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If you have not done so already, we
invite you to visit the Ci3T Website to

access modules and complete a one-
time registration process!
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http://www.ci3t.org/enhance

Agenda

1. Welcome & Introductions

2. Overview of Comprehensive, Integrated, Three-tiered
(Ci3T) Models of Prevention

3. Systematic Screening: Tools & Logistics

4. Using Systematic Screening to
1. Inform Instruction at Tier 1
2. Empower Educators with Low-Intensity Strategies
3. Connect Students to Tier 2 and Tier 3 Interventions

5. Wrapping Up and Moving Forward
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Journey




Creating Positive, Productive Systems for All
Students

Source: Forness, S.R., Freeman, S.F., Paparella, T., Kauffman, J.M., & Walker, H.M. (2012). Special education implications of point and
cumulative prevalence for children with emotional or behavioral disorders. Journal of Emotional and Behavioral Disorders, 20, 4-18.



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
Specialized individual systems
for students with high risk

Goal: Reverse Harm
Specialized group systems
for students at risk

Secondary Prevention (=15%)

Goal: Prevent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TIER3

Tertiary Pdeviention (=5%)

Tier 2
condary Prevention (=15%)
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Primary Prevention (=80%)

Academic Behavioral Social
Validated Curricula PBIS Framework Validated Curricula
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Ci3T Implementation Manual
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Lincoln Elementary
School Year 2023-2024

Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leadership Team Members:

Coolidge Middle School
School Year 2018-2019

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Plan destgned by Coolidge Middle School Q13T Leadership Team Members

Kathleen Lan Wendy Odkes
Ermly Cantwell Dand Royer

Franklin Pierce High School
School Year 2018-2019
Implementation Manual

Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Piar designed by Pierce High School (F3T'L

Kath! Lane
Emily Cantwell




Lincoln Elementary
School Year 2023-2024
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)

School’s Ci3T Primary (Tier 1) Plan

Mission Statement
Purpose Statement
School-Wide Expectations 1.

2.
3.
*see Expectation Matrix

Area I Academics Area II: Behavior Area ITI: Social Skills

Responsibilities Responsibilities Responsibilities

Area I: Academics
Responsibilities

Faculty and Staff:

Teach core programs and/or district standards
with fidelity:

(1) List programs

(2)

(3)

Time (11 mun):
» Conduct, report, and use screening and

assessments (see Assessment Schedule)
L]

Area II: Behavior
Responsibilities

Faculty and Staff:

Teach setting lessons according to school
schedule:

Implement reactive plan as designed:

s Conduct, report, and use screening and
assessments (see Assessment Schedule)

Area III: Social Skills
Responsibilities

Faculty and Staff:

Teach core program(s) with fidelty:
(1) List programs

Number of Lessons:

How often:

How long:

s Conduct, report, and use screening and
assessments (see Assessment Schedule)

What are ALL students accessing?

Ci3T Blueprint A Primary (Tier 1) Plan 1




Area It Academics
Responsibilities

Area IT; Behavior
Responsibilities

Faculty and Siaff: Faculty and Stufl'

Teach core programs a-;cﬂrdlnsg to district and | Implement the o

state standards with ide

=

! the f rst weeh of school and reteach
Harcourt Mk Ewprc'm.rm:. Conpimen Core Expectations (monthly)

» Differentiate instruction to meet the needs |« Display and model school-wide
Df all srudems expectations in classrooms and other key
: settings.
* Be consistent with expectations.

Acnve supervision
Precorrection
Instructional feedback
Instructional choee
Increased opportunities to respond
Behavior specific praise
High-p requests

practice opperiunities,

« Provide feedback in a imely manner 1o
students and parents.

 Conduct, reporl_aod

Ci3T Prlmafy Pl

oAty L ier . ) and

Jor specitic praise ami

® [Jse a positive response to initial
indicators of not meeting expectations:

o Praise students meeting expectations
o Redirect students who are struggling
o Reteach expectations

o Allow student time to respond ta

SuriTy.

] -
II RIS

dures for Teaching

Area TIT: Social Skills
Responsibilities

2o min lesson per week teacher
lead
o One 30 min lesson every other week
co-tanght by teacher and counselor

« (rades 3 -5

o One 20 min lesson per week teacher
lead

o One 45 min lesson every other week
co-taught by teacher and counselor
[S::a appendm tor specific lessons for

lessons

Provide tickets paired with behavior
specific praise when students meet
[l pu.,tuimrls

o

uv

H T . Cosprurmiane, Iieged
I A | Trewe-Tieewd Macks: of Preveeticn

Lincoln Elementary
School

CI3T Implementation
Report 2025-2026

Fall 2025
Implementing a
Comprehensive,
Integrated, Three-Tiered
Model of Prevention

‘rapared by:
mealn Elsmentary Ca T Leadership
Tt

Nove. We do not endorse any specific curriculum or program. We encourage Ci3 T Leadership Teams and District Decision Makers to review current

evidence to inform their decision making,

CidT Exemplar — Elementary 2




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary P, lion (=5%)

Tier 2

Secondary Prevention

Staying on Track A Six-Step Understanding the

Creating Positive, Ci3T as a Structure to Embedding and

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set ey Instructional Approach || Pre-referral

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor eventing and Responding || for Responding to Intervention Process
Introduction Learning Environments || Instruction Implementation Efforts hallenging Behavi Challenging Behavior I in Your Ci3T Model

Academic Behavioral Social



Essential Components of Primary (Tier 1)
Prevention Efforts

Treatment Integrity & .
Social Validity —

Treatment integrity: the degree towhich practces are put In place as planned.

Ci3TA | Seovmmnsn eaguae.

[ ] [ ] [ ] Social validity: the degres to which stakeholders find goals of a practce sooally

0 c I a Va I I ty sgrificant. the procedures scceptable. and the outcames soually mpartant.
n e
theae data?

Lincoln Elementary
School

@2t 3 snapshot o

T plementation de:mun -making

Ci3T Implementation
Report 2025-2026

Fall 2025 ‘E' )
Implementing a /ﬂ
Comprehensive, a

Integrated, Three-Tiered C; el:mtkz Glve faculty and staff Icdentify area
{ the worl C for with
Model of Prevention a volce o5 growt

What are the banafits?

How do-we use the data?

Treatment Integrity P

nform prefessional Chack accass

learning ta Tiar |

Fall 2024
SRSS-Extemalﬁng Result; Elemenlary School
=

Vg ad 10 im0 :k'xs o6 aai % rilw é'1 t> 91\ aren e 818
3
0 sy o 1B 200 B 2L D0 e

Systematic Universal Screening  [eEsssssy
Academic Behavior H‘ } ‘

Fd ol

Fall
= Lo Risk (3-3) Materale (48 W High (821

=

40%

2

“ of Students Screened



https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry

ry Prevention (=15%) /

Support Description Criteris “’?m!m' Exit Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing

wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect
Sirategies Development Writing assignmesnts within a | sequences WIItBE 2egquence.
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa
week period (10-17 lezzons). Treatment intesrity of concem
checklist ANDVOR
OZero miszing assignments in
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)
i Check-In,  |During check-in, students |0 SRSS-ET: High(9-11) | Treatmentintegrity | Vit § weeks of data,
Check-Out receive a daily prograss O SE:55-15: High (4-15) Coach completes student has made their
(CTCO) report that they take to eack |0 2 or more office discipline | checkdist of all BER CICO goal Q0% of the time
clazs for feedback on their refemrals (ODF) in 2 5-wesk | steps and whether they and thers kave not been amy
progress meeting the school- . period were completed each office discipline referrals.
wide Ci3T model ANDIOR day (percentags of The tzacher is then
expectation:. Teachers Academic: campletion comparted) contacted for their opimicn
complete the daily progress O Progress repart: 1 or more alout if exiting is
1eport and it is reviewed by courae faihuores Social validity approgriate or if CICO
the mentor and stodent O Progress report: Targeted | Teacher: IRP-13 should coptiEne.
together at the end of each for Growth for academic | Student: CIRP
day. Progress is monitored learning behaviors
aed :hared with parests.
Behavior- Eehavior-spedfic praize Behavior: Student measaras 0O0-1 ODFs in 2 grading
specific praise | (BSF) refers fo sincers O3R55-E7: Moderate {4-8) | Smadent hehawvior permied
praise statements that OZR55-15: Moderate (1-3) | targeted for AND
acknowledze the sodent and O5R55-E7: High (9-21) Improvemsnt (&g O Zero miszing assipnments in
1eference the specific, OSEE5-15: High (4-15) m:’.czn_e,:aged i 2 grading period
dezirable behavior being O ar more ODF: withina | % of imenvals, AND
Tecognized, praizing efort grading period assignment completion, O3RE5-ET: Low (0-3)

mas ali iy BED i pomas

AR

MNERES_T5-T a1 FN210

Tier 2

The Tier 2 Process

Secondary (Tier 2) Intervention Grid

Behavioral




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv Péavigiftion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-

reading specialist: 30 min per |ciency at 2 or more grade levels| Reading CBM, weekly progress |ing progress asto predict meet-
Phoneme day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

r 2
Wention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

Social

Validated Curricula



Enhancing Ci3T Modules

Home About G3T Building Your Gi3T Model In Action Contact Us Functional Assessment-Ba Interventions

Implementing Your Ci3T Model Litera Measures Presentations Professional Learning Enhancing CI3T Modules

Project SCREEN Research to Inform Practice Responding to COVID-19 Systematic Screening CI3T Train the Tralners

Project ENGAGE

Enhancing Ci3T Modules

Universal Understanc.
C

Reinfc n ns e

System in a CI3T Mode I N

/I Em \ First time module users for 2024-2025 view

r‘ \hy informational letter and register here!

es and resources you engage with, we invite you to complete the

ci3t.org/enhance



Implementation Science
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation
e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)




Ci3Ta

+ENHANCE

Transparency, Access, &
Collaboration

Benefits of Ci3T Models



Talk Time: Potential Benefit of Integrated
Tiered Systems

* What would be beneficial about
Ci3T models of prevention for
your district and each Pre-K-12
school?

