide
expectations in classrooms and
other key settings.

Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/
character education curricula with
integrity:

Teach daily Second Step ® lessons
(link to grade level instructional
schedules)

Seek ways to engage parents as
partners in the school program




Providing Integrated Instruction: )
Ci3T Integrated Lesson Planning

Domains Into Daily

Instruction
T! . Iregated |maor Plan
L] :ﬂ:
Tertiary P n (=5%) SHHAH
AR B
Tier 2 HBHH
Secondary Prevention (=15%) L e

memremin b sl o)

il Expisdones]

“Azberizls & Tooome gy

s ctie 2l Cheess

Academic > Behavioral o

Citation. Oakes, W. P,, Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.

Completed examples available in: Ci3T Project ENHANCE Research Team. (2022, July). Embedding and integrating Ci3T domains into daily instruction. Author. https://doi.org/10.17161/ci3t.42880


https://doi.org/10.17161/ci3t.42880

Date: Class: Unit:

Integrated Lesson Plan

Topic ® -
o 5] L C
Ro] c @ [ o]
s || 8|8 2|8
= o o Q - Q o
Bl 3] i = '] o o
2 e n . O o =
© 'C v o L o o
17 © - i}
o [15) i) c o 73] sl
= o S o) c 2 5
Standards n v T | B 6 B 9
1] = 1] [&] bl c
+ L
2 .8 o 2 9 3 e
—
T 2 o a E = e
<L, e c o A 8_
3 oo - £ o
T O
Core Lesson Elements Tier 1 {for all} Equitable Access and Inclusion

Differentiated Objectives

Academic Objective(s)

Social Skills Objective(s)

Behavioral Expectation(s)

e o o o e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e o o e o o o o o oo ot

Teacher Reflection
Implementation: O=not at all, 1=limited, 2=partial, 3=full

Active Supervision [AS) Behavior Specific High-P Request Instructional Choice (IC) | Instructional Feedback Opportunities to Precorrection [PC)
Praise (BSP) Sequence (HPRS) (IF) Respond (OTR)
01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3
Met individual student plan for academic, social skill, and behavioral supports. 01 2 3

What went well?

What did not go as expected?

What would | change in the future?
Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.




Tier 1: Support for All

A = Proactive 4 Reactive
GIBL ™  Appwachests suppert pesitive Behavien

Principles of Universal Understanding
. Behavior Reinforcement Consequences
Lincoln Elementary Science . System ____ ina CI3T“_|\‘/!QVd‘_e.|.

School Year 2023-2024

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leadership Team Members:




";"‘,—Step Instructional Approach

+ENHANCE

for Iiésponding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

EERFAESA R AR

(AR R R R R R RN RS SRR R R L R ----1--1--1--1--1-)
Maintain ﬂnw@ Acknowledge @ Redirect and Allow time Recognize and

10,

® pxplain instructions clearly
* check for understanding
= give physical space

« recognize student in distress
s communicate support
« consider timing & body language

direction is to pick
even or odd
problems!

Oi
i+

= provide behavior-specific praise when = remind student of what needs
students meeat expectations and show to done
previously taught skills * he brief and clear

of instruction other students reteach expected and space reinforce
meeting behavior appropriate
- expectations behavior when
Remember, the l_ demonstrated

X

* maove away and allow student
time to get back on track
s avoid "hovering"

* |ook for opportunities to
reinforce expectations

» give immediate, precise, and
sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.




How Do | Implement a 6-Step
Instructional Approach at My School?

V m Maintain the flow of instruction
Y m Acknowledge other students meeting expectations

Y m Redirect and reteach expected behavior
V m Allow time and space

V m Recognize and reinforce expected behavior when demonstrated



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary _-i.i.:_..- n (=5%)

Tier 2

Secondary Prevention (=15%)

=7 &
- LA
\; g upunt ‘
- b‘ “_. " ..71:-“':& T ] . ,
! ~ . e
|
‘
‘-

Creating Positive, CI3T as asuuclurem Embedding and Staymg on Track Tier 1 Understanding the

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set : . L pproach | Pre

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor : ; or g to Intervention Proces

Introduction Leaming Environments Instruction Implementation Efforts ' C nging Behavior in Your Ci3T Mode [

Academic Behavioral o Social



Talk Time: Systematic Screening in
Integrated Tiered Systems

* \What questions do you
have about systematic
screening in tiered
systems?
,O .

*\What is one new take away

from yesterday?



Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...
(3 of 4)

Empower Teachers with Low-Intensity Strategies



Empower Teachers
with Low-Intensity
Strategies



Examining Academic and Behavioral Data

Teacher Name R. Collins
Date: December 2014
1 Average or Above 0-3 Low 0-1 Low 0-1 Low
2 Below Average 4-8 Moderate | 2-3 Moderate | 2-5 Moderate
3 well Below Average 5-21 High 4-15 High 6+ High
Total
AlMSweb AlMSweb SRSS-E7 SR55-15 Days
Student Mame Student ID Reading Math Behavior Internalizing ODR Absent
Alley, Allison 2310 1 1 1 1 o 0
Atwell, I'Monte 2013 1 1 ] ] 1] 0
Bonds, Peter 2031 2 2 4 0 3 ]
Booker, Abbie 2001 1 2 0 2 1 3
Cartright, Ashely 2152 1 3 0 B 0 B
Cox, Lucille 2002 2 3 2 10 1] 8
Hankins, Erin 2017 1 1 ] ] 1] 1]
Julius, @'Tam 2132 3 2 i) 2 9 7
Justice, lesse 2003 2 2 3 1 1] 3
Ochoa, Kelly 2009 1 2 0 3 0 5
Parker, Stephanie 2004 1 2 4 0 0 1
Paul, Timothy 2010 1 1 3 0 1] 1
Reed, Kendra 2022 3 0 16 2 23 3
Toms, Blake 2018 1 2 0 0 o 1
Wellington, lasper |2215 2 3 14 q 0

Lane, K. L., Menzies, H. M., Ennis, R. P., & Oakes, W. P. (2015). Supporting Behavior for School Success: A Step-by-Step Guide to Key Strategies. Guilford Press.



Data to Indicate a Focus on Low-Intensity
Teacher-Delivered Strategies

Classroom-Level Summary Data

SRSS-Externalizing SRSS-Internalizing

(SRSS-E7) (SRSS-I5)
High Risk 10% 13%
Moderate Risk 19% 26%

Low Risk 68% 61%




Low-Intensity

Teacher-Delivered Strategies

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity

» Use teacher-delivered, low-intensity
strategies to support students’
active engagement

« Display and model schof

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.
« Teach all setting Expectz
the first week of school i
Expectations (monthly).

Behavior-Specific

expectations in classroo
other key settings.

* Implement the reactive &S -

integrity.

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

) y |
Instructional
Feedback

| y Strate
High-Probability
Request Sequences

Active
Supervision




Low-Intensity Strategies

Active Supervision

Active Supervision

Behavior-Specific Praise Intentional, specific, and overt behaviors
educators use such as:

High-P Request Sequence e Establishing expectations

e Frequently scanning the context

e Engaging in positive interactions (verbal
and nonverbal precorrections and
prompts, listening and offering
feedback as appropriate)

Instructional Choice

e Reinforcing desired behavior

Instructional Feedback e Correction or redirection (when needed)

In the classroom, you would notice the teacher is scanning the classroom, moving
between students or groups, praising on-task behavior and correct work, providing
feedback to fine tune understanding, using precorrection and prompts to prevent
anticipating issues and minimize any potential challenges.

Opportunities to Respond

Precorrection




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Behavior-Specific Praise

Statements that acknowledge and
clearly state what desirable behavior
has been performed.

e "Jesse, | see you showing respect
for your partner by listening to
their ideas"

e "Thank you for showing
responsibility by putting the
science materials away"

Behavior-specific praise can be used
to acknowledge expected behavior of an individual student or multiple students
engaging in academic and non-academic tasks.




Low-Intensity Strategies

Active Supervision

High-P Request Sequence

Behavior-Specific Praise Requesting behaviors that a student is likely to respond to, and providing reinforcement

for appropriate responding. Three to five high probability (high-p) requests are quickly
given followed with praise for compliance and a low-p request (desired behavior). This
High-P Request Sequence strategy takes advantage of behavioral momentum, where we increase compliance and
reinforcement to create momentum for compliance to another behavior.

High-p Examples:
Instructional Choice

e "Take out your pencil."
e "Get out a sheet of paper."
Instructional Feedback e "Write your name on your paper."

Low-p Examples:

Opportunities to Respond

e "Begin your independent work."

Precorrection




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Choice

Offering students
opportunities to make
choices throughout the
instructional day.

Teachers offer students
two or more options,
allow each student to
independently make their
choice, and the student is
provided with the
selected option.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Instructional Feedback

Providing specific information
to students about their
performance, with the purpose
of clarifying misinformation,
confirming understandings, or
restructuring current schemas.

Educators use this strategy
when students have a
foundational understanding of
the content or concepts and
are working towards proficiency
and fluency. Without
foundational understanding, instruction is needed instead of feedback. Educators
monitor student data to decide when feedback should be used or when instruction is
needed.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Opportunities to Respond

Frequent opportunities within a
set time period of time for
students to respond to teacher
guestions to practice skills or build
fluency.

e Best done with material or
concepts already taught and
for which students have a
basic understanding.

e Three or more opportunities
to respond per minute is the
goal.

In the classroom, you would notice the teacher is providing high rates of opportunities to
respond through combinations of choral responding, thumbs up/down, response cards,
personal white boards, clickers, or other methods.




Active Supervision

Behavior-Specific Praise

High-P Request Sequence

Instructional Choice

Instructional Feedback

Opportunities to Respond

Precorrection

Precorrection

Proactively reminding students of
expectations before entering an
environment or beginning an activity.

e Ateacher reminds students of
expectations for working in a
collaborative group before beginning
the activity. Then the teacher
reinforces students meeting
expectations with behavior-specific
praise.

e A cafeteria monitor greets students as they enter the cafeteria and reminds them
of the expectations for staying safe in the cafeteria, such as keeping their mask on
while in line and in the shared space, standing on the floor markers spaced six feet
apart. Then those serving students lunch can provide behavior-specific praise
when students demonstrate the expectations.




Ci3Ta
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Behavior-Specific

A Closer Look at
Behavior-Specific
Praise




Behavior-Specific Praise Work Time
Preview

Behavior-Specific Praise as....

Module Component of Stand-Alone Tier A Trainer/Coach
Exploration Tier 1 Instruction 2 Intervention

Behavnor.-Spec‘mc

During work time, we invite you to join the breakout room that
most closely matches how you plan to apply precorrection in your
setting! Our hope is that you can walk out of here tonight ready to

iImplement tomorrow or with a clear action plan of next steps!




What is Behavior-Specific Praise?

What is Behavior-Specific Praise? Q ’-E

A

+ENHANCE




Louw- Intensity Strategies

Behavior-Specific Praise

© What is Behavior-Specific Praise?

Behavior-spedific praise are statements that pesitively scknowledge an individual for
engeging ir a specific, desired behavior. For example, "Jonzh, | really like Fow you get your
pencl gne paper outimmediately after being asked. You were reslly prepared and or ask!”,

Why should | use Behavior-Specific Praise?

Sebaviar specific praise is simple, e fective when deliverad carsistently and immegciately
after desired behavior, no cost, and requires mririmal ef‘ort. It can be used: (1) as a lier
strategy (o increase engagemert and prevert challenging behavier; (2) as a lier 2
ntervertion; (2) ermbedded with otrer Tier 2 interventions, or (4) featured as a comporent
of a Tier 3 intervention for studerts in need of accitional supports,

@ How do | use Behavior-Specific Praise?

Behavior-specific praise can be used 1o acknowlecge both academic {2.g,, finishing a
warksheet, reading alouc) and non-academic {¢.g, sharing materials, asking a friend sitting

on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

include:

i Evaluate current rates of general and behavior-specific praise {BSP).

2. |gentify behaviors to reinfarce.

w

Practice di}ll‘vrcr:/ aof BSP.

I~

Observe student behavior
Provide BSP

»

Vionitor BSP Delivery

o ;m

~J

Seek student input.

ORI S

Behavior-Specific

Prz




Behavior-Specific Praise

What is Behavior-Specific Praise?

Behavior-specific praise are statements that positively acknowledge an indivicual for
engaging in a specific, desired behavior. For example, "Jonah, | really like how you got your
pencil and paper out immediately after being asked. You were really prepared and on task!".

Why should | use Behavior-Specific Praise?

—

Behavior specific praise is simple, effective when delivered consistently and immediately
after desired behavior, no cost, and requires minimal effort. It can be used: (1) as a Tier 1
strategy to increase engagement and prevent challenging behavior; (2) as a Tier 2
intervention; (3) embedded with other Tier 2 interventions; or (4) featured as a component
of a Tier 3 intervention for students in need of additional supports.

How do | use Behavior-Specific Praise?



| O d T O INLETVETTUON 10T SLUUCTIL 1T HECU U dUUTLOT al SURDPDUT LS,

/@\

&Y How do | use Behavior-Specific Praise?
Behavior-specific praise can be used to acknowledge both academic (e.g., finishing a
worksheet, reading aloud) and non-academic (e.g., sharing materials, asking a friend sitting
on the Buddy Bench to play) behaviors that are malleable (e.g., effort, not ability). Steps

include;

1.Evaluate current rates of general and behavior-specific praise (BSP).
2. |dentify behaviors to reinforce.

3. Practice delivery of BSP.

4,0Observe student behavior.,

5.Provide BSP.

6. Monitor BSP Delivery.

7.Seek student input.

4 n & = 0\




Examples of Behavior-Specific Praise

Examples of

Behavior Specific Praise

Behavior specific praise can be used to acknowledze both academic (=g,
linishing & warkshasl, reading aleud) and nan-academle (2 4., sharing malerials,
asking a friend to play) behaviors that are malleable (e.g., effers, rot ability.

Examples: =
Behavior 5

Academic
* “lessie, thank you far heing
pregared by getting your math
folder oui during transition.”
* 7| fove haw Jessie is waiting
patiently with her hond raised
to be called on,” '

Non-academic

= “Great job, Jessie, beirg a
team player by sharing the
hall”

= Clessie, | ke how respectiul
yau were when you asked to
use the ball”

Academic

* "Groaf job, Jessie,"

= "You are prepared, |essie,”
* "Waytogao!”

*

Non-academic
* "That was very nice of
you, Jessia”
* "How respectful of you!”

=

Behavior-Spec
Praise

)

ific




Behavior specific praise can be used to acknowledge both academic (e.g.,
finishing a worksheet, reading aloud) and non-academic (e.g., sharing materials,
asking a friend to play) behaviors that are malleable {e.g., effort, not ability).

Examples:
Behavior S

Academic

* "|essig, thank you for being
prepared by getting your math
folder out during transition.”

e "| fove how Jessie is waiting
patiently with her hand roised
to be called on.”

Academic
* "Great job, Jessie."
e "YoU are prepared, Jessie."”
* "Way to go!”




Non-academic
* "Great job, Jessie, being a
team player by sharing the
ball”
* "lessie, | like how respectful
you were when you asked to
use the ball."

3.
Non-academic

e "That was very nice of
you, Jessie"”
* "How respectful of you!"

Q.

B % _. For more information, please visit ci3t.org

FENHANCE



Wow, that was awesome!
You are so smart!
Thank you for being on time.
Great job picking up around your area.
You do a lot for our school, thanks!