* What elements of integrated
systems are already in place?

O ) O
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Systematic Screening...

Behavioral Screening: Tools and Logistics



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tier 3
tion (=5%)

Tertiary P

Tier 2
Secondary Prevention (=15%)

Academic Behavioral Social




Systematic Screening ... Logistics
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Behavioral and Academic Screening
How are students responding?

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies



Home  Alx Building Y ContactUs  Functional A
Implementing Your ode! U

Project SCREEN Research to Inform Pi

https://www.ci3t.org/screening

Project ENGAGE

Systematic Screening Screening Modules

Check out systematic screening
modules on the Enhancing Ci3T
Modules tab!

1 Systematic Screening: Considerations and Commitment to Continued Inquiry .
| We are fielding questions coming from across the United States about systematic screenings de- S creenin g TD 0 I S
1 signed to detect students with initial signs of internalizing (e.g., extremely shy, anxious, and/or social

1 withdrawn) and externalizing (e.g., noncompliant, aggressive, and/or defiant) behavior patterns. Su p p orts and Structures

, These data are used to pian positive instructional experiences, moving away from previous wait-to- for Behavior Screening [# SRSS-IE +
fail approaches. We have provided guidance for selecting, installing, and using screening data within
! Comprehensive, Integrated, Three-Tiered (Ci3T) models of prevention on the page below and now,

! respectfully offer these considerations. Our sincere thanks to our trusted partners for engaging in @ SRSS-EC +

! this important inquiry with us for more than 15 years to date. — September 9, 2020

homom oo om om oo om omom om om oem m m m m om m mow m  m mw

[# SRSS +
@ Introduction to Systematic Screening °
ek # BASC-3BESS +
‘ L (& SAEBRS +
@ sDQ +
[ SSBD +
[# ssis +

Watchon (3 YouTube

SCREENING PROTOCOLS

- —— STUDENT RISK SCREENING SCALE - INTERNALIZING AND
s EXTERNALIZING (SRSS-IE)
SETTING UP TO SCREEN IN YOUR DISTRICT OR SCHOOL

« Download MS-Word format (24 KB)
+ Download PDF format (503 KB)




Selecting & Installing Behavior Screening

Student Risk Screening
Scale — Internalizing and
Externalizing (SRSS-IE)

'

Supports and Structures
for Behavior Screening




A Closer Look: Student Risk Screening Scale
for Internalizing and Externalizing Behavior

(SRSS-IE; Drummond, 1994; Lane

Working with Your Screening Data
Reviewing, Reflecting, & Planning
School-wide Behavior Screening Practices
Reviewing
Questions Notes
1. Did all teachers complete Percentage of eligible teachers who completed
screening for the students on the screener during the screening window:
their roster (those enrolled for 30
days) within the assessment Fall
window? Winter
Spring
2. Were all students who were Percentage of eligible students screened:
enrolled for the prior 30 days (range: 0-100%)
screened?
Fall
Winter
Spring

3. What procedures are in place to
ensure all students are
screened? Are the procedures
working effectively? If not, what
new procedures do we need to
put in place?

School-wide Behavior Screening Data Summaries
Reflecting
Questions Notes
4. What percentage of students
scored within each level of risk
at the current timepoint? What
shifts do you observe over the
year? What shifts have you
observed for this timepoint over
time?
5. Whatis currently in place for
your Ci3T Leadership Team to

Screening Tools
@ SRSS-IE
@ SRSS-EC
& SRSS
@ BASC-3 BESS
( SAEBRS
@ sDQ
@ SSBD

& SSis

& Menzies, 2009)



Student Risk Screening Scale — Internalizing
and Externalizing (SRSSHE; Drummond, 1994; Lane & Menzies, 2009)
Elementary

12): Elementary School Version

Note: Columns hidden. Note: Free for use unless used for commercial purposes.
glelats'va rerr‘ai” fmT ?ﬁ_di”g ar If you are interested in using the SRSS-IE for commercial purposes or incorporating into a systems, contact Kathleen Lane@ku.edu to learn about the possibility of a licensing agreement.
S;ﬁ;ﬁi,f;‘f”g;i; isﬁmked to START HERE: Please fill out red shaded fields below prior to screening
prevent accidental editing. Teacher Name: Screening directions: Use the below scale to rate each item for each student. Key:
Contact school-site screening Date of screening: 0 = Never SRSS-E = Externalizing
coordinator for tance i Screening Course Name: 1 = Occasionally SRSS-| = Internalizing (shaded items)
needed. Sheet lock password = — .
is: unlock (all lower case). If Timepoint: 2 = Sometimes SRSS-IE = Full scale**
you ever have trouble with the Students to be Screened 0 3 = Frequently Yellow = Moderate Risk | Red = High Risk
password, try UNLOCK (all Screenings Complete 0 (0%) **SRSS-IE Full Scale not recommended for
capital). MNote. Shaded items summed to compute SRSS-| TOTAL score. decision-making at this time
J!& % ‘&' e - @ g
g 5 | g.| 2 iy z & = il Il 3 =
@ 2 EE £ el g o L T = [ w
-1 2 § < s i 2 B s k] 2 E o
© = o o E o Z © £ g = = £ g
2 | 2E| & [8s| 2z | 82| § £ 2 E uw 7 b o =
_ - S | B2 ¥ [<&8| § | 23| B ® a 8 s | @ @ @ » g
Formula generated: Teacher o A =8 5 3 E @ o= B i g 3 2 n 7] ] £ e
Name Student Name Student ID Count | i 3 o & g 9% 2 <8 & & a g 5 & & g £ @
Example: Adam Wallenburg Example: Smith, Sally 11111 0 0 0 i 1 2 5 3 2| 2 2 3 0 13 9 22 12 Complete
Example: Adam Wallenburg Example: Lane, Nathan 112345 [i] 0 0 o 0 0 0 0 0 0 1] i 0 0 1 1 12 Complete
2
3
4
5
]
7
8
9
10
11
12
13
14
15
16
17
18
10




Student Risk Screening Scale — Internalizing
and Externalizing (SRSSHE; Drummond, 1994; Lane & Menzies, 2009)
Secondary

Student Risk Screening Scale - Internalizing and Externalizing (SRSS-IE 12): Middle and High School Version

Note: Columns hidden. Note: Free for use from ci3t.org/screening unless used for commercial purposes.
:Ielat?e refrfin froT e'l;lﬂ_ding or If you are interested in using the SRSS-IE for commercial purposes or incorporating into a systems, contact Kathleen.Lane@ku.edu to learn about the possibility of a licensing agreement.
s;,‘:;;i;;’;“;?,i; e Iocked b START HERE: Please fill out red shaded fields below prior to screening
prevent accidental editing. Teacher Name: Screening directions: Use the below scale to rate each item for each student. Key:
Contact sch?ol—sile_ screen_ifng Date of screening: 0 = Never SRSS-E = Externalizing
?:Z:jdelzétgl:e‘; 135;5;"3‘;‘:0“ Screening Course Name: 1 = Occasionally SRSS-I = Internalizing (shaded items)
is: unlock (all lower case). If Screening Period Number 2 = Sometimes SRSS-IE = Full scale**
you ever have trouble with the Timepoint: 3 = Frequently Yellow = Moderate Risk | Red = High Risk
password, try UNLOCK (all Students to be Screened 1 Note. Shaded items summed to compute SRSS- TOTAL score; *Peer rejection is summed in SRSS-E and **SRSS-IE Full Scale not recommended for
capital). Screenings Complete 0 (0%) SRSS-I Total scores, and is added once to SRSS-IE Total score. decision-making at this time
s - = ]
5 5 2| £ i g 3 3 - 3 £ s
" T s 2 |2 2L n g FE B SO | )
S |5e| & |85 ¢ |e5| 8 | S oy CRG g 2
£ = S > 2 w .= S -] v T T © c
_ s | 6 |FE = <3| § |27 [EEieEECE=E ] 3 3 & 092 0§
Formula generated: Teacher [-] % = -3 8 2= o £ g = -] * c 0 7] 7] £ o
Name Student Name Student ID Count | & 5 B & & S< 2 8 ] & 3 < S % % & s @
Example: Adam Wallenburg Example: Smith, Sally 11111 0 0 0 3 1 3 3 3 2 2 2 3 0 13 10 22 12 Complete
Example: Adam Wallenburg Example: Lane, Nathan 112345 0 0 0 0 0 0 0 0 0 0 0 1 0 0 1 1 12 Complete
1 1 2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18




SRSS-IE: Cut Scores

Elementary School Middle and High School

SRSS-E7 SRSS-15 SRSS-E7 SRSS-16
ltems 1-7 ltems 8-12 ltems 1-7 ltems 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk

4-8 = moderate risk 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk



% of Students Screened

100%

80%

60%

40%

20%

0%

Fall Over Time
SRSS-Externalizing Results — Elementary

School Level

73.11%

(n=329)

72.35%
(n=293)

90.24%
(n=333)

80.09%
(n=346)

(n=341)

9.89% 10.26% 10.06% 6% 8.41% 7.16% 1.63% 3.94% 5.06% 6.99% 6.19%

(n=44) (n=43) Y (n=47) T(n=27) (n=36)| ,/|(n=29) (n=6) (n=17)| [|(n=22) (n=30)| /|(n=27)

|

w | o | | 0 0 0 15.97% 14.02%| [19.81%| _[15.6%
2650%| [23.87%]| | [18.2%| |120.89%| | [20.09%| |20.49% \8.13/0 S -

\(n=11s3 x (n=100) T (n=85) T<n=94> T (n=86) | 1| (n=83) | § |(n=30) ! (n=69) F(n=61) (n=85) | | |(n=68)
78.21%

F14

F15

F16

F17

= Low Risk (0-3)

F18

F19
Fall

F20

F21

Moderate (4-8) mHigh (9-21)

F22

F23

F24




% of Students Screened

100%

80%

60%

40%

20%

0%

Fall Over Time
SRSS-Internalizing Results — Elementary
School Level

13.26% 14.8%
(n=59) | |/ |(n=62)
18.43% 15.51%| |
(n=82) (n=65) {

68.31%
(n=304)

8.35% 8.67%

7.24%

(n=31)] {[(n=18)

l/ (n=39) ( (n=39)r
|

14.35% 16.22%

10.75%| . [ 11.6%

(n=46) | |

(n=67) (n=73)

69.69%
(n=292)
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F16

F17  F18

Moderate

F19
Fall

(2-3)

F20

F21

m High (4-15)

F22

F23

F24




Fall 2024

SRSS-Internalizing Results — Elementary

School Grade Level

Grade N Low Moderate High
Level Screened n (%) n (%) n (%)
26 9 11
K 46 (56.52) (19.57) (23.91)
1 60 41 9 10
(68.33) (15.00) (16.67)
66 15 4
2 85 (77.65) (17.65) (4.71)




Grade ©

-

Number of Total Percentag

Window Risk Level @ ~ Students Screened e

S R S S I E Fall 0 Kin 3 High Risk 8 107 7.5
Ll | .
172 nall 2 in Fall 0 Kin 2 Moderate Risk 5 107 47

1
[j d Fall 0 Kin 1 Low Risk 94 107

.
Fall 1st 3 High Risk 15 110
Fall 1st 2 Moderate Risk 18 110
Fall 1st 1 Low Risk 77 110
Fall 2nd 3 High Risk 9 136
Fall 2 Moderate Risk 13 136
Fall 1 Low Risk 114 136
Fall 3 High Risk 1 122
Fall 2 Moderate Risk 16 122
Fall 1 Low Risk 122
Fall 3 High Risk 132
Fall 2 Moderate Risk 132
Fall 1 Low Risk 132

Fall 3 High Risk 166

Fall 22-23 Fall23-24 Fall2425 Fall2526 Fall2627 Window Fall 2 Moderate Risk 166

Fall 1 Low Risk 166




Student Risk Screening Scale

Fall 2004-2012 « Middle School
100% . -8.00 3.00 250 234 063 168 134 215 2.40

."l"f" 6.35
17.00 ' '

80%
[72]
5
© 60% :
2 B High
0p)]
= “IModerate
() ]
aCinl 77.00 | 86.00 | 86.50 W 89.79l 93.08[ 90.550 92.56[ 94.28 | 91-25 How
3
o
)
O 20%

0%

Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 Fall 2009 Fall 2010 Fall 2011 Fall 2012
Screening Time Point



Middle School
Behavior & Academic Characteristics of

SRSS Risk Groups
Variable Risk
Low Moderate High
(n=422) (n=951) (n=12) Significance
M (SD) M (SD) M (SD) Testing
1.50 5.02 8.42 L<M<H
ODR (2.85) (5.32) (7.01)
In-School
Suspensions
GPA 3.35 2.63 2.32 L>M, H
(0.52) (0.65) (0.99) M=H

Course Failures
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Abstract

Given che need for a swift, syscematic way to identify students with internalizing and exmmlmng behavior patterns to

connect these students with appropriate supports, we present new findings

and Externalizing (SRSS-IE). In this article, we examined (a) factor structure of the SRSS-E and (b) the extent to which
measurement invariance holds across gender, special education status, race, and ethnicity, as well as time point (fall, winter,
spring) within each school level (elementary. middle, high). The sample includes 124 schools from four USS. geographic
regions in their first year of implementing the SRSS-IE collected over a 10-year span. Using confirmatory factor analysis
pfo:edures accounting for the nesting of students within teachers’ classrooms, we confirmed a two-factor structure

and ng) and three items may be removed from the instrument while maintaining
adequate mode ft, pending replication with schools I lacer stages of screening implementation, All model comparisons
between configural, metric, scalar, and strict models met invariance criteria within a time point. Longitudinal models also
met these invariance criteria. We discuss educational implications, limitations, and directions for future research.

Keywords
universal behavioral screening, psychometric properties

Throughout the United States, federal, state, and local edu-
cational leaders have placed a high priority on developing
integrated ticred systems of support such as comprehen-
sive, integrated, three-tiered (Ci3T) models of prevention
{ educators in meeting students’ academic, behav-

, and social and emotional well-being leaming needs
(Lane, Buckman, et al,, 2020; Mclntosh & Goodman,
2016). Having moved beyond “wait-to-fail” models (Sugai
& Horner, 2002), leaders are embracing systemic struc-
tures for prevention and search-and-serve mandates
2004). Integrated tiered systems offer an array of
based strategies, practices, and programs at cach
level of prevention: Tier 1 for all, Tier 2 for some, and Tier
3 for a few students (Lane, Cook, & Tankersley, 2013).
Ticred systems provide a structure for guiding educators to
achieve their goals of (a) preventing the development of
lcarning and behavior challenges and (b) responding effec-
tively and cfficiently when such challenges do arise (Lane,
Oakes, Cantwell, Ro etal., 2019). A keystone feature of
tiered systems is data-informed decision-making, with

academic and behavior systematic screening
tandem with other student performance data (c.
discipline referrals [ODRs], nurse visits, attendance) to
detect students for whom Tier | prevetion efforts—even
when impl with integ 1o meet
their multiple needs (Buckman et al., 2021; Oakes et al.,
2014).