General Praise Behavior-Specific Praise

t:;ehavior'-Sccciﬁc
Praise
y o
/
)| e
»  WNREC
— o -
A Y N




Behavior-Specific

Praise
A
Secondary (Tier 2) Intervention Grid: For Elementary Students
Support Description Schoalwide Data: Data to Monitor Exit Criteria
Entry Criteria Progress
Behavior | Behavior specific Cne of more of the following: Student behavior « -10DRsina
specific praise (BSP) refers to Behavior: targeted for grading period
praise sincera praise 0 SRSS-E7: Moderate {4-8) | improvement (e.g.,
statements that O SRSS-I5: Moderate (2-3) academic engaged and
acknowledge the O SRSS-E7: High (9-21} time % of intervals,
student and reference 0 SRSS-15: High (4-15) assignment « Zeromissing
the specific, desirable O Ranking of 1, 2, or 3 on the | completion, ODRs). assignments in a
behavior being Muativation to Learn grading period
recognized, praising subscale of the 85iS-PSG | Treatment integrity
effort (not ability). BSP | 1 Two or more office - Implementation and
's mast effective when discioline referrals (ODRs) cnecklist
cansistently delivered within a grading peried - Treamentintegrily | , SRSS-ET Low
immediately after checklist {0-3) ’
desired behavior has
AND/OR . -5 -
been performed. Social validity ?}H 551 Low (0
.E:Eﬂf‘aﬂlel Sz, Qreaik « IRP-15 (teacher) or
job showing your wor Academic:
on all the division O Two of more migsing ) EEL;IS:; Feompieted | = Ranking oracrs
steps." Non-example: assignments within a on the Mativation
“Good job!” grading period to Learn gubscale
O AIMSweb: intensive or of the S515-PSG
strategic level (math or
reading)
Frogress report: Targeled for
Growth for academic leaming
behaviors
Copyright & 2020 by the Lineversty of Kansas. All nghle reserved. Permission granted bo photocopy for personal anc educational use as long as the names of the 1
creators ard the ful Copymgh neice ara imc wded in 2l copies




A-R-E Components

featuring

Behavier- Specific Praise

The following is an example of A-R-E intervention components for 2 student who ergages in off-task behavior {e.g., getting out of their seat, talking to
peers and adults about off-task topics, calling out) w obtain attenticn from their teacher and paraprofessicnals and to aveid completing wark,

ntecedent adjustments

einforcement adjustments

xtinction of target behavior

Morke smanl chor@es in envircnment o promet the

Froios more and Specific relnforcerment for e naw

e maore desirable regipcernent Dehmdor 1o ooy behaqwior
Genuinely grest student prior to * Provice behavior-specilic praise ta the

entering the classrocn

Fair student with peer role model to
wiork on tasks facress peer Allenlion) .
Visiole posters in the classroom and
arourd the schoal that list expectations .
Verbally state the desired behaviors you .
expect the student Lo engage in
Model expectations to class

small tasks o paris of lzrpe Las ks Lhe
student completes

Give slucent behavior-specific praize o
ar-task Behavor st a high rate
Celebrate large task completions!

Cffer student 2 minutes o el a pre-
approved joke to the class after an an
task gduration goal is met

G wolent o frder remingar obout what he or she is
supposed o be Jolng without engaging i argument

* Give g norverbal promot By indicating
the clessroam setting expectalions
Qosler

® (G [='r-i‘~‘-‘ Lo ather students thal are
-'.'l"I'L-.':';-!':. GlHd [T |.:f-\.':i".\:‘.' or gttentian Lo

the student when they are not on task

Adapted from: Lang, k. L, Oakes, W. P., & Cox, M. (2071} Functional ass

A
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e
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7 Steps to Implement Behavior-Specific
Praise

Evaluate current rates of general and behavior
specific praise. st

Hotan

|dentify behaviors to reinforce.

Practice delivery of behavior specific praise. CaeT—

Observe student behavior. ,J

Provide behavior specific praise.

Y m Monitor the behavior specific praise delivery.

v BELE WA Seek student input.




Step 1: Evaluate current rates of general
and behavior-specific praise (BSP)

« Evaluate your current rate of general and behavior-specific
praise statements

* You can accomplish this in a few ways:
1. Have someone else observe you in action
2. Audio or video record yourself over a set period
3. Track your use of praise statements in real time




Lincoln Lion PRIDE!

Step 2: Identify behaviors to reinforce

A

Lincoln Elementary Expectation Matrix Cisr

» Follow directions

« Use a quiet voke

» Use kind words

» Use kind words and | - Walk on the right andthenreturnto | towards the bus
actions side of the halbway |- Use manners « Foliow the rules of | 453 :""‘";4“’*'

+ Control your temper | - Face forward « Listen to and follow | the game * Stay I your own udent

o adokreaests |- Uneupwhenthe | Bathroomstail |- Uisten to and folow

= Cooperate vith betl the bus drivers nules

others nngs » Give others privacy
« Stay in your

= Use an inside woke personal space

» Bein assigned area | « Keep hands to « Make your cholces |+ Play approved « Flush toilet « Bring home all
on time yoursed quickly games « Wash hands with needed matenals

= Remain In school for | - Walk in the hathway |- Eat yourown food | - Use equipment soap « Talk quietly with
the whole day « Stay in line with «Choosea seatand | dppropriately « Throw away any others

» Bring your required | your class stick with it « Retuen equipment trash propetly « Remain in seat after
materials « Clean up after when you aredone |, paoort any you enter the bus

» Turn in Snished yoursed problems to your
work teacher

» Exercise self-control

« Participate in class | » Walk quietly » Use your table « Inchude others in « Take care of your « Go directly to your
activities « Move directly to Manness YOUr GamIes business quikkly destination

» Complete work with | next location = Assist your neighbor | « Bo active » Keop bathroom tidy | « Keep hands and
besteffont - Followdirections | 1 mecessary + Follow the rules of |- Use time wisely feet 1o seif

» Ask for help politely = Use an Inside voice | the game = Use self-control

Behavior-Specific
Praise




Step 3: Practice delivery of BSP

» General guidelines:
o Praise effort, not ability

o Praise specific examples of effort, not
broad generalizations

o Praise in a variety of contexts with
various methods:
= |n front of class
* |n private
= Written feedback

Behavior-Specific Praise
wampie Prase Statamants




Step 4: Observe student behavior

Watch for opportunities to deliver behavior-specific praise




Step 5: Provide BSP

It is important that behavior-specific
praise Is:
o Sincere

o Contingent on the appropriate
behavior

o Delivered in a manner that is most
appropriate for the student




Step 6: Monitor BSP delivery

Monitor your use of behavior-specific praise by:
o Asking a coach or peer to observe

o Recording yourself (audio or video)

o Self-monitoring (e.g., tally mark, moving paperclip from pocket to
pocket)

I B Rl




uvy-lrssns sy Si
Behavior-Specific
Praise

Step 7: Seek student input

T

Behavior-Specific Praise

Student Social Validity Quastiannaira — Pre-interventian

Directions: Caornplete this questionnaire with the student prior to beginning the instructional cheice
irtarvantion. Enter daty in the Social Walindy tab of the Tiered Intervention Data Manager, which will

score the guestionnaire for you. Gonskder these data as you move forwand with the intervention {2.0.. can
certain elements be adjusted Lo improve social validity rem the studenl’s perspeclive?).

Student: Date:

| o nol
ayred | agrue

. Ivirould like to receive BSP for
meeting classroom expectations.

b

Receiving BSP would help me
get more work done.

L

| think that receiving BSP could
help improve my grades.

s

. Receiving BSP would help other
students in my class/school.

o

| think that receiving BSP will
make schoal a happier place to
be.

Comments:

f classrnam itarsar an wrataging |7 Kool TR (Fd ),

ol Paystolgy, Vol 4 25° — 263, Dilbaun

Reprodused uider Feir Use of copyiighled aleiiats fo ecieslon, schobarship, and eeeaich 17 US2 5107




Behavior-Specific
Praise

Module Spotlight

y‘\. USING BEHAVIOR-SPECIFIC PRAISE AT HOME

A B

Activity Cards
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nt usa of ganaral “gond Joh”
FrE TR0 b AN e 2ans beioe 1 LSE 1N you 200 by o mody e m wih year own
mabaviar speciiz a1 Goera praise stafamensl PARE Lt and woid o make you- cands.

Nire vinrk, Billyl Genearal Praise Idartify the behaviors you would like your child —— -
1o do more of in the fulure. -
| appreciate you remd ref c 2
o push in your 4 . Praotios giving bahaviar speoifio prolss. ,
Behavior-Specific Praise ; . PP TR R PP
Wow, o Evamole Protee S-slatiants Matles yaur ehild's bahaviar thraughout the day. w et e s st
ral Juidelin=s:
| Pravide behavior apacific pralsa whan yau r
Thank you for shaiil @ netice demired bshavior. -
markers wilh your n R
P a5 i
Maks & merdal note of how ofen you ars giving e
@ bahavior npngific praizs threughout the day. N . Al Bl
Keep iLupt PRS- |
s —
s et o o e ater s sk e
4T e S S S s bahor — .
Nicw job walki et okl e Ko 0 L e e
e jub walking ay gl Wl e i bt : LTS =
throw oot your paps A = w
bt = an e L arn T
I VL 20 5 1y o e A ra e E
bk b i lewiza. L g el kst : bl |
“You're daing a1 [T R P T — m a
E s 2 - —
1Lt el g BEHAVIOR-5PECI RAISE: - \
Wl
A STEP=BY=-STEPWaDE g0 WA
&
FOR FAMILIES s 4
[ ] =




Work Time: Explore Behavior Specific Praise

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Open the Behavior-Specific Praise module to explore

. o = .

Step 3: Review the selected module’s resources

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention



https://www.ci3t.org/enhance

Behavior-Specific Praise Work Time

Behavior-Specific Praise as....

Module Component of Stand-Alone Tier A Trainer/Coach
Exploration Tier 1 Instruction 2 Intervention

Behavior-Specific
Praise




Bio Break!




Module Connection!
Instructional Choice

Low-Intensity Strategies
Instructional

Choice

1o aslact the chaleea ta offar aach

After ofter thess
n.n oarwi Huring e darmted woving
by

w
©
®©
@
0
()
@
®
@

What is Instructional Choice?

o iii R~

e TR ] -

h step-by step guide

Wacheo ERNuAite for families

Lz Inbensidy, &

Instructional Chmce

L ] R |
Instructional Cheoice
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Work Time: Explore a Second Low-Intensity

Strategies

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one low-intensity strategies module to explore

welnte t rateq | nlenst Irast n t irast in ly S w-l ity s | y 1
Behavior-Specific | Instructional Active High-Probability Instructional Opportunities
Choice Supervision Request Sequences | Feedback to Respond

Precorrection

Praise

Step 3: Review the selected module’s resources

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention

00:00


https://www.ci3t.org/enhance

Resource Spotlight! (1 of 2)

IES * WWC Ciearinghouse

Instituse of What Works
Eduoation Sclences 5
Clearinghouse™

0 PRACTICE GUIDE

Teacher-Delivered Behavioral
Interventions in Grades K-5

A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in

@ rades K-5 Released: DCecember 2024
E Introduction document (160 KB)

W
TS ST OF DA

Lj Summary document (479 KB)
;,::Ji\-n»‘_sn\xlINf-‘;n(nx'l‘nln,\\'.‘AammI‘xal.x: e avd Replanel Aosstance () ) ot AR Detaills Panel d Full Guide (5_7 MB)

This practi

ce guide provides teachers with seven re
classronoms to support students in demonstrating ex

learning

TIER
] Co-establish, model, and teach clear expactations for student behavior consistant with schoolwide expactations o o
STRONG STRONG
~ Show More EVIBENCE
: TIER
2 Remind students to engags in axpected behaviors o
SIRONG STRONG
~ Show More EVIBENCE
: : R d TIER
3 Ackrowledge students for demaonstrating expocted behaviors thraugh positive attantion, praise, and rowards o
SIRONG STRONG
~ Show More EVIDENCE
. * . - TIER
4 Offer instructional choices to students to increase engagement and agency.
MOSERUTE
~ Show More vivesce |MODERATE
. TIER
5 Provide students frequent and varying opportunities te respond to and engage in activities
MOSERUTE
~ Show More vivesce | MODERATE
6 TIER
Teach students to monitor and reflect on their own behavior.
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Connect Students to Validated Tier 2 and Tier 3 Supports



Connect Students to
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Comprehensive, Integrated,Three-Tiered Model of Prev

Clarifying Tier 2 Supports

Language

Matters

How do we talk about students in y

need of Tier 2 supports? There are no "Tier 2 kids" or "yellow zone
students."” Based on the data, there may
be a student who needs Tier 2 supports.

Various

Locations )
Where do we provide Tier 2 o

supports to students? (2

Tier 2 supports can be provided in
various locations. Students do not have
to be sent out of the classroom to
receive a Tier 2 support.

Supports vs.

People

o

Is Tier 2 the support? Or the

narenn whn nravidace 112 ( Trmr D sntartusrntians sredde lied $ha ot ratosren s \
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to be sent out of the classroom to

receive a Tier 2 support.
Supports vs.
People Y
\¢
Is Tier 2 the support? Or the
person who provides it? Tier 2 intervention grids list the strategy,

practice, or program provided. Tier 2
supports may be provided by teachers,
interventionists, counselors, staff, or others.

Supports are

Integrated EO
What is available to students in

need of Tier 2 supports?

Your Ci3T Implementation Manual has one
comprehensive list of Tier 2 interventions

V c—— to support the needs of students in
academic, behavioral, and social domains
(not separate lists).

Tier 2 supports are often integrated.

il For more information, please visit ci3t.org




Talk Time: Tier 2 and Tier 3 Interventions

* What Tier 2 and Tier 3
Interventions do you offer in your
school or district?