Tiered systems may hold particular benefit for students
with and at risk for emotional and behavioral disorders
(EBD; Lane, Buckman, et al., 2020). Students with EBD
are those who experience externalizing (e.g., aggression,
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Abstract

In this article, we examined predictive validity of the newly defined Student Risk Screening Scale-Intemalizing and Externalizing
(SRSS-IE 9, with nine items) when used by teachers for the first time, with a sample of 24,535 elementary students from
74 schools in four U.S. geographic regions. Results indicated fall externalizing and internalizing fatent factors as well as
subscale scores (SRSS-ES and SRSS-M4, respectively) from the SRSS-IE 9 predicted year-end behavioral outcomes (office
discipline referrals, suspensions, and nurse visits), academic outcomes (reading and math scores and course failures), as
well as referrals to special education for elementary students. SRSS-IE 12 subscale scores for externalizing (SRSS-E7)
and internalizing (SRSS-1S) using the original mzem version subscales were similarly predictive of these outcomes. We

discussed

Keywords

universal behavior screening, predictive validity, tiered systems

Well before the COVID-19 pandemic, educational leaders
across the United States and in several European countries
implemented universal behavior screcning to detect students
with and at risk for emotional and behavioral disorders
(EBDs) at the carliest signs of concern. Since the 1990s,
these efforts have often focused on detecting both ma]or dis-
orders of (eg., non-
compliant) and intemnalizing (c.g., nnx:ous. withdrawn)
behaviors (Achenbach, 1991; Walker & Severson, 1992).
This is encouraging given the prevalence of these behavior
challenges, as well as the deleterious outcomes when these
behavior patterns are left um:hcckcd (Wnlkcr et al, 2004)
Pre-COVID point prevals

for future inquiry.

for Education Statistics, 2023). This means most students
with and at risk for EBD are served by general educators
(Lane et al., 2023). This can be a difficult charge given these
students tend to experience strained relationships with oth-
ers, cxlubxl limited self-regulation skills, and often struggle

(c.g and Bradshaw
etal., 2008; Nclson etal,, 2004). Also, life does not typically
become casier for students with EBD following the school
years, as they experience high rates of divorce, acts of vio-
lence, unemployment, substance abuse, and poor mental
health (Centers for Disease Control and Prevention [CDC],
2020; Wagner & Davis, 2006).

12% and 20% of school-age youth experienced mild-to-
severe EBD (Forness et al., 2012). A recent National Survey
of Children’s Health reported significant increases from
2016 to 2020 in the number of students experiencing anxiety
disorders (29%; from 7.1% to 9.2%), depression (27%; from
3.1% to 4.0%), and a significant increase from 2019 to 2020
for conduct problems (21% increase; from 6.7% to 8.1%;
Lebrun-Harris et al., 2022). Yet, <1% of students receive
special education services under the emotional disturbance
(ED) category according to the Individuals with Disabilities
Education Improvement Act (IDEA, 2004; National Center

h in 2019, a national report indicated 37% of
hlgh school students reported experiencing mental health
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New evidence of predictive
validity of SRSS-IE scores with
middle and high school students

Kathleen Lynne Lane™, Wendy Peia Oakes?, Mark

Matthew Buckman’, Nathan Allen Lane’, Katie Scarlett Lane?,
Kandace Fleming*, Rebecca E. Swinburne Romine*, Rebecca
L. Sherod®, Emily Dawn Cantwell® and Chi-Ning Chang®

Introduction: We report predictive validity of the newly defined Student Risk
Screening Scale - Internalizing and Externalizing (SRSS-IE 9, with 9 items) when
used for the first time by middle and high school teachers from 43 schools.
Methods: The sample included 11.773 middle school-aged students representing
four geographic regions, and 7,244 high school-aged students representing
three geographic regions

Results: Results indicated fall SRSS-IE externalizing and internalizing latent
factors as well as subscale scores (SRSS-ES, SRSS-14, respectively) predicted
year-end behavioral (office discipline referrals and in school suspensions) and
‘academic {course failures) outcomes for middle and high school students as
well as referrals to special education for middle school students. Intemalizing
scores also predicted referrals to special education for high school students.

are credited and that the criginsl publicaton
in this journal is cited, in sccordance with
tod acadeeric practice. No use.
o o reproduction is permted
which toes ot campty with these teems

and scores predicted nurse visits t the middle and
high school levels wth all modets except for subscale models of intermalizing
in middle school, SRSS-IE 12 subscale scores for extemalizing (SRSS-E7) and
internalizing (SRSS-15) using the original 12 items were similarty predictive of
these outcomes, with few variations,

We discuss . limitations, and directions for
future inquiry.

universal 9. b y, tiered systems, benavior,
externalizing behavior

Introduction

Adolescents' well-being was negatively affected by lifestyle changes necessitated by the
COVID-19 pandemic. Many students experienced ongoing periods of lockdowns, school
disruptions, lack of ogy o engage

increased nega ges on social media, and shiffs

‘These circumstances likely contributed to students’ feelings of social isolation, exacerbated
symptoms of depression and anxiety (01 e Surgeon General. 2021; Bera ¢ i




Measurement Invariance

Established strict invariance across

groups & time suggesting the SRSS-
|E functions in the same way:

o Male & Female

o White & Students of Color

o White & Black

o Hispanic & non-Hispanic

o Sped & non-Sped

o Overtime: Fall — Winter — Spring

Lane, K. L., Oakes, W. P.,, Buckman, M. M., Lane, N. A., Lane, K. S, Fleming, K., Swinburne Romine, R., Sherod, R., Chang, C., Jones, J.,
Cantwell, E., & Crittenden, M. (2023). Examination of the factor structure and measurement invariance of the SRSS-IE. Remedial and Special Education, 45(3),

152-172. https://doi.org/10.1177/07419325231193147

Extermalizing

|

Steal

Lie, cheat,
zneak

Behavior
problems

WNegative
attrtude

Asmessive
behavior

Emotionally
flat

Sad,
depressed

Anxious

Lonely
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Predictive Validity — Elementary School

24,535 students in grades K-6 Elementary School

. . . SRSS-IE 9 SRSS-IE 12
64 SChOOlS 18 4 geograpth FGQIOHS Predictor Outcome Latent Subscale Subscale

Externalizing ODRs

Steal Suspensions

Lie, cheat, sneak Nurse Visits
ehavior problems
p xternalizing Math

Course Failures
SPED Referrals
Internalizing ODRs

Negative attitude

Aggressive behavior

_ f Suspensions 0.0011
Emotionally flat Nurse Visits
Sad, depressed Internalizing Reading
. Math
Anxious .
Course Failures
Lonely SPED Referrals

Green shading indicates the predictive relationship was statistically
significant at p < .0001.
Lane, K. L., Oakes, W. P,, Buckman, M. M., Lane, N. A., Lane, K. S., Fleming, K., Swinburne Romine, R., Sherod, R. L., Chang, C., & Cantwell, E. D. (2024)

Additional evidence of predictive validity of SRSS-IE scores with elementary students. Behavioral Disorders. 49(3), 189-204.
https://doi.org/10.1177/01987429231222890



https://doi.org/10.1177/01987429231222890

Predictive Validity — Middle School

. Middle School
11,773 stud_ents in grades 6-8 SRSSIE o CRSSE 1o
4 geographlc regions Predictor Outcome Latent  Subscale Subscale
Externalizing ODRs
Steal Suspensions
Lie, cheat, sneak Nurse Visits 0.0250
Behavior problems Reading
Math

Course Failures
SPED Referrals 0.0010 0.001
Internalizing ODRs

Negative attitude

Aggressive behavior

Emotionally flat Suspensions
Nurse Visits 0.0200 0.3100 0.2560
Sad, depressed Reading
Anxious Math
Course Failures
Lonely

SPED Referrals

Green shading indicates the predictive relationship was statistically
significant at p < .0001. Gray indicates a test was not conducted.

Lane, K. L., Oakes, W. P,, Buckman, M. M., Lane, N. A., Lane, K. S., Fleming, K., Swinburne Romine, R., Sherod, R. L., Cantwell, E. D & Chang, C. (2024).
New evidence of predictive validity of SRSS-IE scores with middle and high school students. Frontiers in Education. 8:1251063.
https://doi.org/10.3389/feduc.2023.1251063




Predictive Validity — High School

- High School
7,244 stude_nts m_grades 9-12 SRS o SRSS.IE 1o
3 geog raphIC regions Predictor Outcome Latent  Subscale  Subscale
Externalizing ODRs
Steal Suspensions
Nurse Visits
Lie, cheat, sneak Reading
Behavior problems Math
Course Failures
Negative atlitude SPED Referrals ~ 0.3150  0.3090 0.1360
Aggressive behavior Internalizing ODRs 0.0010 0.0010
Suspensions
Emotionally flat Nurse Visits 0.0010 0.0010
Reading
Sad, depressed Math
ANXioUS Course Failures
SPED Referrals 0.0540 0.0210 0.0430
Lonely

Green shading indicates the predictive relationship was statistically
significant at p < .0001. Gray indicates a test was not conducted.

Lane, K. L., Oakes, W. P., Buckman, M. M., Lane, N. A,, Lane, K. S., Fleming, K., Swinburne Romine, R., Sherod, R. L., Cantwell, E D&Chang C.
(2024). New evidence of predictive Va|ldl’% of SRSS-IE scores with middle and high school students. Frontiers in Education. 8:12510
https /doi.org/10.3389/feduc.2023.1251063



What is Behavior
Screening?

What are features of systematic behavior screening?

Reliable and valid Completed for ALL Conducted in Fall,
students Winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
n students’ multiple needs




students winter, and Spring

What are the benefits?

Data are used to shape instruction to meet
I] students’ multiple needs

How do we use behavior screening data?

Q ’\\

=)

Inform Tier 1 Identify opportunities for ~ Connect students to
Instruction teacher-delivered, low- Tier 2 and Tier 3
intensity strategies interventions




electing a Systematic Screener

Pre-Training | Session 1: | Session 2: | Session 3: | Session 4: | Session 5. | Session 6 _—
Activities 2 hours Full day 2 hours Full day 2 hours Full day PBIS i s Siopors

* Team + Ci3T model | « Building * How fo * Building * Building * Preparing

o
O
membe overview the monitor Tier 2 Tier 3 to O
selection primary the plan supports supports implement e
5 prevention )
) S cnoo ‘\Nl d - p | an 2 STU d e ”T z ShJ d e HT E In any tiered system, it is important for implementers to have reliable data to detect students for whom
E-)( D ec TGTlO ns Te am Te am (D Tier 1 supports alone are insufficient and may benefit from Tier 2 or Tier 3 interventions and supports.
— Systematic screening is a proactive, reliable method for examining overall levels of student performance in
S urvey fo mem be rs mem be rs O_ a district, school, department, grade level, or class as well as one component of a process to connect
A F students to more intensive supports. As with academic screening tools, universal behavior screening tools
5 pec ific afttend attend = can provide reliable, valid data to detect initial signs of internalizing (e.g., extremely shy, anxious, and
S eﬁ’l nas i and alizing (e.g., defiant, di ive, and i iors before they may become
~ chronic challenges for the student, potentially negatively impacting their social and emotional well-being.
(S ES SS } In this brief, we provide considerations for selecting a universal behavior screening tool to inform

instruction for all students by providing teachers with reliable, valid data that can be analyzed along with
other sources of data (e.g., attendance, nurse visits, office discipline referrals) to inform instruction. For
educational leaders interested in adding a behavior screening tool to their regular school practices, we
offer considerations when answering the question: Which universal behavior screening tool shall we

N B N dopt?

¢ Share ¢ Finalize and [ ¢ Share ¢ Share Ci3T ¢ Share ap

O overview O share O screeners; o pk] n; O revised Ci3T For educators interesting in selecting a systematic screening tool, it is beneficial to first consider your

% W”h f(] C Ul TY % e xp ec 10“0 n % C Omplefe % CO m p ‘ eie % pIG n; -S:hm:l or ciis;ri;t spe‘ciﬁ; p:i::r:i(i;es r_ela.(ive t;:t:jstemati( scl:eening‘ a:d w:\atvre?:ur(esdare a\:ailal:le f'&:)rl

. - . investment. Taking stock at the beginning of this process allows you to set priorities and create a feasible

E a n_d STG ﬁ' mCIIr\)(_ a nd E Q55e55 menT E PIRS' E CO m Dlefe plan for selecting a tool that will meet the needs of your school or district. As you read this practice brief,

o Build o teachi ng & o ¢ hedule o Complete o Ci3r consider the Systematic Screening Tools: Universal Behavior Screeners listing of examples of currently
T reactive T reinforc ing T T secondary T Feedback available screening tools. In this practice brief, we offer five questions for you to consider as you decide

Dk] n com pOﬁenTS gﬂd Form which systematic screening tool to adopt, install, and sustain. These questions are intended to support you
to identify your available resources and your screening needs.

1. Student groups

What grade-levels of students will you be supporting with systematic screening (e.g.,
preschool, elementary, middle, and/or high school)?
Many systematic screening tools are available, with each being designed and evaluated for use with

specific grade levels. Therefore, beginning your consi by i ifying the grade levels forwhich
you plan to screen is an important first step. If you plan to screen students across a wide range of grade-
levels (e.g., kindergarten through twelfth-grade), you might consider adopting a single screening tool
validated for use across all grade spans. However, given fewer systematic screening tools are validated for
use at the high school level, it might be necessary to use different screening tools for different grade spans
(e.g., one screening tool for the elementary level and another for the middle and high school levels). When
reviewing tools, be certain students are screened only using tools designed and evaluated for that
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Resources for screening:
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The Whys and Hows of Screening: Frequently Asked Questions for Families
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Resources about universal behavior screeni

A kst of presentations, videos,
@ webinars, articles

Resources for families and communities ’




Tips for Communicating with
Your Community about
Systematic Screening

s & Sepports

Reteota Sherod, University of Kansas, Wengy Pesa Oakes, Arzona State Un iversty, Katie Scarlett Lane, Vanderbit
Usiversity, and Kathleens Lynne Lane, University of Kasses

Tips for Communicating with Your Community about Systematic Screening: What does

your district and school leadership team need to know?

Share information about universal behavior screening to keep your
community informed.

This resaurce pravides a list of presentations, videos, webinars, articles and websites

. , : : Download . .
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attondance, fidehty of Tier 1 practces) to make indor med decisions sbout which supports or sdjustments to
imtruction that students might banefit from. It it impartant to note that the Snef focuses on systematic scraening
designed 10 informn mitruction for students, uning screoning cata with ather clata collected as part of regular wchosl
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herefore not go on the Seld wig).
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ervsrenments. Sharng isformation shout this proces: can help the commun ty feel confidont that vptematic
scroening = 3 boaeficsl process that = in place to sspport all students, In $s practice brief, we provide Sps that
can be consicernd when your district ang scheol eadershp teares plan for thareg indormation abost sytematc
screening with the commenity. As part of 9ps for communicating with your community about tyitamatic
screening. we provide your disarict and school leagers with comsiderations regarging confidentiabty
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Talk Time: Systematic Screening

* What are some of your
initial thoughts on:

o potential benefits of
systematic screening?

o potential challenges of
systematic screening?

* \What questions do you
have about systematic
screening?



Bio Break!




Exploring Systematic Screening Tools:

Check out LDBase!

* Pelton, K. S. L., Lane, K. L., Oakes, W. P.,
Buckman, M. M., Royer, D. J., & Sherod, R.
L. (2025). Mapping the research base for
universal behavior screeners. Review of

Educational Research,
00346543251315168.

« To access the data set from our scoping
review — Mapping the Research Base for
Universal Behavior Screeners — visit this
link at LDBase:
https://Ildbase.org/projects/0a153f89-2424-
449f-8aea-d4d82cae9805

Feview of Educational Research

SageJournals

hitps:/idoiorg/1

Manuscript

Mapping the Research Base for Universal Behavior Screeners

Katie Scarlett Lane Pelton 1, Kathleen Lynne Lane :, ‘Wendy Peia Oakes 3, Mark M.
Buckman 4, David James Royer ‘:, and Rebecca Lee Sherod 6

Abstract

Universal behavior screeming 1s used in schools worldwide to detect students with and at nisk for
behavioral challenges. A plethora of instruments is available for this purpose, though little metascience
has been conducted to review and synthesize methods used to study these instruments in educational
settings, nor is there a comprehensive list of instruments to support educators in selecting an appropriate
tool. We conducted this review to provide a rigorous—and accessible—overview of the research base
for universal behavior screening instruments to facilitate educators’ decision-making process when
selecting a systematic screening tool for the students they serve and identify areas of further refinement
for the research community. This scoping review includes an extensive list of behavior screening
instruments, an examination of how these tools have been studied, and areas for future research. We
identified 56 behavior screening instruments. The most common psychometric analyses included
coefficient alpha for mnternal consistency, correlations between theoretically related vanables, and
confirmatory factor analysis. We discuss other methods currently employed as well as methods and
complexities for consideration in future research.

Keywords
at-risk students, behavior screening, decision making. instrument validation. psychometrics, research
methodology, scoping review, special education_ student behavior/attitude, validity/reliability
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Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Behavioral and Academic Screening
How are students responding?

Inform Tier 1 |dentify Connect
Instruction opportunities students to
for teacher- Tier 2 and
delivered, Tier 3
low-intensity interventions

strategies



Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports






% of Students Screened
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Fall Over Time
SRSS-Internalizing Results — Elementary
School Level
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Data to Indicate a Focus on Tier 1: School
Level

Social Skills Improvement System — Performance Screening Guide
Spring 2012 — Total School

®m Adequate progress  Moderate Difficulties m Significant Difficulties

11.04 ‘449 ‘714 6.34
100% : " '. _
o0 .\ (= |
(} | | |
» 80% I‘ II‘ ” N =180 “7 N =187
£ 70% N =233
3
260%
wn
%5 50%
£40%
£ 30%
o) o]
% 20%
10% ,
0% -
Reading Skills Math Skills Prosocial Motivation to
Behavior Learn
n =489 n =490 n =490 n =489
Subscales

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our
Comprehensive, Integrated, Three-Tiered (Ci3T) Model?, Preventing School Failure, 58(1), 143-158.



Data to Indicate a Focus on Tier 1:
Breakdown by Grade-Level

Externalizing Grade Summary Internalizing Grade Summary
@ High Risk Moderate Risk @ Low Risk @ High Risk Moderate Risk @ Low Risk

*"“‘*‘*—mnnn- ‘mm“nn -
B0 80% = 24

Ll L)
E e € 60%
s =
&A% s a0%
20% 20%
09 0%

Grade Grade



Academics

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to
district and state standards with
integrity

Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with
integrity.