* How do you currently look for
students who might benefit from
Tier 2 and Tier 3 interventions?
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Winter Over Time
SRSS-Externalizing Results — Middle School

Level
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(n=391)
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Winter Over Time
SRSS-Internalizing Results — Middle School
Level

17.36% | | 12.87%# 12.22%| |13.13%| 16.83% | | 10% | |13.8%| |13.62%

15.27%| |5.25%

% of Students Screened

100% (n=79) || (n=52) || (n=54) || (n=60) (n=23)r (n=44) /| (n=42) (n=41)"(n=20)/ (n=24)

15.38%| | 9.9% | \7.24%|([12.04%\| 4.3% (|[10.23% 0
80% (n=70) |l (n=40)| } ("=32) 4] (n=55) | |(n=37) | (n=45) ?r;l%‘;
60%
40%

67.25% ||77.23% | |80.54% | | 74.84% | [88.85% | [79.77%| [76.02%|/76.08% 90.59%

20% (n=306)||(n=312)| |(n=356)| |(n=342)| |(n=349)| |(n=351)| |(n=432)|(n=229)
0%

W15 W16 W17 W18 W19 W20 W21 W22 W23 W24
Winter

® Low Risk (0-3) Moderate (4-5) mHigh (6-18)



Winter 2024
SRSS-Internalizing Results — Middle School
Grade Level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
0 160 (9134.119 3) (2.45130) (4.?38)
! 131 (913?839) (1 .253) (4 .658)
8 166 (8154.1524) (71.33) (6?(153)




Data to Suggest a Focus on Connecting
Students with Tier 2 and Tier 3 Supports

Student ID |Last Name First Name
122006 Campbell Adison 4 4 0 0 2 6 64 70 96 99 6 LOW 57 68 68 6 LOW
122187 Scott Thomas 1 1 1 0 1 0 21 68 41 88 4 LOW 42 72 56 5 LOW
122295 Brooks Maya 0 1 4 0 2 3 7 82 21 37 1 MODERATE 47 96 14 b LOW
122304 Mulder Jill 2 1 9 0 1 0 43 38 51 37 B LOwW 47 59 14 4 LOwW
122308 Fowler Vanessa 1 5 12 0 0 0 46 22 45 37 v LOwW 26 38 14 2 | MODERATE
122313 Watts Deshaun 0 1 2 0 0 0 60 30 93 96 1 LOW 88 90 88 9 LOW
122318 Garcia Carlos 1 1 1 0 0 0 36 54 88 88 9 LOW 62 74 14 B LOW
122334 Hawkins Julia 1 9 4 0 0 1 78 13 88 49 6 LOW 42 24 14 3 | MODERATE
122348 Nashar Ayasha 2 1 3 0 0 0 62 99 68 96 0 LOW 80 99 98 9 LOW
122352 Cole James 5 7 3 1 4 0 1 3 16 27 3 HIGH 8 38 34 \ HIGH
122363 Hill Tyrez 2 0 1 0 1 0 48 76 84 75 2 LOW 88 92 14 8 LOW
122366 Shaftoe Robert 5 2 B 0 12 5 1 42 8 5 3 HIGH 5 44 46 \ HIGH
122371 Flaherty Julia 1 3 1 0 0 0 35 65 51 13 0 MODERATE 57 84 14 b LOW
122376 Heinz Karl 1 2 2 0 5 0 17 88 26 37 7 MODERATE 22 91 76 5 LOW
122395 Xiao vy 0 1 3 0 1 0 24 76 51 27 4 LOW 47 84 56 6 LOW
122411 Turner Tony 3 1 3 0 2 0 10 42 16 37 0 MODERATE 8 54 34 \ HIGH
122445 Bevins William 3 2 B 1 13 3 78 96 56 49 1 LOW 88 93 97 9 LOW
122447 Reed Fenton 3 0 2 0 0 0 27 94 56 49 6 LOW 88 99 68 9 LOW
122461 Greenwood John 2 0 1 0 2 3 44 94 62 19 9 LOW 52 84 98 8 LOW
122581 Ferguson Ada 2 1 4 0 0 0 68 85 96 96 4 LOwW 88 96 14 8 LOwW
122608 Dixon James 1 1 4 0 0 0 63 72 72 61 6 LOW 62 80 51 6 LOW
122633 Martin Reid 0 0 1 0 0 0 52 38 56 27 B LOW 32 7 68 3 | MODERATE
122643 Myers Edith 4 1 1 0 0 0 66 22 62 19 b LOW 32 38 14 2 | MODERATE
122802 Permy Lily 3 3 B 0 5 1 20 4 51 5 8 MODERATE 12 7 14 \ HIGH

attendance | behavior academic screening

screening
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Tier 2 Interventions: lllustrations

Enhancing Ci3T Module

Supports to Promote Students’ .
Academic, Social, Emotional, and Supports to Enhance Students An intervention package for students
Behavioral Success Social and Emotional Well-being struggling with anxious feelings



Tier 2 and Tier 3 Intervention Grids

Y

o)

W

Lincoln Elementary
School Year 2023-2024
ntation Manual
egrated, Three-Tiered (Ci3T)
1 of Prevention

Elementary

Self-
monitoring

Description
Students learn to
observe and record
their own behavior.
Self-monitoring is
implemented by the
student and teacher to
improve academic
performance
(completion and/or
accuracy), academic
enabling behaviors
(e.g., engagement,
study skills), social
skills, or other target
behaviors.

Secondary (Tier 2) Intervention Grid

Self-monitoring

School-wide Data: Entry
Criteria

Behavior:

O SRSS-E7 score:
Moderate (4-8)
[0 SRSS-I5 score:
Moderate (2-3)
or
O SRSS-E7 score:
High (9-21)
O SRSS-I5 score:
High (4-15)
or
O 2 or more office
discipline referrals
(ODR)

AND/OR

Academic:

O Progress report: 1 or
more course failures
or
O AIMSweb: intensive or
strategic level (math or
reading)
or
O Progress report:
Targeted for growth in
academic enabling
behaviors

Data to Progress
Monitor

Work completion and
accuracy of the academic,
behavioral, or social and
emotional area of concern
named in the self-monitoring
plan

Passing grades on progress
reports

Social Validity:

e Intervention Rating
Profile-15 (IRP-15;
teacher and family)

e Children’s
Intervention Rating
Profile (CIRP)

Treatment Integrity:
Implementation & treatment
integrity checklist

A

+ENHANCE

Exit Criteria
Behavior:
[0 SRSS-E7 score:
Low (0-3)
O SRSS-I5 score:
Low (0-1)

Academic:

Passing grade on
progress report or
report card in the
academic area of
concern (or target
behavior named in the
self-monitoring plan)

Copyright © 2020 by the University of Kansas. All rights reserved. Permission granted to photocopy for personal and educational use as long as the names of the
creators and the full copyright notice are included in all copies.




School-wide Data:
Entry Criteria
avior:
O SRSS-E7 score: Moderate (4-8)

Data in Action 1

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing

assignments
AND/ OR
Academic:
0O Report card: 1 or more course @
failures '@6’
l o <€
O AIMSweb: intensive or strategic 05\0 & \\¢°
level (math or reading) vq? v\t? o \.,‘}Q &
or & S & Q & o
O Below 2.5 GPA ,ﬁx\ ‘g?}\ & & & & ¥
t Name o ® & & d © <%
11111|Barton, Mike 1 1 6 2 0 4 1
11112|Cole, James 1 2 3 2 1 2 1
11113|Cianni, Sue 1 1 0 0 0 0 0
11114|Fox, Lucy 1 1 0 1 0 0 0
11115|Flaherty, Julia 2 1 5 2 1 7 0
11116|Gantt, Henry 1 1 0 1 0 2 4
11117|Greenwood, Jonny 1 2 0 3 0 5 0
11118|Gilbert, Jillian 1 1 0 0 0 | 1 0
11119|Hale, Chad 3 2 16 1 6 | 0 1
11120|Heinz, Karl 2 1 6 1 0 ‘ 1 2
11121|Lane, Carly 1 1 2 0 0 | 0 3
11122|Luck, Brad 2 1 14 1 5 | 0 1
11123|Miles, Dean 1 1 3 1 0o | 1 0
11124 |Mulder, Jill 1 3 6 8 1 | 2 0
11125|Phelps, Whitney 2 1 3 1 0 0 2
11126|Shaftoe, Robert 1 2 3 0 0 3 0
11127|Smith, David 3 3 5 8 2 2 0
11128|Smith, Kaityln 1 1 1 0 0 1 2
11129|Waterhouse, Lawrence 1 1 2 1 0 1 1
11130(Xiao, Ivy 1 1 0 1 0 0 1




avior:
O SRSS-E7 score: Moderate (4-8)

Data in Action 2

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing
assignments

AND/ OR

Academic:
O Report card: 1 or more course

failures ‘gj’
or 1—‘.'.

O ATMSweb: intensive or strategic

%,
%

16 “Whithey
17 11126 Shaftos, Robert

18 11127 Smith, David

15 11128 Smith, Kaityln

0 11129 Walerhouse, Linsrencs
21 11130] Xiaa, by

level (math or reading)
- ¢ &

O Below 2.5 GPA gﬂdﬁ %i 3 v
t M mmim "h‘ L - wd # - - - ﬂ'ﬁhv

2 11111|Barton, Mike 1 1| & 2 0 4 1

3 11112|Cole, James 1 2 3 z | 2z 1

4 11113[Cianni, Sue 1 1 0 0 0 0 )

5 11114 Foue, Lucy 1 i o 1 0 0 1]

6 11115|Flaherty, Julia 2 1 5 2 1 7 0

7 11116{ Gankl, Henry 1 1 1] 1 i 2 4|

8 11117 | Gresamwocd, Jonmy 1 1] 3 1] & l:_ri

q | 11118 Gilbeart, Jilkan 1 1 1] 1] [1] 1 1]

10 111189{Hale, Chad 3 218 1 [ 0 1

11 11120|Hainz, Karl 2 1 [ 1 0 1 2
12 11121| Lane, Carly 1 1 2 1] 0 L 3

13 11132 | Luck, Brad 2 1 14 1 5 0 1

14 11123 | Miles, Dean 1 i 3 1 L] i 0

1 i) B 1 2 0
2 i 3 1 L] L] 21

1 3 0 0 3 0;

3 5 B 2 2 1]

1 1 1 0 0 1 2

1 1 2 1 0 1 1

1 1 1] 1 L] 0 1




School-wide Data:
Entry Criteria
avior:
O SRSS-E7 score: Moderate (4-8)

Data in Action 3

O 2 or more office discipline
referrals (ODR)

or

O Skyward: 2 or more missing

assignments
AND/ OR
Academic:
O Report card: 1 or more course
failures N
or \Q
O ATMSweb: intensive or strategic & &
level (math or reading) ,bb\ X Q\Qo
or al +° 9(}Q o
O Below 2.5 GPA &° & & » Q & &
& & P o 4\\"0 ¢ &
Student ID_|Student Name Yo/ S/ Fa $) Sm fES
11115|Flaherty, Julia 2 1 ] 1 7 0
11120[Heinz, Karl 2 1 6 1 1 2

Other Tier 2 Options

Behavior
Contract

Behavior-
Specific Praise

Precorrection

Instructional
Choice



Tier 2: Self Monitoring Intervention

Support
Self-

monitoring

Description
Students learn to
observe and record
their own behavior.
Self-monitoring is
implemented by the
student and teacher to
improve academic
performance
(completion and/or
accuracy), academic
enabling behaviors
(e.g., engagement,
study skills), social
skills, or other target
behaviors.

School-wide Data Entry Criteria
Behavior:

[1 SRSS-E7 score: Moderate (4-8)
[1 SRSS-I5 score: Moderate (2-3)

or
[1 2 or more office discipline referrals

(ODR)

AND/OR

Academic:

[1 Progress report: 1 or more course
failures

[1 AIMSweb: intensive or strategic level
(math or reading)

[1 Progress report: Targeted for growth
in academic enabling behaviors

Data to Monitor Progress
Work completion and accuracy

of the academic, behavioral, or
social and emotional area of
concern named in the self-
monitoring plan

Passing grades on progress
reports

Social Validity:

e Intervention Rating Profile-
15 (IRP-15; teacher and
family)

e Children’s Intervention
Rating Profile (CIRP)

Treatment Integrity:

Implementation & treatment
integrity checklist

Exit Criteria
Behavior:

[0 SRSS-E7
score: Low (0-
3)

[0 SRSS-I5 score:
Low (0-1)

Academic:

Passing grade on
progress report or
report card in the
academic area of
concern (or target
behavior named in
the self-monitoring
plan)




Tier 2 Self-Monitoring Interventions:
Resources to Support Implementation
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Tier 2: Social Skills Intervention

Description

School-wide Data Entry Criteria

Data to Monitor
Progress

Exit Criteria

Social Skills
Intervention

Interventionist (trained teacher,
counselor, or paraprofessional) will
lead small group social skills
intervention sessions offered during
study skills or advisory period for
approximately 25-30 min 3-4 days
per week. Students will acquire
new skills, learn how to engage
more fully in instructional
experiences, and learn how to
meet more school-wide
expectations. Small groups will run
for up to 24 sessions (8 to 12
weeks depending on the number of
sessions conducted per week)
using approved, validated social
skills lessons appropriate for
student skillsets as identified using
validated assessments (e.g.,

tanarbhar and narant vvarcinne nf thaoa

Behavior

[0 SRSS-E7 score: Moderate (4-8)
and/or
[1 SRSS-I6 score: Moderate (4-5)

AND

[0 2 or fewer absences in first 3
months of school

AND

[1 Evidence of teacher
implementation of Ci3T primary
(Tier 1) plan

AND

[0 Family permission
After obtaining family permission,
complete a validated assessment
(e.g., Social Skills Improvement
Svstem-Ratina Scales Teacher.

Student measures

[1 SSiS-Rating
Scale (Pre/Post)

[J Direct Behavior
Rating (DBR;
daily)

[1 Attendance and
tardies

Social validity

[0 Teacher: IRP-15
[0 Student;: CIRP

Treatment integrity

[0 Social Skill
Lesson
Treatment
Integrity
Checklist

[0 Review

student
progress at
end of 24
sessions
SRSS-E7
and |6 scores
are in the
low-risk
category
Team agrees
goals have
been met or
no further
sessions are
warranted




Tier 2 Social Skills Interventions:
Resources to Support Implementation

| “Enhancing Ci3TM6dﬁle

Supports to Enhance Students’
Social and Emotional Well-being



Tier 2: Recognize. Relax. Record.

School-wide Data Entry

Data to Monitor

Exit Criteria

Recognize.
Relax.
Record.
(RRR)

Description

RRR is a self-monitoring intervention package. The
intervention occurs in an educator-led small group

(3 students). Students learn and practice the three

components of Recognize. Relax. Record. over 15
lessons of 20-30 min each (RRR Instruction).

1.

Recognize: Students learn to identify thoughts
and feelings related to being anxious—a key
component of self-awareness (3 lessons).
Relax: Students learn relaxation strategies to
support self-regulation. Students learn the
following relaxation strategies: breathing
strategies, self-talk, guided imagery, and
progressive muscle relaxation (8 lessons).
Record: Students learn to self-monitor their
thoughts and feelings, using selected Relax
strategies, and engagement (2 lessons).

RRR Ready-Go!: After several days of using
self-monitoring, students work with their
teacher to review how things are going, ask
questions, and receive feedback and
reinforcement (1 lesson).

V_UErL R B O . O L R D

Criteria
Behavior*
0 SRSS-I5 score: Moderate
(2-3), or

[0 SRSS-I5 score: High (4-15)

Attendance

[0 Missing no more than 5
days in the first 6 weeks of
school as regular
attendance is important to
access the instruction.

Grade Level

[0 Third-, fourth-, or fifth-grade

*Students with co-occurring
externalizing risk (moderate or
high) may also be considered
for inclusion

Progress
Student Performance

Use of selected relaxation
strategies and level of goal
behavior (e.g., academic
engagement):

¢ RRR Teacher Recoding
Form to measure
engagement and
internalizing behaviors

e RRR Student
Recording Sheet to
measure anxious
feelings, engagement,
and use of Relax
strategies)

Social Validity

e Teacher: IRP-15
e Student: CIRP

Treatment Integrity

Reduced
internalizing
behaviors as

measured by the
SRSS-I5 score:

Low (1-2)

Demonstrated
independent use of
strategy(ies) (goal
set for expected
improvement: trend
or level).

Increased
Engagement
consistently meeting
goal set (as
measured by the
DBR)




A Closer Look at Recognize. Relax.
Record.

Enhancing Ci3T Module

An intervention package for students
struggling with anxious feelings



An intervention package containing
three components:
 Recognize

o identify thoughts and feelings
related to being anxious

 Relax

o manage anxious thoughts and
feelings using relaxation strategies

 Record

o self-monitor thoughts and feelings,
use of relaxation strategies, anc
engagement (social or academic)



What does the supporting research %9 2§

for Recognize. Relax. Record. say?

Recognize.

» Social-emotional competencies,
such as self-awareness and self-
management, are related to
important long-range outcomes

o high school graduation
o college degree completion
o obtaining employment
Durlak et al., 2011

Self-
awareness

Self-
1anagement

Social
awareness

Social-
emotional
competencies

Responsible
decision-
making

Relationship
Skills

Adapted from CASEL Framework (2020)



What does the supporting research %9
for Recognize. Relax. Record. say?

Relax.

* Relaxation training is commonly used in research-based
cognitive behavioral interventions for children with anxiety

Chorpita & Daleiden, 2009
Q(‘) . ! . {?':
J BN

Breathing techniques Guided imagery Progressive muscle Self-talk
relaxation

)
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What does the supporting research %9 39 %

for Recognize. Relax. Record. say?

Record

« Self-management interventions effective for
o behavioral and social outcomes
o reading, math, and other content areas at elementary
Levendoski & Cartledge, 2000
o productivity, engagement, and academic performance

Carr & Punzo, 1993
o Sstudents with emotional and behavioral disorders

o students educated in general and special education classrooms
A.M. Briesch & Briesch, 2016; Briesch & Chafouleas, 2009
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Project ENGAGE Q) s

AR FOR
1 Elemenl\fary School 1 Elemenéaw School 13 Elementary Schools

2 Teachers 6 Teachers 96 Teachers

single-case designs multiple baseline design / random assignment \

waitlist control

Study 1

e - —

A special thank you to
teachers who participated!
It was gift to learn from
and with you!!!

Study 2



Three Components of
Recognize. Relax. Record.

RRR RRR
Instruction In-Class

Baseline




Enjoy Lunch!




Ci3Ta

+ENHANCE

Enhancing Ci3T Module

Implementing RRR

A 7 step process

An intervention package for students
struggling with anxious feelings
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Student Selection Sheet

Recognize. Relax. Record.

Teacher Name: Ms. Sardsin

School Lincoln Elemen’carﬂ

Grade level: 5 Date Completed: 10/14/24

Absences

Student ID

Sex
{Male or

Internalizing
Score (SRSS 15)

Low (0-1)
Moderate (2-3)

Externalizing

Score (SRSS-E7)
Low (0-3)

Moderate (4-8)

(Days
Missed)
No more

than 5

Family

communication

preferred in
Spanish

Invitation Invitation

Student Name Female ) High (4-15) High (9-21) days {(yes/no/both) Sent Received
122006 | Smith- 2ohn F 4 3 2 no
122295 Johnson, Emily F 2 8 5 both
122295 Taylor, Savah F 8 4 3 no
122295 Anderson, David F 2 19 7 no
122313 Thomas, Jessica M 5 no
122318 Harris, James M 2 2 yes




Step 2
Plan RRR Procedures
 Schedule

o RRR Rating Period

* Time when baseline (Direct
Behavior Rating) data
collected

* Time when students will use
self-monitoring during RRR In-
Class phase

o RRR Instruction Block

* Time for small-group
Instruction
(15 lessons, 20-30 min each)

nnnnnnnnnnnnnnnnnn
struggling with anxious feelings

1) RRR Rating Period:

Time Subject
{e.q., 12:15-12:45) {e.g., Science)
2:00-2:40
Monday-Thursday Math
2) RRR Instructional Block
Time Subject

{e.q., 12:15-12:45)

{e.g., Science)

10:00-10:25
Monda:j, Weo(neso(aj, Thursda:’

independent Work Time




Enhancing Ci3T Module

Rl

Step 3 Collect Baseline Data

An intervention package for students
struggling with anxious feelings

Enhancing Ci3T Module

UL eampleted s o, e dollawing lims,
1

13 Getting Started with Recognize. R... Rocognize. Relax. Record, j Preocdlall ol
Teachar Reccrdi-g Tomm
14 Step 1: Use data to connect stude... Teacher: Dite: Start time:; End Tirns: Sett ng (Subject):
Activizy Description: Nurmbes 2 adults prosant: Mumbcr of students prosent:
15 Step 2: Plan RRR Procedures ) .
P Primary Qhaerver: Secondary Jbgerver: Farm completes by: T Primany TISecondary
Collaborate with parents, families, an. . Diract Behavior Rating
Crearall, bowe cllen did e slocsal...
Gather data to identify students’ stren deracnstrate aeademiz engags nent’ deracnstrate neenta izirg hehaviar?
Stusdent 1. LLEET] mres ;.r'f ool Akl Gamen res alm e
Prioritize concerns and schedule RR... | | 1 | T 1 | ek L | | | | | | |
U = L} [ - M
Operationalize behaviors of interest Student 2: - P Aline el R M
| | | | % e | | | | | | | | |
. - I I T T 5 I 1 T 1 T I 1
Prepare intervention forms and proce... 5 . 5 . : Y
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| a s || [ I B I
. = 1 r a
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i . X Agader v eipayerenl Tileraliciry Seravicr
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dassroem achv b as sramd, ursasy, srne~sus, nousng shesical sigas avmdsnt sohaaons, worss
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A5 ANEI50 KEk 150, WERKNR EOLA £ CRGSIZOM, 004 100 &ady Tom Ihs SOFRIrE) BwSI03nt 28ranoss 15,9, Ba4Ng 1718 INGMIZU0 A Gaa wods o
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% . Tips for Effective RRR Instruction . -
An intervention package for students = W !

struggling with anxious feelings RRR Frequently Asked Questions
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Direct Behavior Rating (DBR)

nnnnnnnnnnnnnnnnnn
struggling with anxious feelings

A tool that involves a brief rating of target behavior immediately
following a specified observation period.




Teacher Recording Form

DBR data are collected using
the Recognize.Relax.Record
Teacher Recording Form to
measure students’:

o Academic engagement
o Internalizing behavior

Recognize. Relax. Record.

Taacher Racarding Ferm

| completed thie farm at the following time:

Froject staff notes:

Teacher: Drate: Start time: End Time: Setting (Subject);
Activity Descripticn: Number of adults present: Number of students present:
Frimary Observer: Secondary Obszerver: Form completed by TIPrimary [CSecondary

Direct Behavior Rating

demonstrate academic engagement?
Student 1:

Owerall, how often did the student. .

demanstrate internalizing behavior?

Al the

natal all Semeties e nol atal Somet mes A line
v 2 | | | | |
% #
| = = L B 1
o e 10 3 3 w
Student 2: I Al the ; RN
ot at all Sometimes tre nol atal Gomet mes v e
4 2 | | | | |
% #
| = = L B 1
o 5 16 v 3 u
Student 3: Althe i
natal all Semeties e nol atal Somet mes A line
G 2 | | | | |
| ) = L T
[ & 16 v 3 u

Acadarrie ergagemsn.

Intarnalizing Behavic

Academic engagement: Aciivay or passive y paric pating during
Slassrocm activities.

Examples includa laoking loward aducalad jor conlribulirg peer) o
irstructional materiale {e.g., textboak, hardaut), look ng away from soeaker
[e.0., eduzater or contriauting peer) andfor materials for a daration of less
than 11 secnnds, and appropriziely asking tne teacher far halp.
Nan-examples include engaging in any aciivity othar than

tha assigrecsschedo sd task, such as cisropian (a.0., inapareoriate
audible vacalizatiors. stemping faet) and behavdzrs incompatible with
designaced tas«< (e.3., walking around the classmoem, looking away fram the
spaakarimatera s mae than 10 seconds. head down on desk, reading
UIAPRMOVED iAls like social madia or 3 comic ook,

Intemalizing Behaviar: Observable indicatia s a persan might be warried,
SCaEred, uneasy, or nervaus, including physizal signs. avoidant bebaviors, words
ar phrases, and olhar aclicns ind calive of anxisagness,

Examples by category Include physical sigrs (e.g., trembling): aveidan:
behaviors [e.9., avoiding eye contact or blaqk stare); words ar parases (e.q.,
varbal gxpressians of pefommance cracerns, fears, negative selfta k, or
azcansive seeking of Assurance ar feadba aher observable actions (2.9,
iy ng in respansa to faadback o challanges, nailbitng, fiduetie g, lethargy).
Neon-examples by catagory Include shysical s gns {e.q., relaxediatientive
posiures; avaidant behavisrs (e.q. staying in the instructional a-ea); words ar
phrasas (e.g., neutral. or grawtt-hasad commants abou perfonmance]: other
abservakble aclians {g.g., car approprate emational resaonses ).




Operational Definition: Academic
Engagement

Academic engagement

Internalizing B

Academic engagement: Actively or passively participating during
classroom activities.

Examples include looking toward educator (or contributing peer) or
instructional materials (e.g., textbook, handout), looking away from speaker
(e.g., educator or contributing peer) and/or materials for a duration of less
than 10 seconds, and appropriately asking the teacher for help.
Non-examples include engaging in any activity other than

the assigned/scheduled task, such as disruption (e.qg., inappropriate
audible vocalizations, stomping feet) and behaviors incompatible with
designated task (e.g., walking around the classroom, looking away from the
speaker/materials more than 10 seconds, head down on desk, reading
unapproved materials like social media or a comic book).

Internalizing Behavior: Observable indicati
scared, uneasy, or nervous, including physic
or phrases, and other actions indicative of ar
[zxamples by category include physical sic
hehaviors (e.g., avoiding eye contact or blan
verbal expressions of performance concems
excessive seeking of assurance or feedback
crying in response to feedback or challenges
Non-examples by category include physic
posture); avoidant behaviors (e.g., staying in
phrases (e.g., neutral, or growth-based comr
observable actions (e.g., contextually approg

-




Operational Definition: Internalizing
Behavior

t Internalizing Behavior
articipating during Internalizing Behavior: Observable indications a person might be worried,
scared, uneasy, or nervous, including physical signs, avoidant behaviors, words
ntributing peer) or or phrases, and other actions indicative of anxiousness.
ooking away from speaker | Examples by category include physical signs (e.g., trembling); avoidant
ials for a duration of less behaviors (e.g., avoiding eye contact or blank stare); words or phrases {e.g.,
acher for help. verbal expressions of performance concems, fears, negative self-talk, or
ither than excessive seeking of assurance or feedback); other observable actions (e.q.,
(e.g., inappropriate crying in response to feedback or challenges, nail-biting, fidgeting, lethargy).
rs incompatible with Non-examples by category include physical signs (e.g., relaxed/attentive
om, looking away from the | posture); avoidant behaviors (e.g., staying in the instructional area), words or
lown on desk, reading phrases (e.g., neutral, or growth-based comments about performance); other
¢ book). observable actions (e.qg., contextually appropriate emotional responses).




Enhancing Ci3T Module

&
RRR Engagement Graphing Procedures %9

An intervention package for students
struggling with anxious feelings

Engagement Graphing Handout

e My Buffington

School Limncoln Elcm“tarﬂ‘(mcm Student Initials eEsS

Directions
After each RRR Rating Period, graph your Direct Behavior Rating (DBR) for engagement (0-10) on this graph. Teachers will draw a dot using &
pon 10 record theay angagemant rating n the column that matches 10day s date (we have included dates spanning the entre merventson! ). Then

connect the dot 10 the previous dala point. Students can follow those same procedures (using pencll’) or graph their data as a bar graph

Engagement

x

PO IRTOE B STRE R B B A8 AT T
::\ﬁ:\.‘\.’\(\\ NONN & alan
S WSS INSINININT N S SIS S SENEIS
Q—Pn‘:‘;\&-ﬁ\"?:}khq—
NENEEE S ENE I R VE N B B KSR
QCC C ¢ie Q ¢ QCCQECQE
vl wtl otl ol ol ovi wived ol ot ol W] et ol ol v

Date
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Step 4 Provide RRR Instruction

C3T. Implementing Secondary (Teer 2) Interventons

S 7 Py o g Bty bt - | e
3 - . - .
- S B -
N & N =

RAR Stratrgy Step Cardd Gallory

HEH nstruction Freguently Aded Uheestions

Lo g g En"'m“-m e Pt 04 - 0': 0 - :—»i —

iy Cards Vieual Low Cards

3 Oha | vl b Pallow thed lesson plars axactly?

Spanmt [ramlssaom Farraly Materiaths

Wihat if | need to change the RRR Instructional Block?
How can | remember to begin my RRR In dass block for soif monitoring?

What do | do if a student is absent?

Yttt de | de if | am absent?

Wihe can | cortmct For questicaT

Wikat i 0 run out of measunsmant maberials?

What ks a low- intersity strategy?

Can | teach RRR to my entire diass at Tier 1 this year?




RRR Instruction

 Deliver small group RRR Lessons
o ~20-30 minutes per lesson

o Up to 15 lessons (with optional lessons); likely to teach only 10-13
lessons

o Taught during a different time than RRR Rating Period

e Teachers continue to collect DBR data four times a week
(Monday-Thursday) during the RRR Rating Period

! o




Lesson Plans Overview

* 15 lessons available
o Recognize - 3 lessons
o Relax - 8 lessons™
o Record - 2 lessons
o Ready-Go!
o Review (optional)

e 20-30 min each lesson
« Semi-scripted
 Teacher-led

Recognize. Relax. Record
Interventu:-n Materlala ar"u:i Lessan Plans

Pleass do not re-produc ﬂ1 any maberials condained hersin,

Follovaing lesling, mabarisls will became pu bilichy avila bl

- |® || &) W



Family Materials (1)

Today | learned about the Q J‘,\

circled strategy...

Breathing Sel-Talk Guldal Progressig
Slraleries bnEgery Musele Ralakeion

Ask me what | learned!

(referencs Family Redsation Stategy Sap Card Ring foe ndre information

— p - s
( e |
= il A —— ‘[Locﬂn"an 2 hm“"“' e
Hoy aprendi la estrategia ... \ retajosién S0
s o
} 2 g s
l. :':\::“":".’,;-'“ .:‘: -'-'u'""n::.:w-" >
'. e T >
| e
s W2
s
S
Pt che b Paestes i dibogn Fasadkt  Fusos progresuns e -
eslinlegins 0 i [ sirkajnciten misrdis :|
respracEn guadas l
II'} s
. P - t - dzl Il
iPregtntame qué aprend7! ]
e il Ml e T s o Pased ol Pl e i Farmilar fars mis nbsmasiia) |

&
Closa by providing students with feedback and relnforcement (e.g . behavior-apeciiic

praise, school-wide tickes) ralatad 1o tha schoolwida expactation thay chosa at the
begimning af the: lesson

Wrapping upl
A you complebe boday's lesson, will you please: { b T—
o Seng/Family Materials: Family Relaxation as
Card Ring hame with studants,
o 1 Family Malerials: Family Stratsgy Note i
oene with students 1o indicate which strategy was

faught taday.
o Complete the RRR Instruction Treatment
Inmtegrity Checklist a1 he end ol the lesaon.
o After you have completad the RRR Lesscn (=)
Traatment Intagrity Checklist, plaasa place it in tha TR
RRR Data Callection Falder e e
o Pick up any ather student materials (e.g..
drawings) and placa them in the RRR Data

Callaction Fokiar = —
o As you prefier, sither pick up all sludent malekaks b s

or allow sludents to Take their Student Materials: =

Strategy Cards Ring 1o thair desk. Rlequast -

students to bing these matenaks back at the nexd

le55 00,

Thank yeu 20 much for your efforts! & We are thanksul to pertner with youl

Guidance for sending
materials Is In each

lesson plan, as
appropriate




Enhancing Ci3T Module
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Teacher Materials

An intervention package for students
struggling with anxious feelings

Facopnize Raiee. Necord. lastruction Hub

Recognize | Lesson 1
Understanding dsalous Thoughts and Fasling=
Dermlaady & Linkr

[T AT — Db

—_— e A
———— G
fe Guided Imagery Steps e
I - . = ! ’ PP = i T e = -
N~ R ) B .
EEE : o \
® o or lie down. ﬁ
Sitor .
| ® ths \ . RRR Lesson Plan Materials
\ ¢ Close eyes, take deep brecti: : ':" lable of Contents
| Breathing Strategies Self-Tak 8 il |
| lace. . Recognizs Relax Record Rroady. Go! | Review
. afe or calm P \
- R sonoe? —L ey [y
7 What sounds and scents do you expert il Lo 3
A7 at sou . .
> see”? . o
\ ® thinkofa P‘“‘" to walk down- What do yov =
‘he. M*‘: on
' \ % Just be in the safe, calm space: e S . T H
\ 9 i —
L ur 010’.“:’_'_"_'!'——- ——
l = Guided imagery Progressve Muscle Relaxation




Instructional Hub

Recognize. Relax. Rec

Recognize | Lesson 1

Recognize | Lesson 2

Recognize | Lesson 3

Relax | Breathing Strategies

Relax | Self-Talk

Relax | Guided Imagery

Relax | Prog. Muscle Relaxation

Record | Lesson 1

Record | Lesson 2

4

2
-
g
g
-3
g

Recognize | Lesson 1

Understanding Anxious Thoughts and Feelings
Downloads & Links
* Lesson Flan

= Lesson Mat

» Lesson Materials (digital versions via Google Slides)

Objectives
After completing this lesson, students will be able to:
» Define the word anxious.
# Describe thoughts and physical sensations related to feeling anxious.