« Teach all setting Expectations within

the first week of school and reteach
Expectations (monthly).

« Display and model school-wide
expectations in classrooms and
other key settings.

* Implement the reactive plan with

integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/
character education curricula with
integrity:

Teach daily Second Step ® lessons
(link to grade level instructional
schedules)

Seek ways to engage parents as
partners in the school program




Academics

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according to
district and state standards with
integrity

» Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area II: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS) with

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with

integrity.

« Teach all setting Expectz
the first week of school :
Expectations (monthly).

« Display and model schof
expectations in classroo
other key settings.

Behavior-Specific
Praise

* Implement the reactive |

integrity.

Opportunities
to Respond

Instructional
Choice

Ci3T: Low-Intensity Teacher-Delivered Strategies

Active
Supervision

Instructional
Feedback

| | L.
High-Probability
Request Sequences




Behavioral

Embedding and
Integrating Ci3T

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS)

with integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide

expectations throughout school

Respectful

Be

Responsible[§

Give Best
Effort

Domains Into Daily
Instruction

Lincoln Lion PRIDE

Classroom
Expectations

* Follow directions
* Use kind words and actions

= Control your tempter
e suivh ndl o

A
Gi3T Classroom Expectations Lesson Plan

CLASSROOM EXPECTATIONS AT LINCOLN ELEMENTARY

Objective: Students will demonstrate the behavioral expectations of Be
Respectful, Be Respoansible, Give Best Effort in the classroom.

e s
el oo

Be
Respectful
*
* 4 Be

Responsible

Give
Best Effort

+  Askfor help politely

«  Wash hands or use hand sanitizer regularly

settings.
* Implement the reactive plan with
integrity.

Tell
1. Introduce the classroom expectations and ask guestions about them, such as:
+  What are some things that happen in the classroom that cause problems far you and for
others?
*  How do you usuzlly react in this situation?
*  What are some good ways to act in order to keep these things from happening?

2. Define the behaviors and discuss the key terms.

*  Be Respectful

Lincoln Elementary 2




Behavioral

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-
intensity strategies to support
students’ active engagement

Area |l: Behavior
Responsibilities
Faculty and Staff:
Implement Positive Behavioral
Interventions and Supports (PBIS)

W|th integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide
expectations throughout school
settings.

* Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities
Faculty and Staff:
Teach schoolwide social skills/
character education curricula with
integrity:
« Teach daily Second Step ®

lao o o e (il b mvieemel e 1y sl

Lincoln Lion PRIDE!

A

Lincoln Elementary Expectation Matrix Cir

= Use the restroom
and then return to

= Respect others’
personal space

= Keep your food to
- Use kind words and |- Walkon the right | yourself

« Follow directions = Use a quiet voice

= Use kind words

towards the bus

actions side of the hallway |- Use manners « Follow the rules of | <158 :’l'um's‘d other

« Control your temper | - Face forward « Listen toand follow | the game + Stayinyour own
A adult ests - Line up when the bathroom stall = Listen to and follow

= Cooperate with LS4 the bus drivers'rules

others bell rings » Give others privacy

5, S = Stay in your

« Use an inside voice personal space
+Beinassigned area |- Keep handsto « Make your choices | - Play approved « Flush toilet « Bring home all

on time yourself quickly games « Wash hands with needed materials
« Remain in school for | - Walk in the hallway |- Eatyourownfood |- Use equipment soap - Talk quietly with

the whole day + Stay in line with appropriately
« Bring your required | your class
UBLE] materials

« Choose a seatand
stick with it + Return equipment trash properly

« Clean up after whenyouaredone |, gonort any
yourself problems to your

teacher

« Throw away any

« Exercise self-control

+ Remain in seat after

others

you enter the bus

« Participate in class | - Walk quietly » Use your table « Include others in « Take care of your

activities « Move directly to manners your games business quickly

« Complete work with | next location = Assistyour neighbor | - Be active = Keep bathroom tidy
besteffort - Follow directions | 1 necessary - Follow the rules of |- Use time wisely

« Ask for help politely « Use an Inside voice | the game

= Go directly to your
» Keep hands and

« Use self-control

destination

feet 1o self




Behavioral

Area |: Academics
Responsibilities

Faculty and Staff:

« Teach core programs according
to district and state standards
with integrity:

* Use teacher-delivered, low-

intensity strategies to support

students’ active_engagement

Universal
Reinforcement
SySte m Enhancing Ci3T Module 8.2

Ci3T Project ENHANCE Research Team

Low-Intensity Strategies
Behavior-Specific
Praise

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral

Interventions and Supports (PBIS)

with integrity.

« Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

» Display and model school-wide
expectations in classrooms and other
key settings.

* Provide behavior specific praise and
intermittently pair praise with
delivering the schoolwide ticket to
students who display school-wide
expectations throughout school
settings.

* Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/

character education curricula with

integrity:

« Teach daily Second Step ®
lessons (link to grade level
instructional schedules)

+ Seek ways to engage parents as

partners _in the school program

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction

Lincoln Elementary School

Student: Grade:
Teacher: Date:
Location: 0O Classroom O Bathroom O Hallway

0 Arrival/Dismissal 0O Bus

&

0 Cafeteria 0O Playground

O Be respectful
O Be responsible

=

Enhancing Ci3T Module 6.2.1

Ci3T Project ENHANCE Research Team

O Give best effort {(\\\Q//\ '



3-Step Instructional Approach

+ENHANGE

for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

ssssssssERRRRRES

ssssEBERRRBRES

Show Maintain flow Acknowledge Redirect and Allow time Recognize and
empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate
+* - expectations behavior when
+
1 Remember, the L demonstrated

direction is to pick
even or odd
problems!

=3

* move away and allow student
time to get back on track
* avoid "hovering"

D4
e

* explain instructions clearly
® check for understanding
* give physical space

* recognize student in distress
® communicate support
* consider timing & body language

* provide behavior-specific praise when * remind student of what needs
students meet expectations and show to done
previously taught skills * be brief and clear

* look for opportunities to
reinforce expectations

* give immediate, precise, and
sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates

toward a crisis, or de-escalates toward a calm state conducive to learning!

References: Colvin, G. (2004). Managing the cycle of serious acting out behavior. Behavior Associates

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.

A Six-Step
Instructional Approach
for Responding to
Challenging Behavior




Talk Time 1: Building the Base

* How do you currently teach and practice
expected behaviors?

* How do you currently acknowledge expected
behaviors?




Social

Area |: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to
district and state standards with
integrity:

Use teacher-delivered, low-intensity
strategies to support students’
active engagement

Area |l: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral
Interventions and Supports (PBIS) with
integrity.

Teach all setting Expectations within
the first week of school and reteach
Expectations (monthly).

Display and model school-wide
expectations in classrooms and
other key settings.

Implement the reactive plan with
integrity.

Area lll: Social
Responsibilities

Faculty and Staff:

Teach schoolwide social skills/
character education curricula with
integrity:

Teach daily Second Step ® lessons
(link to grade level instructional
schedules)

Seek ways to engage parents as
partners in the school program




What Works Clearinghouse

What Works
Clearinghouse

Find What Works

Search the WWC and access our Resources Page to
find the information you need to make evidence-based
decisions in your classrooms and schools.

Search the WWC

Enter keywordi{s Topic (No option selected) v Grade band v

Practice Guides: Intervention Reports: Reviews of Individual Data From Study Reviews:
downloadable data from

evidence-based summaries of findings of Studies:
recornmendations for the highest-quality research Q summaries of individual @ WW(C study reviews.
educators to improve = on a given intervention or studies that have been N
student outcomes. practice in education. reviewed by the WWC.

https://ies.ed.gov/ncee/wwc/




Exploring Resources:
What Works Clearinghouse

What Works
Clearinghouse

Find What Works

A VWhat Works Clearinghouse
el i e ‘ htt p S . / /leS - e d . gov /ncee /WWC /

Search the WWC

Topic (No option selected) v Grade band v

Reviews of Individual Data From Study Reviews:

Studies: downloadable data from
surmmaries of individual WW(C study reviews.
N

studies that have been
reviewed by the WWC.

Practice Guides: Intervention Reports:

evidence-based summaries of findings of
recommendations for the highest-quality research
educators to improve = on a given intervention or
student outcomes. practice in education.



https://ies.ed.gov/ncee/wwc/

Talk Time 2: Building the Base

* How do you currently teach social and
emotional well being skills?

* What are your school or district’'s current
areas of strength in academic, behavior,
and social and emotional well-being
learning domains?