* |dentify situations when anxious feelings and thoughts can be helpful and
unhelpful.

Big Ideas

The big idea of this Recognize lesson is to build the foundation for self-awareness of how

v

Meoogees | Lesson |
VINERA I A3 Bt Tk g ARG el
Leaean Clacres & Pressutan

A Com g T e i o L e
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el o o o xbow |
e ks e
i d

e sirwly A g e dny e e bl ar viakres @3 dhie o P B g
Y Mo ey e B e v |

e A A

Thn fuin iy ol 6 mebedan ety wil e S S Yied o s
1 0 335 S 000N PR R0 MR TR Y UG POk 11 O MEaran B2 r T
00N 0 Ak Ranr| e Yo 0 @ ar JrIRert P ae Tt S SRV o 39
PR r .

A

ovan Cuw Sy Ao Tewns 0 o
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Recognize

. ﬂa- Lammon 1
q Lesmann Z

Eﬁl‘ Lenion 1

Rrcagnee | Lesson t
tiada i A akn

B

Vinua | Cus Garca: Are oe s Feosegs i cur Godies (12

RRR Lesson Plan Materials

lable of Contents

Relax Fecord Ready, Gol
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ELAE
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ey 2

Cuided Imagery
B
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Video Model: The Instructional Hub




Key Intervention Lesson Features (1)

o Lesson title
Relax | Breathing Strategies. . .
Breathing Strategies: Day 1 Lesson tl m I ng

Lesson Objectives & Preparation
After comphating this lassan, students will ba abla ta:

¢ Dafine breathing strategies with suppart
» Usza the Belly Breathing strategy and 2 1o 1 Breathing siretegy with support.
» Racognize siuations whan braathing strategies may be halpful with suppon

Hig ldeas

Thie blig Idea of this Relax lesson Is to Inbroduce students 1o breathing strategles,
which can help calm anslous feelings. As you teach this besson. students will leam the
steps for using breathing strategies, leam when they might use these strategies, and
hawe opporunities for practice. Students will benafit from raminders 1o make
cannactions batwaen self-awarenass skils lsamed in tha Recognize lassons and the
cantent learnad in this [and future) Relax lessons to calm unhalpful arsious thoughts

and fealings.

Learning objectives

Lesson Materials
This table previaws all the materals that you wil need for this lasson. You can access

Big Id f th
tha full size of aach matarial in the RRR Instruction Hub (loak for the Matedals tab in tha I g e a S O e

accardion for ach lesson). Fael free to aither presant thase matarials digitally or print
papar copies, whichawvar you preder I e S S O n

Hame Prewlew

‘isual Cue Cards: Anxious Feslings in our 3 ’; |

Blndies (5] ]

EE; 1 a& Materials

i €




Key Intervention Lesson Features (2)

W

Recognize: Drawing Activity

Treatment Integrity

Crayons

Pacing Guide
Headings
Tell =

For sach lasson, please complate an RRR Treatmant Integrity Checklist. This
checklist is a standardized form (& q . sama farm for all lessons) availlabla inyour data

S h OW colection folder. You may dlec b complete each #em as you move thrawgh e

le==on, or al the conclusion of @ lesson. A member of the research leam will pick

Diry-Erasa Markars

il 54l

these completed forms up each week
DO Pacing Guides
Section lime Bclivilies

Practice & Monitor B N

Ask students to selact ona expactation to
Tocus on during today's sesskan

Generalize & 3min | = Revw o e
Close

:." C'




Key Intervention Lesson Features (3)

bt Situational ' d oth
ituational stories and other
Today, we will talk about situations that might make people feel anxious at school. If you
ever feel anxious at school, you might be able to relate to this story! Then, at the end of

our lesson, we will choose a few strategies to learmn to help us manage our feelings e Xa l I I p e S
when we feel anxious, so that we can feel better.

First, let's listen to a story about lzzy.

i Display Story Cards: Test Day Tizzy.

Izzy from Test Day Tizzy is a fifth grader in Ms. Rumple’s class. lzzy
loves to read, but she thinks social studies can be really hard

To make matters worse, she knows that there is a test€oming up
next week. When Ms. Rumple begins social studies class this
marning, Izzy isn't feeling very well. She is having a hard time
concentrating and feels like her heart is beating too fast. As class
goes on, |zzy notices that she isn't paying as much attention as she wants to because
she is so distracted by how she feels. She just doesn't know what to do!

« What do you think is happening with lzzy?

« \Which emotion do you think she is feeling?

o How is it making her body feel?

« Howis it changing her behavior?

« Have you ever felt anxious like lzzy at school, or have you ever known someone
who was feeling that way at school?

Discuss

Engage students in a discussion about a situation when they felt anxious at school or
thought someone else did. Prompt them to think about how their body felt (or the
other person’s body may have felt), how it impacted their behavior, and whether their
anxious feelings were helpful or unhelpful.

Remind students that it can be scary to talk about their feelings in front of others, so it
is important to be respectful by (a) listening to others, and (b) not sharing others’
feelings outside the group in a way that might hurt people’s feelings. For example, it
might be okay to talk to one's family members about what is discussed in the group,
but it would not be respectful to tell other students in the class what another group
participant shared.

(¢




Key Intervention Lesson Features (4)

W
discuss how thesa siratagiss might help us respond whan we axparisnca anxinus
Moughts and lealings. Then, we will complebe an aclivity b practice breathing slralegies

together Remambar, vr can usa breathing stabagics arpwhara and at any tima on cur
AT

Embedded materials

Digciias

Dizplary Visual Cue Cards: Anxlous Fealings in sur Bodies () 1o help studants
arliculate how some of lhe anxiows leslings they have expesienced lell

Utse behavior-speciic praise o acnowledge studenls far thei conlrifulions.

Mo, think ol & sfuation vwlen you bell arsdous, and -

how esing a braashing sirateqy could have halped
- ”ili!s&’*

s Whal was e siluation thal made you leal

armians? L.
»  How did your body fasl® -
= How might have using a braathing strategy
e ?

Shoew {3 mimtes)
Ciisplay Sdrataqy Eardu Braathing Sirumlau Staps to help mldqrﬂ-a- articulata hoee

Ihe shrategy mighl change some ol the anxiows leslngs they could experisnos.

Mow, le1's 1ake a minute bo remember wha il leoks ke 1o use
wach hreathing stratmqy

= Who would like ta do a short demanstration of the Belly
Breathing strategy
# How abmt tha 7-1 Braathing straiegy?

If none of the shudents wart to madsd the sirategles, you may offer to modal tha
sirategies yoursell.

Utse behavior-specific praise o acknowledge studenls. for their conbrifulions.

i ©



Areathing Strategies: Day 1

| esson Objectives & Preparation
Alter completing this lesson, students will be able to.

o Define breathing strategies with support.
+ Use the Belly Breathing strategy and 2 to 1 Breathing sirategy with suppost
+ Recognize situations when breathing strategies may be helpful with support

Big Ideas

The big idea of this Ralax lessan is to intrody tudents ta b
Mmh&bcﬂmaﬁommuywmmwsmnmmmﬂmmo
staps for using breathing strategies, learn whan they might use these strategies, and
hmowauﬂﬂeohvpmcloe Students will benefit from reminders to make

connecticns b salf skils | d in the Racagnize | and tha
content learmed in this (and future) Relax lessons 1o caim unhelplul srodous theughts

Ty 4

and fealings

Lesson Materials

This table praviews all the materials that you wil need for this lesson You can acoess
tha ful slze of aach materdal in the RRR Instructon Hub (look for the Materals 1ab In the
accordion far each les=an). Feel free to sithar present these materials digitally or prmt
paper coples, whichever you prefer

Namea Praview

Vizual Cua Cards: Andous Feslngs in our
Bodies (5)

B

ﬁ; ~ I
m

h&,

Planning Your RRR Journey

Hluulr g S rltltl.-l:'lll:'!- Day .!

Lezson Obgectives & Proparation
Alter compleling this lesson, sludenls will b= able fo:

& Independantly define breathing siratapics
»  Independantly usa the Belly Braathing strategy and 2 to 1 Breathing stratagy.
= Independently recegnize siluations when brealhing strategies may be helpiul.

Big ldeas

The: hig idra of this Relax kasson is bo revies tha two types of braathing strairgias,
provide apporiunilies for praclice, and increase student lluency in using lheae
strategles. This sacond day of Instruction on breathing strategles emphasizes applled
practice so that students can independantly recognize when thesa strategins. could ba
helpiud and use them in thess momenls % calin andous thoughts and leeings.

Lesson Materials

This table prevviews all the malesials that you will need for this lesson, You can acoess
12 Pull size of each maberkal in the BHE Insbroction Hube ook tor the Maledas 1ab in the
accordion for each lesson) Feed frae to alther present thess materials dighally or print
paper copias, whichrwar you profer

Name Provivw

‘isual Cue Cards: Andaus Faslings in our

Rinei 2
2.4.8




Lesson Activitie

)

Moy, let's peview the self-alk slabements you wrole  BESE
yeslerday. Ther, furn the papes over ared weile 23 S0
miane posiive seff-falk stalements yow can use in .
the future:. H you are comioriable doing so, yow can

share thasa siatements wigh ancther studerd in the group
oneca yoll are dong

Generalize & Close (4 minutes)
s we end foday's lesson on =off talk, please shane:

& Howr might what you leamed about seff tak be
helphul?

Embedded materials

throughout

Ralax; Self-Talk Drawing Activity

Raragniza Ralax. Racord

Activity: Draw a picture
» [raw a pirtunz of 3 sBuatinn whara wou falt ardnus and soprdenced nagatve
sab-talk
s il negatve selHak bubble, write an unhelplul stalemenl aboul e siluation
Iher folow the amos and changs thel slabement inko posiive sell-tak.

s When might you use whal you leamed?

= Whols one person you could share what wa talked about loday with, such as
anathar aoult &1 school, frend, or famiy membsr?
® et other cuestions de you have?

Try o use positive seli-talk at k=ast one fime teday. Yo can use it a2 home, school, or in
aryy other seting

Lets finish up fudery by identifing  gg peg -
hoes we feed and raling cur andous &8
fecfings using the Student o
Matcrisls: Foclings Recording 0 oo | = I
Card {laminated). Let's rate how we foll during

thea: whealke tima wa wara having this lassoan

Pags oul the Student Materials: Feelings Recomding Card (laminatbed). Explain
how you are feeling o delermine your raling ared then model how you rale yous
feelings un the card. Then give wach sbudent @ Dry Erse Marker (provided in the
RRR Instructiomal Kit) io practice rafing their own fesdings. Encourage one or mane
students to share how they are fecling and which rating they circled. Provide
feedback {2 g., “That makes sense, vou circled a zere because you wene not feeling
amziaus at all”). |§ tha rating is a bit off (a.g =2y thay are not feeling amdous, ot
drdde a 101, provide comective feadback (a g “Lef's think about that rating Fa 10
maars youl ara fesling wery anodnis, and right now yos ana not Saaling ancdnis a8 all
what might ba a mara accurste number b clrcla® )

Close by providing shedents with feedback and reinforcement (e.p. behasior spedfic
praise, schoaol wida tickes] related to the school wide expectation they chase at the
heginning of the lesson

Megalive Seff-Talk C—————3 Posibve Self-Talk

RYS ™y




Family Materials (2)

o
Clase by providing st with feedt landr" C {e.g.. behavice-specilic

praise. schaol wide Ix:hm) rolatad to the school-wide expactation they chose at the
baginning of the lesson

After Breathing Strategies
Lesson 1, you will send

Wrapping up!
Az you complate today 5 lesson, vill you plesse: —
o Sand Family Materials: Family Relaxation o
Strateqy Card Ring homa with shuderts
= Send Iamily Materials: I amily Strategy Note ey
horme with students to indicale which shialegy was

home a copy of the Strategy
 Cmmbm—— g Step Cards to families

Y.

o Afler you have completed the RRR Lesson @2E®E r
Troatment Intagrity Chackist, ploase placa itin the = = Huoy aprendi la estrategia .
RRR Data Calaction Folder. L AL

= Pick up any other student materials (e g.,
draraings} snd place them in the RRR Data .
Cellection Foldar o @S =

o As you prader, althar pick up all studant matedals ' -
of alow students fo take their Student Materials: e 1:::"1' =it

St SR After each strategy lesson- 'T;.:;,mmwm.._

lezaon.

Thenk you s much for your sfforts! & We are thankfud to partner with you! yOu Wi” Send home a Family
Strategy Note

T PR LR e LR EP TTELRERT TETTTNN oy Er P hg
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3 Intervention Components



Recognize. Relax. Record.

Intervention Component

# |denlify stuations when anxious fzelings and thoughts can be helpful and
lllllllll

The hig idaa nf this Recagrize leszon is o bkl tha foundation for saff-awaranass of
hecr e feel when wa Bre anxious. Az you teac h this lesson, encourage studants ta
develop an underslanding of e new vosabulary ard praclice decussing theugh =

and feelings in a supportve conbenxt

'I'h skills that rlm‘r:bt.lidd ing this lesson will be important for [aber kessons
vhich will ask s rud st miake connacions te thelr awn ved sepadences at schanl
Bﬂl:l beyond. |ake whalever IJmE'vE. eeded 0 make sure that sbudents mester The
corilendt of thiz L'HH:I be=fure moving on b the following lessons. You may progress
mara slmedy through these fist faw leszons before shadants are able 10 move through

tha Fdl-:wlnulens:awuﬂh aaaaaaaaaa

Lesson Materials
Thi= jevis all th you wall nee = rrss
the: fiu of gach mate Instru tha inth
Elegi] |ess0 thar 843 I ] print
paper copies, whichewes you prele.

Mam

Wisu Cards Anxiows Feelngs in cu

i ©

* Recognizing and
understanding our emotions
IS a key component for self-
awareness

« Students learn to:

o Lesson 1: Understanding
anxious feelings

o Lesson 2: ldentifying anxious
thoughts and feelings

o Lesson 3: Choosing strategies
to help manage anxious
thoughts and feelings




Recognize. Relax. Record.
Intervention Component

« Students learn strategies to
respond when they feel anxious

—27) f"\ o Breathing Strategies
O o= o Self-talk
U o Guided Imagery
Bresthing Siategies Guided Imagery o Progressive Muscle Relaxation
* For each strategy, students will:
o Define
@ o Learn to use
o Recognize situations for when to
use

Self-Talk Progressive Muscle Relaxation

o Demonstrate (and practice)



Recognize. Relax. Record.
Intervention Component

o Students learn how to monitor their own
ot feelings and behaviors

i pinpeling i bessnn, sl

e - Lesson 1: Learning to Self-Monitor

academic engapgemen

et it it (Record) our Behaviors

2] ch

them M M e of Hmes wihen ha i ks and

fezl rrpt £ chrategles an halp age i

arad Inecraass thilr aczdamic argagement Sedams sl laam coment-radalad ]

SO SRS * Focus: Academic Engagement
aradl e il wlvalagisn The Shscke Matainla: 5=l Manilosing Sheat tha? goo wil -

nlifugs fo Bem gz by e in any ool seling

mmmmmmmmm - . .
Thi= table proyviews al the mabedals that vou will need for Sils lesson., o can access O esson ea rn I ng O e - On I Or
e tul sk ot cach mateial inthe S0 Instruction Hub (kok for tha Materals 122 In S L}

X £ hesi matadals dgtaly or pint

sl (Record) our Thoughts, Feelings, and

N Behaviors

S s e » Focus: Anxious thoughts and feelings
- = Focus: Use of relaxation strategies




Video Model: Opening & Closing a {3 i
Lesson :




_ Step 1: Go to ci3t.org/enhance
Work Tlme Step 2: Locate the Recognize. Relax. Record.