Providing Integrated Instruction: T o
Ci3T Integrated Lesson Planning - -

Integrating Ci3T
Domains Into Daily
Instruction

T . e Class: Unit:
Te rt i ad ry P n (:: 5 %) o Integrated Lesson Plan

sl 2 x| B
s|E|3| |28
s | S| 5| & 3|28
e | & S|lalgl|®
O - T 8
Ftandards Ala|lz|€] 5|23
gle|&l2|8|5|8
> F-1 e o
. | E|L 2] 8|8
g| 2|~ | £E| &
Tier 2 N
. o Core Lesson Elements Tier 1 (for all) Equitable Access and Inclusion
Secondary Prevention (215%) Dt Ot

IAcademic Objectivels)

Eocial Skills Objective(s)

Behavioral Expectation(s)

Adapted or Assistive Technologies

[Materials & Technology Instructional Choicas

Cpening Activity (independent)

Academic 3 Behavioral o Social

Citation. Oakes, W. P,, Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.
Completed examples available in: Ci3T Project ENHANCE Research Team. (2022, July). Embedding and integrating Ci3T domains into daily instruction. Author. https://doi.org/10.17161/ci3t.42880



https://doi.org/10.17161/ci3t.42880

Date: Class: Unit:

Integrated Lesson Plan

Topic ® -
o 5] L C
Ro] c @ [ o]
s || 8|8 2|8
= o o Q - Q o
Bl 3] i = '] o o
2 e n . O o =
© 'C v o L o o
17 © - i}
o [15) i) c o 73] sl
= o S o) c 2 5
Standards n v T | B 6 B 9
1] = 1] [&] bl c
+ L
2 .8 o 2 9 3 e
—
T 2 o a E = e
<L, e c o A 8_
3 oo - £ o
T O
Core Lesson Elements Tier 1 {for all} Equitable Access and Inclusion

Differentiated Objectives

Academic Objective(s)

Social Skills Objective(s)

Behavioral Expectation(s)

e o o o e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e o o e o o o o o oo ot

Teacher Reflection
Implementation: O=not at all, 1=limited, 2=partial, 3=full

Active Supervision [AS) Behavior Specific High-P Request Instructional Choice (IC) | Instructional Feedback Opportunities to Precorrection [PC)
Praise (BSP) Sequence (HPRS) (IF) Respond (OTR)
01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3 01 2 3
Met individual student plan for academic, social skill, and behavioral supports. 01 2 3

What went well?

What did not go as expected?

What would | change in the future?
Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.




Clarifying Lesson Objectives

« What academic sKkills (see standards) will students practice?
« What social skills (see Tier 1 curriculum) will students apply?

* What behavior expectations (see Expectation Matrix) will
students demonstrate?

Tier 1 {forall)

Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.
Completed examples available in: Ci3T Project ENHANCE Research Team. (2022, July). Embedding and integrating Ci3T domains into daily instruction. Author. https://doi.org/10.17161/ci3t.42880
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Opportunities to Incorporate Low-
Intensity Strategies

Where in my lesson might | incorporate a low-intensity strategy?

Date: Class:

Integrated Lesson Plan

[Topic M -
- I I
sle| | 8|88
slS|FlEl 8|28 s
I > -
S I S I I I < Instructional
Ftandards i @ 2| 8 5 a § Foedback
2l &) 3|85 ¢ eedbacl
Slals| gl E|E|™
“lale|c|E| e
- “ |0 Active Increased
Core Lesson Elements Tier 1 {for all) Equitable Access and Inclusion Supervision Opportunities

to Respond

Differentiated Objectives
Academic Objectivels) - ! !-E
ocial skills Objectivels)

Behavioral Expectation(s)

Precorrection

Behavior-

Specific Instructional

Choice

High-
Probability
Requests

Adapted or Assistive Technologies

[Materials & Technology

nstructional Choices

[Opening Activity (independent)

Citation. Oakes, W. P., Lane, K. L., Lane, K. S., & Buckman, M. M. (2019). Ci3T integrated lessons plan template. www.ci3t.org.
Completed examples available in: Ci3T Project ENHANCE Research Team. (2022, July). Embedding and integrating Ci3T domains into daily instruction. Author. https://doi.org/10.17161/ci3t.42880
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Resource Spotlight!

IES * WWC deatinghouse

Institute of
Education Sciences

What Works

Clearinghouse™ 0 PRACTICE GUIDE

Teacher-Delivered Behavioral
Interventions in Grades K-5

A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in

Grades K-5 Released: December 2024
Introduction document (160 KB)

Summary document (479 KB)

A publication of the National Center for Education Evaluation and Regional Assistance (NCEE) at IES Recommendations Details Panel Full Guide (5.7 MB)

This practice guide provides teachers with seven recommendations for implementing low-intensity behavioral interventions in grade K-5

classrooms to support students in demonstrating expected behaviors in the classroom so that students and their classmates can engage in
learning.

TIER

1 Co-establish, model, and teach clear expectations for student behavior consistent with schoolwide expectations.

STRONG

~ Show More evioence | STRONG
) i ) TIER
2 Remind students to engage in expected behaviors. o
STRONG | sTRONG
~ Show More EVIDENCE

TIER

3 Acknowledge students for demonstrating expected behaviors through positive attention, praise, and rewards.

STRONG
~ Show More evinence | STRONG
. . ) TIER
4 Offer instructional choices to students to increase engagement and agency.
MODERATE
~ Show More evipence | MODERATE
. . . i . TIER
5 Provide students frequent and varying opportunities to respond to and engage in activities
MODERATE
~ Show More evipence | MODERATE
. i ) TIER
6 Teach students to monitor and reflect on their own behavior.




Low-Intensity, Teacher-Delivered
trategies at Tier 1

VY
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Lincoln Elementary School
School Year 2021-2022
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

N

Qe

Lincoln Elementary
School Year 2023-2024
Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention

Area I: Academics
Responsibilities

Faculty and Staff:

Teach core programs according to district

and state standards with integrity:

* English Language Arts (90 min of
uninterrupted reading instruction; 30 min
additional writing): Scott Foresman
Reading Street Common Core

e Math (60 min of core) Houghton Mifflin
Harcourt Math Expressions Commion
Core

¢ Differentiate instruction to meet the
needs of all students.

* Plan for learning opportunities that

minimize the use of instructional time

and student engagement.

Use proactive evidence-based strategies

to support students’ active engagement.

Examples:

o Active supervision

Precorrection

Instructional feedback

Instructional choice

Increased opportunities to respond

Behavior specific praise

High-p requests

* Provide meaningful and appropriate
practice opportunities.

* Provide feedback in a timely manner to
students and parents.

* Conduct, report, and use screening and
assessments (see Assessment Schedule).

o Benchmark progress three times a
year for reading and math.

000000

Area II: Behavior
Responsibilities

Faculty and Staff:

Implement Positive Behavioral Interventions

and Supports (PBIS) with integrity.

* Foster a safe environment for all students.

* Teach all setting Expectations within the
first week of school and reteach
Expectations (monthly).

* Display and model school-wide
expectations in classrooms and other key
settings.

* Be consistent with expectations.

* Provide behavior specific praise and
intermittently pair praise with delivering
the schoolwide ticket to students who
display school-wide expectations
throughout school settings.

* Demonstrate professional behavior and a
positive attitude.

* Follow the six-step instructional approach
to support students struggling to meet
expectations:

1. Show empathy

2. Maintain flow of instruction

3. Acknowledge other students meeting
expectations

4. Redirect and Reteach expected
behavior

5. Allow time and space

6. Recognize/reinforce appropriate
behavior when demonstrated

* TImplement the reactive plan with integrity.

* Conduct, report, and use screening and
nents (see A t Schedule)

Area ITI: Social Skills
Responsibilities

Faculty and Staff:
Teach schoolwide social skills/ character
education curricula with integrity:

Teach daily Second Step ® lessons (link to
grade level instructional schedules)

Model social skills expected.

Teach Bully Prevention in Positive Behavior
Support (Stop, Walk, Talk; OSEP-TAC.
PBIS.org) according to master school
schedule; 20 — 50 min lessons.

Provide tickets paired with behavior specific
praise when students meet expectations.
Maintain communication with students and
parents/guardians.

Seek ways to engage parents as partners in the
school program.

Collaborate regularly with colleagues.




Embedding Low=Intensity Supports
in Daily Instruction
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Exploring Resources:

Embedding and Integrating Ci3T Domains Into Daily Instruction
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listening respectfull

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction



Exploring Resources:
Embedding and Integrating Ci3T Domains
Into Daily Instruction

https://www.ci3t.org/enhance

Embedding and
Integrating Ci3T
Domains Into Daily
Instruction




Enjoy Lunch!




Talk Time: Integrated Instruction

* What could be the benefit of
using an integrated approach
to lesson planning?