« Locate the RRR module (see Ci3T: Implementlng Secondary
Instructional Hub (see (Tier 2) Interventions)
Steps)

LT T S ¥

Step 3: Sign into the module using your district
email (if you haven't yet registered, directions
will be provided to do so)

« Explore one of the lesson
plans.

 Review screening data.

Step 4: On the toolbar, Section 13 (Getting

Started with Recognize. Relax. Record.). Scroll
O O & O O down until you find the RRR Instructional Hub.




Step 5: Implement RRR In-Class &
Monitor Student Performance

e Teachers continue to collect DBR data four times a week
(Monday-Thursday)

« Students use the Student Self-Monitoring sheet to self-monitor
their engagement, anxious feelings, and use of relaxation
strategies

 Teachers facilitate self-monitoring (e.g., audio cue, brief check-ins)




Student Self-Monitoring Sheet

Recognize. Relax. Record.

Student Self-Monitoring Shee:

Taacher . Stuaent: A Subjct ! Time af Day. 7 _ Date:

Cuiced msgery Muscle relaxation SelFtalx

When | fesl @ | can usa

¥ the strategies you
usec|

> _?’

How engaged was |? How was | feeling? = & a2

Savmvd mme

A X

Savowvd mwn s

—

Torvemnd @ vy

Overall... ‘ | ¥ & —4

» Q




Enhancing Ci3T Module

Self-Monitoring Treatment Integrity ¢,
Checklist

« Self-Monitoring Treatment
Integrity Checklist located on |

Self-Monitoring Treatment Integrity Checklist

. 0 - not implemented, 1 - parfiafly implemented, 2 - mostly implemented, 3 - fully implemented
e a C O e a I n g Student | Student | Student

Rate each procedure: Total %

Teacher or other adult provided student with Student Self-monitoring Sheet 0123 0123 0123

I O rI I l Teacher or other adult verbally prompted student to complete Student Self- 0123 0123 0123

menitoring Sheet
Teacher or other adult begins RRR-Ding audic cue video 0123 0123 0123

Teacher or other adult checked in with student at the conclusion of each 0123 0123 0123

n
[ ) ( O m I ete d d a I I at e n d Of interval to confirm they filled out Student Self-monitoring Sheet
Student completed Student Self-monitoring Shest 0123 0123 0123
» Student adds ratings to the Engagement Graphing Handout 0123 0123 0123
R R R I n _< I a SS P e rI O d Teachfar adds their DBR rating for engagement to student's Engagement 0123 0123 0123
Graphing Handout

Teacher or other adult checked the completion of the self-manitoring sheet
and graphing of engagement, and provides input (e.g., feedback on accuracy 0123 0123 0123
or progress).

Teacher or other adult provided reinforcement (e.g., behavior-specific praise,
universal reinforcer [ticket]) for student behaviors related to self-menitoring or 0123 0123 0123
other RRR skills {(e.g., use of Relax strategies)
Teacher collected Student Self-menitoring Sheets and put in designated

space (e.g., RRR Folder) 0123 0123 0123

Total (%)




Video Model: RRR In-Class Procedures

o)
Recognize. Relax. Record.

Sell-momnitoring Sheel

Teacher Student: Subject / Time of Day [ate
Anxious Breathng Guided imagery Musche relaxalion Sell-talk

When | feel @ | can use... . .3

¥ the strategies you

Block used!

Time or
Actraty

How engaged was 17 How was | feeling?

ey .
not s ST - [RE et Lrmmwie e Termp—

pr ¥
Ty LT - [ L= Brmm s P——

Owverall...




Engagement Graphing (1) ) Ml

Record.

Engagement Graphing Handout

Recognae. Relax Record
! Studerd indisls

Directigns

Al gk RFOR Rating Pensd raph pou Deed Db Ratieg (DS K degigmant (5100 o 1 gragh Theter wil S @ 0l wiarsg @
P 0 PR TPeld ETWQETRENE ] Y Thel COdaTRR TN mancRes Mooy 5 O feee haiet Oiaoead dales 30@nmeg T oee ehereenian ' Thes
convenct TP dof b0 T prevaous dats Do Shudenis can billow Taone same prooedaes. (useg pencl of graph Feee dats oy 8 Bae greph




Engagement Graphing (2)

Direct Behavior Rating (DER) - Engagement: Graphing Handout

Racognize. Relax. Recond

School Mrs.5 Teacher Sophie Shudent

&

Directions

Aher pach RAR Rating Period, graph your Dvect Betavicd Ratng | DOR) ior engagesent (3104 on this graph Teachens wall desw 8 G0l usng &
e 10 g ol it TR oft T SV TRl Stk Yadary s Ll Swel N Fuchchind SLirs. REAFARG Tl it idTwbnibn ) Thi

e e ol b5 e phinricus dits point Shushints can Solicw Mot same geocdulins (USng (en<) of gtaph ihe Salh as @ bar graph

™
L

.
:
:
L]
:

11718724
1120024
112124
1172724
120224
120324
120824
12006524
120024
1211024

Engageeant
4
¢
b
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y
‘k‘l
N
h,
1ses |—
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1108724
1114
1uaae

111324
1144

12124
1720024
10530524
1073124
1imin4
1Lea
110524
110624
111554

1211124
12224

&
Direct Behavior Rating (DER) - Engagement. Graphing Handout

Recognize. Relax. Record

School  LincslaElementary

Teacher Mrs.S Student  Sophie

Directions

Aher pach RAR Rating Period, graph your Dvect Befaviod Batng (DR} o engagesent (- 10} on this graph. Teachens will deaw 8 dol usng &
e L i [Pl o oie il TS oft S SEiLFent TRl SRk Yatarg Ll el N iFechctind SLlirs. Bi2a0ft g T o ittt ) T,
SN B S 60 T RS dts point Shucients can loliow Moss A M RICRIUNES (S (Nl of QERph e Gale a8 @ Lar graph

R

)
L
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.
3
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»
r
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L

I
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12124
124ans
LLT24
1104
111124
1124

111324
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2Ry
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10224
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1120024
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120424
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121024
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111924
11224
l2mene
1200424




Enhancing Ci3T Module

[ - W
Step 6: Monitor maintenance and %3
generalization

Recognize. Relax. Record. 18 a class ioom SUGpert 13 18ach your child
aalining slralegies lar when lhiey [eel ansifus or warmed

These tzacher-taught strategies may be reinforced af home to cncourage
develogpment af independence., sell-owaraness. and sell-regulatian.

Breathing strategies Steps

7 2to Breathing
Belly Breathing

RECOGNIZE

[TTTE e T R H TH e T T
ared ranm hzss ey

L .‘9""1“'
BT |- <) fmal iy hAAIE RIS R R AR 1Rt magn e

asnaear.”

Breathe out for twice LT R v vt et s
- 3 Put your hand on your as much time as you

belly breathe in

22 prond of pou P ecape
Al yean pell ing, we g w
FOIGTIER K

zn siralmg sk 3 help anth mne aly
saleyizs, musy v azalivi

Breathe in throvgh Z:)

i ¥
4 counts quier T

Toke ‘.‘P bl.o"“ ¥ 70"' nose for . .
Qhrovg Y°° BAGUE: TUIAT J SRR ) T CTA G, | At
QD Notice your belly "“ e
2

i
whoikers and fobe & deap bewah.

balloon h ) e b
like @ .’“‘M ot throvg g — i L i pO0S o
sove for 8 counts T=EE pumtorce fmm=ias A o o e e e Ananary s
yw' deiiup el bau’ o esan s blacke siiormancad 5 ud N Fur

fill up the
m&w:;:-'-s“ = - RECORD
@ EEEEL | e e

T

A lamesnile Wil fasings (s ¢ eedoua). uza ol
bt e el o el beliavia

slowly the

Mode s ¥ = eyl
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Step 7: Seek input from student, families,

and teachers

A
Recognize. Relax. Record.
Baocia Validily Queslionnaira — Pasl-inlarvarlion
Gornplede this 1 i wit stuedents following impdemariation of Resoanize. Rulaz.

Recond. (e, sfter a fow weeks), Ener datain tie Socks! Vadiity teb of the RRR Data Tracker, which
will oo the questionnaing for you. Considor these dataas you moee foreand with Rosognize. Rul.
R inlervenlion (e , can cedain elements he ad usled Lo imprave social walidily o shdenls'
perspaclives?)

Student: Date:

I da not

lagrze auree

. The rogram wa used was fair.

Recognize Relax. Record
PaannF. daxm bar Sonial Valk

aadeni salan

1 St i i woll

wwaadw

PRl EF o P T W EE LT o e
i kil eade. Fuse cholu Ui ramlier s el cuesc b pour )

1 T aas an soepbdds ilereerbon By s i 0

w woa b A e T
Wl Pt PR il dari s p,

3 Teia cbsceschar
vhis rorta

il sl bm ook

)

I 'think my teacher wes too harsh
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=
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protlermns with ry frienas.

4 | weask s iggwd e o of L e mn fe
o b

W 8 o Dl A AR R
s = i rdererion

4. Thare wera beter ways to feach
me.

2 Wial it vedd feed th ke enke o sarsbde
For thes e of e ek

T ekt wling ba oos [ ke sl
s sefang

m

This program could help alhar
kids. tam.

To ke i reot i ol 11 gl e
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i

. I liked the program we used.

7. Being in this program helped me
do better in school

otk

3 Tl rbecesrbanwrald e apsicEa s ks ey

A0 Tea mkeraer
PR DTS T

wan commsknl nrhthaw | e

Comrenls:

A1 Tewinlsiwenlion wos 020 soy bn b my

T

12 The mierserban wes ieasrac e e
T G

och 2l

G Salatad dam Wb C 2RI raftanily O e e Lhaseiier s wtagkes InKitokel |, T R
Advarces r Zwoo Prewogy, v, 4, 250 - 26 Makeak, b Do

Feprovoned vrider Zar Uss o cupyignsd ~mack e FBnoeies on seoimebin aod esers 17 050 51907

42 | i b rrceciies es i 0 TEnE TR

14 Thl inbarasrbanwi s geos way o bosle e
chis rovs

s Wi | s b vCBE b i

B W TS, B R fe
Pl v 4 (51 - 0= P K b T

F ] TR F | T
SR ERELE LNl o s LU EE SR

POST-INTERVEMTION

ke I e Lale

Lnadend st

Pl

wal

iefwnrmeon. Theee cienvr oteore e 0F nes' B femchery of o idnen uart S needs Peeawe oisiv A4
PRARTERT AT DT (RS RRT A0 R FDEEE 07 8 PO TETE W £90T STl

1. ThE:wasanam Tk e emian s
1 ) 1 Ll 5 E
ihnctld nnerdn |
2 & asald firal this
ol 1 O a g 2 W B Chilkd v i 2 3 L] 5 B
a2 L e |
a o i T b1 |
ring the thics reer 1 3 : 4 §
A Pwuukd vaagel Us sl Uic .
wieren o lo sl adwa 1 * 4 ! - b
3. The adi ks namds stmaimars svmaagh
lovarus L of 1lan 1 “ B + - b
5. Wisliwachars wecehd fird this
e rezrn o Sl e o T ek of 1 F] 3 1 5 ]
| Atmchid ] | |
7. wacd be wi ling e thin . .
mCresrhen n e clevwmnm ae ! ! 4 - b
4. i il el L .
" 1 2 3 1 5 b
1 e wer o b rppraprale
ki i 2 3 4 5 ]
I Thisionesaeithan sais comstzet sith .
Thoats [lurss s In clisrazm sbrgn 1 I 3 i E &
IL The wacreeroionwss s Ber sy 10
hardie the child's nesch 1 2 1 4 E E
Thizizrrraontion aes roescrantie br - | . I
thw mrwch ol v chid ! ! 4 &
Lk Ihend the peeesrie ey iardin S .
ez rbon 1 2 . 4 = E
14, Thmimtrsam e wey e good sy in
Farnbie (o b i, 1 4 ¢ = E
15 Uremal | s myberws ibam s be el | . -
b b child 1 = 3 i = B

Tatal Lvir ol poan by
al

iet; higbrr o ied whe e pteh by renge = 04

inemls

S P W Y
1K b b, A i i S
BT i i

SN R PRTEETE ST R L I PR TR B
IR L ST T L T T 8 of e

(LTS A R

Tk

arhobs v, 3 o



https://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf

Teacher Interviews

 “At first | thought it was
going to be a lot of work,
but it worked seamlessly
into our routine.”

* In this school we have a lot
of trauma and students
struggling. | think kids with
anxiety are often
overlooked-they have a
need and now we have
something to do for them
for the first time.”

Comments - v =

Comments

- : i
,
} { X




Student Interviews

* “| got really mad at home and did some breathing.”

* It definitely made me improve on a bunch of stuff. Helped
with my self-control.”

* "Helped when | couldn't sleep at night.”

* “When | am frustrated, it helps me remember to take a
breath.”

* “This would help my friends in math say, “l| can do this".

* “When my brother makes me mad, | take deep breaths and
visualize being somewhere calm.”



Tier 2: Recognize.Relax.Record

A

RrETTe——

Recognize,
Relax.

(Project
ENGAGE)

Relax. Record

Description

RRR is a self-monitoring intervention package. The
intervention occurs in an educator-led small group (3
students). Students learn and practice the three
components of Recognize. Relax. Record. over the course
of 15 lessons of 20-30 min each (RRR Instruction).

1. Recognize: Students learn to |dentify thoughts and
feelings related to being anxious—a key component of
self-awareness (3 lessons)

2. Relax: Students learn relaxation strategees to support
self-regulation. Students learn the following relaxation
strategies: breathing strategies, self-talk, guided
imagery, and progressive muscle relaxation (8 lessons).

3. Record: Students learn to self-monitor their thoughts
and feelings, using selected Relax strategies, and
engagement (2 lessons),

4. RRR Ready-Go!: After several days of using self-
monitoring, students work with their teacher to review
how things are going, ask questions, and receive
feedback and reinforcement (1 lesson).

5. Optional Review: This lesson can be used as a booster
lesson or following an extended break or absences from
school (1 lesson),

The teacher provides a self-monitoring form for the student
to use, and selects a time of day (RRR Rating Period)
when the student could benefit from se¥-monitoring (see
Record). Teachers collect data to mondor progress
throughout the intervention using Direct Behavior Rating.

Elementary Secondary (Tier 2) Intervention Grid

Recognize

School-wide Data:
Entry Criteria

Behavior*

O SRSS-IS score:
Moderate (2-3),
or

O SRSS-IS score:
High (4-15)

Attendance

O Missing no more
than 5 days in the
first 6 weeks of
school as regular
attendance is
important to
access the
instruction.

Grade Level
O Third-, fourth-, or
fith-grade

*Students with co-
occurring
externalizing risk
(moderate or high)
may also be
considered for
inclusion

Data to Monitor
Progress

Student Performance

Use of selected relaxation

strategies and level of

goal behavior (e.g.,

academic engagement)

as measured by:

* RRR Teacher
Recoding Form to
measure engagement
and internalizing
behaviors

¢ RRR Student
Recording Sheet to
measure anxious
feelings, engagement,
and use of Relax
strategies)

Social Validity

» Teacher: IRP-15

* Student: CIRP

Treatment Integrity

* RRR Implementation
Checklist

* RRR Treatment
Integrity Checklist

W

Exit Criteria
Reduced
internalzing
behaviors as
measured by the
SRSS-IS score:
Low (1-2)

Demonstrated
independent use
of strategy(ies)
{goal set for
expected
mprovement.
trend or level).

Increased
Engagement
consistently
meeting goal set
{as measured by
the DBR)




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect - 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[])
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa &
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR g e - i
O Zero miszing aszipnments in ot~ Moo ; : :
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Module Connection!
The Tier 2 Process: Using Data to Connect
Students to Validated Supports

Cxmendning multiphe dats cources for Tier 7 dachdon makdng

Enhancing Ci3T Module

Ready to begin?
=

ull-sureen version of the sbove senulslion of an inleraslive dala cashbowre

CiST Class-at-e-Glance Intesventian Planner e CiaT TierZ and Tiee A Intsrveation Tracker
e gy P el B Mol . —

“lass-at-a-Glance : er2andTi
Intervention Planner % Intervention Tracker ﬁ

[ > | Using Data to Qonnéct
Students to Validated

Tort 2 308 Tar 3 oeren mion Trackat T S et Ty .
e Supports

Watch on (€8 Yeelebe

Spreadsheet lomplate: CidT Dier 2 and Tier 3 imarvention Trackar {seo tab 2)




Work Time: Tier 2 Interventions

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one Tier 2 Interventlons module to explore

Step 3: Review the selected module’s resources
 Download the intervention grid
« Edit the intervention grid for your context

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention

00:00


https://www.ci3t.org/enhance

Bio Break!




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv PéaVigRtion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-
Phoneme reading specialist: 30 min per |ciencyat2 o.r more grade le\.re]s Reading CBM, weekly progress }ng progress asto predict meet

day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

ar 2
vVention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

,,.|
o

Ualida;céd-tl.-lrricula



Tier 3: Functional Assessment-Based Intervention

Description

School-wide Data Entry Criteria

Data to Monitor
Progress

Exit Criteria

Functional
Assessme
nt-Based
Interventio
n

FABIs are interventions based
on the function of the target
behavior, as determined by the
functional assessment and
determined with the aid of the
Function Matrix. The Function-
Based Intervention Decision
Model is used to determine the
intervention focus, including:
Method 1: Teach the
replacement behavior; Method
2: Adjust the environment;
Method 3: Shift the
contingencies; and a
combination of Method 1 and
Method 2. A package
intervention is designed and
implemented, including

One or more of the following:

Behavior:
[0 SRSS-E7: High (9-21)
[0 SRSS-15: High (4-15)

[0 SSiS-PSG ranking of 1, 2,
or 3 on Motivation to
Learn

[ Office discipline referrals
(ODRs) 6 or more within a
grading period

AND/OR
Academic:

[J Progress report: 1 or more
course failures

[J Missing assignments: 5 or

Student behavior
targeted for
improvement (e.g.,
target or
replacement
behavior) using
direct observation

Treatment

integrity

[1 FABI step
checklists

[0 Treatment
integrity
checklist

The FABI will be
faded once a
functional
relation is
demonstrated
using a
validated single-
case research
design (e.g., A-
B-A-B
withdrawal) and:

[1 Behavior
objective for
the student
is met (see
behavior
intervention
plan).




Tier 3: Students with Internalizing
Behaviors

Supporting Students
with Internalizing
Concerns at Tier 3




Tier 3: Social Skills Intervention

Data to Monitor

Counselor-
Led Social
Skills Group
+ Individual
Follow up

Description
In addition, to the counselor-led

small groups of 3-5 students, the
counselor meets once a week 1:1
for 30 min with a student to revisit
the lessons taught during the week
to re-visit lessons taught. The
counselor sends a note home each
week to share skills taught that
week, with tips for using and
acknowledging these skills at home.
Instruction uses Positive Action
materials (core and/or Positive
Action Counselor’s Kit) and lasts for
30-40 min, 5 days per week.
Individual instruction will
supplement Tier 1 and Tier 2
Positive Action instruction by re-
teaching skills taught in the
classroom and small group

School-wide Data Entry Criteria
Behavior:

[
[

SRSS-E7 score: High (9-21)
SRSS-I5 score: High (4-15)
or
2 or more office discipline
referrals (ODR)
AND
Parent permission

AND

Rating scales (Social Skill
Improvement System; Skills
for Greatness) indicating
student has specific social
skill acquisition deficit (i.e.,

‘can’t do’ the skill as opposed
A ‘‘aran’t AAT thea clall

Progress
Student

Performance:

Direct Behavior
Rating (DBR) or
progress monitoring
of specific target skills

Treatment Integrity:

Treatment Integrity
Checklist

Social Validity:
Teacher: IRP-15
Student: CIRP

Exit Criteria
Behavior
SRSS-E7: Low (0-
3)

SRSS-15: Low (0-
1)

or

No office discipline
referrals (ODRs)
over 8 weeks

or

Student DBR
goals met for 10-
12 weeks (team
review of progress
to determine)

SRSS-E7 and 15

PR I I PR



http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/Social_Validity_Adapted-IRP15_Adult.pdf
http://ci3t.org/tier_library/04_Social_Validity_Adapted_CIRP_Student.pdf

Selecting an Intervention

HENHANCE

Secondary (Tier 2) Intervention Grid

Self-monitoring

Elementary
‘ School-wide Data: Entry Data to Progress
Support Description Criteria Monitor Exit Criteria
H Self- Students learn to Behavior: Work completion and Behavior:
HOW dO I deCIde When the entry monitoring observe and record O SRSS-E7 score: accuracy of the academic, O SRSS-E7 score:
. - - - - lhe'\rown' S 40 habouiaal ial and L oo
criteria are similar for multiple St moni

interventions? rove _ o
performar]  Behavior Contract Intervention Gric
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Selecting an Intervention

 Collaborate with families, colleagues, and the student to review
available options

» Consider what you know about the student
» Consider possible function of the behavior

« Consider your own strengths, support available (e.g., coach,
professional learning), and feasibility of available options

« Adjust as needed based on pre-intervention social validity
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Document Decisions and Plan for
Next Steps

Ci3T Tier 2 and Tier 3 Intervention Tracker & & &
File Edit View Data Tools Help

O & @~ 5% = @ Viewonly

Add

Class At-a-Glance Planner - i
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Document Decisions and Plan for

The Tier 3 Process

Lhedony O 10 S Using Data to Connect
Stundeits o Vakiduhsl Students to Validated
Suppais Supports

Ci3T Tier 2 and Tier 3 Intervention Tracker ¥ & &
File Edit View Data Tools Help

Q S @~ 5% -~ ®© View only

A37 -

Directions: Use this sheet to document your efforts to connect studenis to Tier 2 and Tier 3 interventions based on review of multiple school-wide daia sources. Use the
- - . dropdown menus to select Tier 2 and Tier 3 interventions from your school's intervention grids (Tier 2 and Tier 3 tabs can be populated using interventions listed in your

Tler 2 and Tler 3 Intewentlon TraCker Ci3T Implementation Manual). Students may have multiple rows if they are supported by multiple interventions (either simotaneously. or if interventions shift over time]).

Hover your mouse over column headings below for additional information

Start End Link to Data

Date Date Sources

ra

Student ID |Last Name|First Name Tier 2 Interventions Tier 3 Interventions Status Next Steps & Comments

w

Class At-a-Glance Planner ~ Tier 2 and Tier 3 Tracker ¥ Tier 2 Interventions ~  Tier 3 Interventions ~




Module Connection!
The Tier 3 Process: Using Data to Connect

Students to Validated Supports

Comprehensive, Integrated, Three-Tiered (Ci3T) Model of Prevention

Clarifying Tier 3 Supports

Language Matters

How do we talk about students in

students.” Based on the data, there may be
a student who needs Tier 3 supports.

need of Tier 3 supports? ( There are no “Tier 3 kids" or "red zone

Where do we provide Tier 3
supports to students?

Tier 3 supports can be provided in various
locations. Students do not have to be sent out
of the classroom to receive a Tier 3 support.

ier 3 support is not necessarily 111 support. For

example, a Tier 3 reading intervention can be

intensified by dosage (e.g., 100 min per day)
while still delivered in small group format

supports 1:1?

Do we always provide Tier 3 [

For all Students

who meets entry criteria may receive Tier 3
upports. Students receiving special education
services may also receive Tier 3 supports.

Supports vs. People 2
L Y2

Is Tier 3 the support? Or the
person who provides it?

Supports are Integrated
—

What is available to students in
need of Tier 3 supports?

Is Tier 3 special education? Tier 3 is not special education. Any student
st

Tier 3 intervention grids list each strategy,
practice, or program. Tier 3 supports may be
provided by teachers, interventionists,
counselors, staff, community agencies, or
others. It is not who, but what they do.

Your Ci3T Implementation Manual has one
comprehensive list of Tier 3 interventions to
support the needs of students in academic,
behavior, and social domains (not separate
lists). Tier 3 supports are often integrated.

For more information vi

Dearnining Multipic Data Sowrces for Tier 3 Oeclsion Moking

Part 1: Consldering Student's Tler 3 Needs for Reading

{1 TRTL T RO L TETSTRTETROIN B (RIS

N bt bt e B e b b a1

TP

il Sivmihinbdndndninie

T s clssataciance = corverdmariers

Intervention Tracker

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports




Work Time Tier 3 Interventions

Step 1: Go to the Ci3T Website on the Enhance tab

Step 2: Select one Tier 3 Interventions module to explore

FABI Step 5
Testing the

Step 3: Review the selected module’s resources
* Download the intervention grid e T =
- Edit the intervention grid for your context —— = —

Step 4: Create an action plan for:
* Sharing this intervention with one or more colleagues
« Using this intervention

00:00


https://www.ci3t.org/enhance

EEEEEEEE

Wrapping Up and Moving
Forward



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TIER3

Tertiary PdevERtion (=5%)

Tier 2

Primary Prevention (=80%)

Academic 3ehavioral Social
Validated Curricula PBIS Framework Validated Curricula




Essential Components:
Primary (Tier 1) Prevention Efforts

Social Validity

Report 2025-2026
Fall 2025
Implementing a

Treatment Integrity

Systematic Universal Screening i

Academic Behavior : H HE H“c= H l



https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry Data o Monitoer

Support Description Criteria Progress: Exil Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m -
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal Tler 2
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing |
wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect - 0 ]
Strategies Development Writing assignmesnts within a | sequences WIItBE 2egquence. y Preventlon (:15/[])
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa &
week period (10-15 lessans) Treatment integrity of conrem The Tier 2 Process
checklist ANDVOR g e - i
O Zero miszing aszipnments in ot~ Moo ; : :
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)

Cruring check- in, students
Teceive 2 daily progress

1eport that they take to sach
class for feadback on their

progress meeting the school-

wide Ci3T model
expectation:. Teachers
complete the daily progress

O SR35-ET: High (3-21)

[0 SREE-13: High (4-135)

O 2 or maore office dizcipline
refemrals (ODF) in a 5-week
periad

ANDVOR

Academic:

O Progress repart: 1 or more

Treatment integrity
Coach completz:
checklist of all BEP
steps and whether they
were completed each
day (percentags of
campletion comparted)

0O With 2 waaks of data,

stodent has made their
CICO goal 0% of the time
and there have mot been amy
office discipline raferrals.
The teachar iz then

e 2, i e [T | S Secondary (Tier 2) Intervention Grid

the mentor and stodant
together at the end of sach
day. Progress is monitored
aed :hared with parests.

[0 Progress report: Targeted
for Growth for academic
learning behaviors

Teacher: IRP-13
Stmadent: CIRP

appropriate or if CIC0
should comtirme.

Behavior-
specific praize

Eehavior-spedfic praize
[BSF) refers to sincens
praise stabements that

acknowledze the stodent and

1eference the specific,
dezirable behavior being
Tecognized, praizing efort
mas ali iy BED i pomas

Behavior:

OSRE5-E7: Moderate (4-8)
O3R55-13; Moderats (2-3)
O35R55-E7: High (3-21)
OSR55-13: High (4-15)
O or more ODF.: within a

grading pariad
AR

07-1 ODF.s in 2 grading
period
AND

O Zero miszing assipnments in

2 grading period

AND
O3R55-ET: Low (0-3)
MNERES_T5-T a1 FN210

Behavioral

<

Social




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv PéaVigRtion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-
Phoneme reading specialist: 30 min per |ciencyat2 o.r more grade le\.re]s Reading CBM, weekly progress }ng progress asto predict meet

day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

ar 2
vVention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

,,.|
o

Ualida;céd-tl.-lrricula
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Implementation Science (2 of 2)
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation
e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)




Teachers Well-Being in Ci3T Models
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Onboarding
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IN SCHOOL AND CLINIC

VOLUME 60, NUMBER 1
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Special Series: Implementing Practices Within I-MTSS

Hnw

Intervention in School and Clinic 2024, Vol 60{1) 39-52
S A
e

S Sage

Data-Informed Professional Learning and Instruction in
Integrated Tiered Systems

Mark Matthew Buckman, PhD'(", Wendy Peia Oakes, PhD*0),
Kathleen Lynne Lane, PhD, BCBA-D, CF-L2'(", David James Royer, PhD, BCBA®(),
Eric Alan Common, PhD, BCBA-D*()), Amy Briesch, PhD*{[),
and Grant Edmund Allen, PhD*)

Abstract

There are many integrated Multi-tiered Systems of Support (iMTSS), which we refer to as integrated-tiered systems. These
systems hold benefits for students with disabilities, as such systems have the potential to faciliate inclusion and focus the
collective expertise of educators committed to meeting students’ multiple needs. The Comprehensive, Integrated Three-
Tiered (Ci3T) prevention model was designed to meet student’s academic, behavioral, and social and emotional well-being
needs within one integrated system. Using lessons learned over decades of research, we present a step-by-step approach
to building educators’ capacity to implement integrated tiered systems through data-informed professional learning. We
illustrate how school leaders can use this approach to onboard new faculty, plan coordinated ongoing professional learning
for all educators, and facilitate the use of data to inform instruction—all of which are intertwined through the design,

implementation, and evaluation of Ci3T models.

Keywords

Ms. Rabadi is very excited about starting her new position at
Lincoln Elementary School. She and her family were recently
transferred to a military base in Kansas. Ms. Rabadi
interviewed for a fifth-grade general education teaching
position at a local district that prioritized inclusive
programming for students with disabilities. The job position
ive, Integrated Three-
istrict with all 21 schools
implementing Ci3T. She followed the links 1o the district and
school websites, where she read more about Ci3T, which she
learned was a type of integrated tiered system. Her previous
district  implemented  schoolwide positive  behavioral
interventions and supports (PBIS), so she was familiar with
tiered systems and was interested in learning more about a
comprehensive, integrated framework

Before Ms. Rabadi's interview at Lincoin Elementary School,
the principal, My MacMillan, sent her a copy of the school’s
Ci3T Implementation Manual. He asked her to read through
the entire plan and come 1o the interview with any questions
about faculty and staff roles and responsibilities in academic.

integrated tiered systems, Ci3T, data-informed professional learning

behavioral, and social and emotional learning domains. Ms.
Rabadi was relieved that the Ci3T Implementation Manual
clearly listed everyone’s responsibilities. She also felt she had
a good sense of how to support students with diverse learning
needs using available Tier 2 and Tier 3 interventions. The
interview went well, and she was offered the position, which
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Resource Spotlight! (2 of 2)

IES * WWC Ciearinghouse

Instituse of What Works
Eduoation Sclences 5
Clearinghouse™

0 PRACTICE GUIDE

Teacher-Delivered Behavioral
Interventions in Grades K-5

A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in

@ rades K-5 Released: DCecember 2024
E Introduction document (160 KB)

W
TS ST OF DA

Lj Summary document (479 KB)
;,::Ji\-n»‘_sn\xlINf-‘;n(nx'l‘nln,\\'.‘AammI‘xal.x: e avd Replanel Aosstance () ) ot AR Detaills Panel d Full Guide (5_7 MB)

This practi

ce guide provides teachers with seven re
classronoms to support students in demonstrating ex

learning

TIER
] Co-establish, model, and teach clear expactations for student behavior consistant with schoolwide expactations o o
STRONG TR
~ Show More EVIBENCE ONG
: TIER
2 Remind students to engags in axpected behaviors o
SIRONG STRONG
~ Show More EVIBENCE
: : R d TIER
3 Ackrowledge students for demaonstrating expocted behaviors thraugh positive attantion, praise, and rowards o
SIRONG
» Shaw Mara TS STRONG
TIER
4 Offer instructional choices to students to increase engagement and agency.
MOSERUTE
~ Show More vivesce |MODERATE
. TIER
5 Provide students frequent and varying opportunities te respond to and engage in activities
MOSERUTE
~ Show More vivesce | MODERATE
6 TIER
Teach students to monitor and reflect on their own behavior.
AMAEOITE




Action Items

Planned

Action Item Person(s) Completion Date
Responsible Date Completed

Locate my school’s Reactive Plan: Is
the 6-step instructional approach for
responding to challenging behavior
included?

Kathleen

Print out the infographic, email to grade
level and department team, post in my
classroom

Kathleen &
Amy




Talk Time: Revisiting Initial Impressions:
Potential Benefit of Integrated Tiered Systems

* What would be beneficial about
Ci3T models of prevention for
your district and each Pre-K-12
school?

* How might systematic screening
be used to inform Tier 1

practices?
O ‘ o O



Ci3T Comprehensive
Professional Learning Plan (1 of 2)

Ci3T Professional Learning Series

Pre-Training | Session 1:

Activities

* Team
member
selection

» Schoolwide
Expectations
Survey for
Specific
Seftings
(SESSS)

2 hours

« Ci3T model
overview

< Share

Session 2:
Full day

* Building
the
primary
prevention
plan

O overview O share

2 with faculty 2 expectation

g and stoff; = matrix and

o Build o fecching &

I reactive I reinforcing
plan components

 Finalize and

Session 3:
2 hours

* How to
monitor
the plan

» Student
team
members
attend

< Share

O screeners;
3 Complete
c assessment
o schedule
I

Session 4:
Full day

« Building
Tier 2
supports

O plan;

grid

< Share Ci3T
3
> Complete

6 Complete
T secondary

Session 5:
2 hours

* Building
Tier 3
supports

« Student
team
members
attend

< Share
3 plan;
o Ciar

Form

O revised Ci3T
o

= Complete
T Feedback

Session é:
Full day
* Preparing

to
implement

Implementation




Ci3T Implementation Professional
Learning Series

SETTING SESSION
SUCCESS
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Ci3T Comprehensive
Professional Learning Plan

Ci3T Professional Learning Series Ci3T IMPLEMENTATION
Professional Learning Series

Activities 2 hours Full day 2 hours Full day 2 hours Full day — Acmw.ﬁ_'m,- A

« Ci31T model | « Building * How to « Building * Building * Prepornng
overview the monitor Tiee 2 Tier 3 1o
primory the plan supports supports
prevention
plkan

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5: | Session é:

« Student * Student
team team
mr:_-n;tr)‘ers m:zmbr_-rs SETTING
attend aftend UP FOR

SUCCESS

Share Shore Share Ci31
overview screeness; plan;

2 with faculty 2 Complete 2 Complete
ond stoff: g ossessment PIRS:

& Build 6 schedule o Complete

I reacthive s =

plen

Creatng Possive CI3T a5 a Syucssm 1o Embodding and Staying on Track
Producive, Sate Croate Posnve 037 Using Data o Set
Laaming Environments Productive, Sale C Goals and Moritor
Introduction Leserng Ervaroryrenrts Instruction mpdementabon EMorty




Enhanced Ci3T Implementation Series and

Delivery

Communicatien and

District C AT Leadership Tearm maatings

District C 37T Legdershiz Teams

Princizals mestings

Frincicels

District G 21 Ireines and Coaches monthly mestings

CidT Trainers
CidT Coachies

Meeting Stilchires

CiAT Leadeship Teem monthly mastings

Faculty and staT monthly meetngs

Ci3T Leaderzhip Teame
Cid T Coaches

Faculty and sta¥

Professionzl leamirg comnmuaAity meetings

Faculry

Families and community connections je.c., ressletass, cpen houzes!

Familias and commiority

AT s ereetitaticn Breface smal L asmine Sarise (6 ancainme)

Ci3T Leadership Teams

R R L L R e

CidT EMPOVWER Sessions

=| AT Trainers and Coaches Calls

Facully and slaT

Familigs and commurity
LNSNICT LEa0ers and Frincliiyd’ s
Cidl Trainers and Coaches

District-selected lier 2 rterventions

Faculty and sta¥

District-gslectad Tier 3 rterventions

Faculy and sta’f

COnboarding senes “or classified anc certif ec staff

hew employess

e Academic and behavio scresning data collection training

CidT Leadership Teams

= AT Treatment Integrity & Social Walidity data collection training

CiaT treatment irteqrity and social
velicity team leaders

' Using data to conrect students to supports tainrg

Cidl Leadership | eams
CIAT Trainers and Coaches

y Analyzing 814 using erc of y2ar data training

CidT Leaderzhip Teame
Ci3T Trainers and Coaches

Cricnting princioal and district lcadors

Districl & prncipsl

gaders (E-CAT)

Medule: Mapping your professional learring joumey

Module: Effective anboarding procossos

District & prncipal
Districl & prncipsl

saders (E-C 3T)
eaders (E-C AT

Medu e Uniderstanding roles and resconsibililies

Maodule: & guice to effiective T 3T Leadership Team meetings

District & prncipal
District & prncipal

saders (E<C3T)
eaders (E-C 3T

Medule: Aligning strelegic goals srd inilialives with CiET

District & prncipal
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Accessing Professional Learning Materials
ci3t.org/imp

Home About Ci3T Buliding Your CI3T Model Ci3T In Action Contact Us Functional Asse:

Implementing Your Ci3T Model Literature Measures Presentations Professional Learning

Project SCREEN Research to Inform Practice Responding to COVID-19 Systematic Screening

Project ENGAGE

Implementing Your Ci3T Model
Ci3T IMPLEMENTATION

0
7

SETTING
UP FOR
SUCCESS

CidT Implementation Professional Learning Series Companion eBooks

Implementers Symposium

Session 1

Session 3

Ci3T Implementation Support: Resources

aches Corner



Module Pathways

Ci3Ta

+ENHANCE

Orienting Principal
Leaders to Ci3T

This pathway is for
principals interested
in building familiarity
with and refreshing
understanding of
what Ci3T is and
how to support
faculty and staff
high-fidelity Ci3T
implementation.

- ci3t.org/enhance

Ci3T Project ENHANCE Research Team. (2025, August). Orienting
principal leaders to Gi3T: Enhancing Ci3T module pathway. Author

Ci3Ta

+ENHANCE

This pathway is for
educators interested
In bullding familkarnity
with and refreshing
understanding of 4 3
what Ci3T is and ;ﬁ
what it looks ke §
implemented in a
classroom.

COT Frogect ENHANCE Fnearch Tean (2005, dogesl. G
Afveen achey’ Envanvang CUT madide zatremy. Surter

Ci3Ta

+ENHANCE

Linieesal
Raaforosman

This pathway Is for
paraprofessionals
interested in building
famillarity with CI3T
to support students’ 48
multiple neads ;
across
inslructional and
non-instructional
settings.

CST Pooy et ENHANCE Rasoach Tewrs (2028 Aupnil)
Pespaanneth Cotassng CUT mostle palfvy. Autor



Exploring Resources

il A
* Pick one module pathway o)

General Education
Teachers

» Look over content and explore ¥3
aCtiViti eS: b

in building familiarity
with and refreshing

understanding of
what CidTisand {8

Thh pyray O

BT

fanAnkiaky
I

e
. . St ci3t.org/lenhance P clitergienhance
. faculty and staff ‘ e
high-fidelity Ci3T A -
implementation.

information?




Knowledge, Application, and Impact

Knowledge

Mastering Behavior-Specific
Praize and Precomaection
EMPOWER- Seclon 7

Application
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EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025
(Wednesday)

From Data to Action: Using Systematic Screening to Inform Instruction

October 8, 2025
(Wednesday)

Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction

November 18, 2025
(Tuesday)

Mastering Behavior Specific Praise and Precorrection

January 21, 2026
(Wednesday)

A 6-Step Instructional Approach for Responding to Challenging Behaviors:

A Tier 1 Practice

February 10, 2026
(Tuesday)

A Tier 2 Support for Students Experiencing Anxious Feelings: Recognize.
Relax. Record.

March 25, 2026
(Wednesday)

A Tier 3 Support for Students with Intensive Intervention Needs:
Functional Assessment-Based Intervention (FABI)

April 28, 2026
(Tuesday)




Join us at future EMPOWER+ to learn

more!

EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025

(Wednesday)
October 8, 2025
From Data to Action: Using Systematic Screening to Inform Instruction ((\:Nc:adiresday)
N ber 18, 2025
Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction ovember
(Tuesday)
J 21, 2026
Mastering Behavior Specific Praise and Precorrection a(r:/c:;ynesday)
Feb 10, 2026
A 6-Step Instructional Approach for Responding to Challenging Behaviors: A Tier 1 Practice © r(l;ireysday)
March 25, 2026
A Tier 2 Support for Students Experiencing Anxious Feelings: Recognize. Relax. Record. (wzdnesday)
ATier 3 Support for Students with Intensive Intervention Needs: Functional Assessment- April 28, 2026
Based Intervention (FABI) (Tuesday)

Enhancawy CI3T Madute

An intervention package for students
struggling with anxious feelings



Ci3T Trainers and Coaches Calls

Ci3T Trainers and Coaches Calls Session Date

August 20, 2025

Ci3T Trainers and Coaches Calls Ci3T Trainers and Coaches Call 1

"The purpose of our coaching calls is to provide ongoing support for (Wednesday)
asmmwm.asrmmwmmm t 202
: ‘ Ci3T Trainers and Coaches Call 2 Se?vszjzz;il,ay? 5
Offered remotely via Zoom t 1.202
4:00-5:00 PM Central 2025-2026 Dates Ci3T Trainers and Coaches Call 3 October 1, 2025
Please email Stacie Williams (Wed nesd ay)

(stacie.w@ku.edu) for more information

Scan the QR code
or register here!

Aug. 20, 2025 (Wed)

Sept. 03, 2025 (Wed)

Oct. 01,2025 (Wed)

Nov. 05, 2025 (Wed)

Dec. 02, 2025 (Tues)

Jan. 22, 2026 (Thurs)

Feb.17, 2026 (Tues)

Ci3T Trainers and Coaches Call 4

November 5, 2025

(Wednesday)

Ci3T Trainers and Coaches Call 5

December 2, 2025

(Tuesday)

Ci3T Trainers and Coaches Call 6

January 22, 2026

(Thursday)

Ci3T Trainers and Coaches Call 7

February 17, 2026

(Tuesday)

A VAL 10k 295 (Tues) Ci3T Trainers and Coaches Call 8 MarTch 12" 2026
Apr. 15, 2026 (Wed) (Tuesday)
. . April 15, 2026
+ENHANCE May 13, 2026 (Wed) Ci3T Trainers and Coaches Call 9 (Wednesday)
May 13, 2026

Ci3T Trainers and Coaches Call 10

(Wednesday)
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mailto:Kathleen.Lane@ku.edu

Resources for screening:
PBIS.org...
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The Whys and Hows of Screening: Frequently Asked Questions for Families
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Systermnutic screening is  prosctive may to dentify students in « school who might be in need
of wddtiond wpport beypond what is cffered ot Tier 1 and 1o avsess overal] veb of student
pericrmence at the schod. Retources have been dewdoped for dstrict leaders, educaton,
communities, and fanmdies who are irvolved in the seresning process. Chack cut the
compreberive [at of necuntes svalable on pbis.org below!

Resources about universal behavior screeni

A kst of presentations, videos,
@ webinars, articles

Resources for families and communities ’




Tips for Communicating with
Your Community about
Systematic Screening

s & Sepports

Reteota Sherod, University of Kansas, Wengy Pesa Oakes, Arzona State Un iversty, Katie Scarlett Lane, Vanderbit
Usiversity, and Kathleens Lynne Lane, University of Kasses

Tips for Communicating with Your Community about Systematic Screening: What does

your district and school leadership team need to know?

Share information about universal behavior screening to keep your
community informed.

This resaurce pravides a list of presentations, videos, webinars, articles and websites
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Exploring Systematic Screening Tools:

Check out LDBase!

* Pelton, K. S. L., Lane, K. L., Oakes, W. P.,
Buckman, M. M., Royer, D. J., & Sherod, R.
L. (2025). Mapping the research base for
universal behavior screeners. Review of

Educational Research,
00346543251315168.

« To access the data set from our scoping
review — Mapping the Research Base for
Universal Behavior Screeners — visit this
link at LDBase:
https://Idbase.org/projects/0a153f89-2424-
449f-8aea-d4d82cae9805

Feview of Educational Research

SageJournals

hitps:/idoiorg/1

Manuscript

Mapping the Research Base for Universal Behavior Screeners

Katie Scarlett Lane Pelton 1, Kathleen Lynne Lane :, ‘Wendy Peia Oakes 3, Mark M.
Buckman 4, David James Royer ‘:, and Rebecca Lee Sherod 6

Abstract

Universal behavior screeming 1s used in schools worldwide to detect students with and at nisk for
behavioral challenges. A plethora of instruments is available for this purpose, though little metascience
has been conducted to review and synthesize methods used to study these instruments in educational
settings, nor is there a comprehensive list of instruments to support educators in selecting an appropriate
tool. We conducted this review to provide a rigorous—and accessible—overview of the research base
for universal behavior screening instruments to facilitate educators’ decision-making process when
selecting a systematic screening tool for the students they serve and identify areas of further refinement
for the research community. This scoping review includes an extensive list of behavior screening
instruments, an examination of how these tools have been studied, and areas for future research. We
identified 56 behavior screening instruments. The most common psychometric analyses included
coefficient alpha for mnternal consistency, correlations between theoretically related vanables, and
confirmatory factor analysis. We discuss other methods currently employed as well as methods and
complexities for consideration in future research.

Keywords
at-risk students, behavior screening, decision making. instrument validation. psychometrics, research
methodology. scoping review, special education, student behavior/attitude, validity/reliability


https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjournals.sagepub.com%2Feprint%2F8KJQMHJ4CCWSXSTJBAXZ%2Ffull&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441172534%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=0OoJ3OQbQ%2B38xR0%2FafTz7lNyA%2FyJJnuPu33lplf352Q%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fjournals.sagepub.com%2Feprint%2F8KJQMHJ4CCWSXSTJBAXZ%2Ffull&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441172534%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=0OoJ3OQbQ%2B38xR0%2FafTz7lNyA%2FyJJnuPu33lplf352Q%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0
https://nam10.safelinks.protection.outlook.com/?url=https%3A%2F%2Fldbase.org%2Fprojects%2F0a153f89-2424-449f-8aea-d4d82cae9805&data=05%7C02%7Ck923l138%40ku.edu%7Cd3a5aca1136c4fc7c8a708de118b2176%7C3c176536afe643f5b96636feabbe3c1a%7C0%7C0%7C638967486441205068%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=OCXmVeUx3p3KQk85crqN9%2FQ9PvAOVHPj78Y6E3A4sM8%3D&reserved=0

Exploring Resources: Choose your own
professional learning journey

 Consider 1 topic you would
like to explore further

* |dentify professional learning
resources to explore

e Create 2-3 actionable items

» Calendar your proposed plans O . O O
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Dream the life you want to live and the
contributions you want to make ... then arrange the
contingencies to fulfill your dreams (Lane, 2017).

Thank you
Kathleen.Lane@ku.edu
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral
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