 Create an action plan for:
o Sharing this information with

one or more colleagues
o Using this information O O o



Tier 1: Support for All

for Responding to

Challenging Behavior

A == Proactive 4 Reactive

Principles of Universal Understanding
. Behavior Reinforcement Consequences
Lincoln Elementary Science __ System ina Ci3T _Mo'dell
School Year 2023-2024

Implementation Manual
Comprehensive, Integrated, Three-Tiered (Ci3T)

Model of Prevention

Plan Designed by Lincoln Elementary Ci3T Leadership Team Members:




Al The ABCs of Behavior:
s ot

A Focus On the Before and After PENHANGE

The ABCs of behavior, also known as the three-term contigency, can help us analyze antecedents, behavior, and
consequences to explain, predict, and shape future behavior.

Function
Why did the behavior happen?

Antecedent Behavior Consequence

Antecedents are events that Behavior refers to anything an Consequences are anything that
come before the behavior occurs, individual does that is observable, comes following a behavior. They
or things that set the stage for measurable, and repeatable. include events, situations, people's
behavior t0 Goour. Consider acquisition (can't do) behavior, or things.

and performance (won't do)

behavicral needs.

Identifies the reason why the
behavior occurred, or why it is
effective.

There are different reasons
individuals do things (to access or
avoid things).

What happened What did the What happened after
before the behavior? student do?

the behavior occurred?

oz 2 -

<

Collect and
use data to
All learning happens through consequences! inform

* Antecedents influence behavior and affect our future actions. decisions
* Consequences determine the likelihood of engaging in behavior in the future.




Understanding Consequences: @‘r

The Power of Reinforcement A

Consequences are simply what occurs after the behavior. They do not have to be good or bad. Some consequences of behavior are natural, and others can be planned to
support more positive behavior. We can use reinforcement intentionally as a consequence to increase the future probability of desirable behavior occurring. It is important
to first identify what types of things students find reinforcing, depending on the function of their behavior, or why it happens and why it continues to occur.

Consequences

Adds or Increases

Removes or Decreases

Stimulus Stimulus
. + —
IE
— I
E Positive Negative
© o Reinforcement: Reinforcement:
o = Introduces something Takes away something
E = desirable undesirable
-
E L]
T 7 Positive Negative
c o Punishment: Punishment:
o @ Introduces something Takesawa?mmelhing
t: 0 varsive desirable
=
Ll

‘.

Reinforcement

Positive Reinforcement Negative Reinforcement

(Access Something) (Avoid Something)
_ - 'E',-;’ ¢
Attention &

n n [ 1\
Tangible/ i E )
Activities -.zﬁg_ 2 M

sensory Qr”? , ‘ .

* Remember all learning happens through consequences!
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A Focus on: Responding to Challenging | ==

Implementation Manual
Comprehensive, Integrated, Three-Tiered (CI3T)

Behavior )

Buckman, M. M. & Lane, K_ L. (2020). Exemplar Ci3T Reactive Plan: Flowchart for responding to challenging behavior for elementary schools. Developed in
collaboration with district partners. Available at wew cidt.ore.

Reactive Plan: Flow Chart for Responding to Challenging Behavior

Model of Prevention

All staff will use an instructional approach to behavior. This includes teaching, reminding, and reinforcing

expected behaviors, and using the 6-step instructional approach to respond to teachable moments as well as minor

and major behaviors.

6-step Instructional Approach
1. Show empathy

2. Maintain flow of instruction

3. Acknowledge other students meeting expectations
4. Redirect and Reteach expected behavior
5,
6.

Terti P, 5%
; ~

ertiary DN (~ 0) S

Recognize/reinforce appropriate behavior when demonstrated

o Mo o me——
Refer to Minor and Major Behavior Definiti

. 2 - j L Create Positive,
T I e r / Does the behavior put the student or others in imminent Productive, Safe
1* Minor harm? Learning Environments

Secondary Prevention (=15%) b Tty ¢

2. Discreetly problem solve with student; determine

Minor

it — No Yes.
appropriate, natural consequences
3. Record incident in PowerSchool using the Minor v V
Discipline Referral. Toacher informs parents (cmail e Contact the office;
| or phone call; inform and problem solve). respond in & neutral tone \nm;ftlij staﬂ“ xpelee;
\ / 2 Calmly and firmly re- VA AT ATE L
e state expectations respond ASAP
3. Maintain flow of
struction for othy 3
. e Teacher follows erisis

! i
4. Complete Major building:wide plan OR

2nd Minor behavior in a month Discipline Referral in

individualized de-
1. Follow steps 1-3 from 1st Minor (above). P"“’_“"_Sd“"’l: . escalation plan if
2. Review Primary (Tier 1) Prevention Plan, What e available)
prevention stratcgics can be usd to provent this 3. Detrielwith student in
behavior from happening again? private
\ ) After student has
. AR 2 recovered, involved
parties will conference
Administrator or designee will to determine course of
- come to the classroom to take action, Teacher
student to office when pompletes Major
3% Minor behavior in a month | R PowerSchool
(becomes Major)
1. Follow steps 1-2 from 1st Minor (above). {} {}
2. Record incident in PowerSchool using the Major Administrator provides consequence
Do T s Thosel i difircirs, prvecis as directed by Board Policy and notifies parents (phone call;
(phone call; inform and problem solve). schedule meeting with parent, admin, and teacher(s) to
3. Review Secondary (Tier 2) Intervention grids o problem solve and inform about supports [see next step])
connect student with supports (e.g., self- {} {}
monitoring or daily behavior ratings [DBR]) as

appropriate using entry criteria (c.g., 2-5 ODRs

Academic < BEhaViora| oS SOCiaI | indicates Ticr 2 support nceded).

Review Secondary (Tier 2) and Tertiary (Tier 3) Intervention
grids to connect students with supports (¢.g., individualized
de-escalation plan) as appropriate,

Ci3T Exemplar - Elementary: Hybrid 16
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Buckman, M. M. & Lane, K. L. (2020). Exemplar Ci3T Reactive Plan: Flowchart for responding to challenging behavior for elementary schools. Developed in Lincoln Elementary
collaboration with district partners. Available at www.ci3t.org School Vear 20232024
Reactive Plan: Flow Chart for Responding to Challenging Behavior | -
/All staff will use an instructional approach to behavior. This includes teaching, reminding, and reinforcing \
expected behaviors, and using the 6-step instructional approach to respond to teachable moments as well as minor
and major behaviors.
6-step Instructional Approach
1. Show empathy
2. Maintain flow of instruction
3. Acknowledge other students meeting expectations
4. Redirect and Reteach expected behavior
5. Allow ti.ITlB Ell‘ld Space . . Ci3T aé a Structtjre to
\ 6. Recognize/reinforce appropriate behavior when demonstrated / Create Positive,
Productive, Safe
Learning Environments
7~ ™
. Observe problem behavior. .
Minor Is the behavior a Minor or Major? Ma-] or
Refer to Minor and Major Behavior Definitions.
( . )
\ Does the behavior put the student or others m imminent
1 Minor harm?
1. Use 6-step instructional approach: @ {}
2. Discree‘fly problem solve with student; determine No Yes
appropriate, natural consequences
3. Record incident in PowerSchool using the Minor { } l\/I
Discipline Referral. Teacher informs parents (email 1. Show empathy and Contact the office;
or phone call; inform and problem solve). respond in a neutral tone trained staff member
2. Calmly and firmly re- will be notitied to
: respond ASAP
state expectations
I 2 K Aa11vtaiis Fl~ixr ~F -Jd L.
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Describing a 6-step Instructional
Approach for Responding to
Challenging Behavior



9-Step Instructional Approach

for Responding to Challenging Behavior e

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

----------------- tessssssssssssnnes pecsssssssncssssnnns ssssssssssssse ssscsscscssscccssc)

Maintain flow Acknowledge Redirect and Allow time Recognize and
of instruction other students reteach expected and space reinforce
meeting behavior appropriate

- expectations behavior when
Y Remember. the ! demonstrated
direction is to pick o ®
@ even or odd
p problems!

* recognize student in distress e explain instructions clearly = provide behavior-specific praise when e remind student of what needs . ove away and allow student * |ook for opportunities to
* communicate support ® check for understanding students meet expectations and show to done time to get back on track reinforce expectations
= consider timing & body language e give physical space previously taught skills * be brief and clear » avoid "hovering" * give immediate, precise, and

sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.




How Do | Implement a 6-Step
_Instructional Approach at My School?

V @EITEER svow empatny

Y BEEE A Maintain the flow of instruction
Y m Acknowledge other students meeting expectations

Y m Redirect and reteach expected behavior
"( m Allow time and space

V m Recognize and reinforce expected behavior when demonstrated



Step 1: Show empathy

V What to do
' Why to do it

Y What to avoid




Step 1: Show empathy

What to do

Connect privately

Strategically pause instruction
Body language

Verbally acknowledge & validate
emotions

Why to do it

What to avoid




Step 1: Show empathy

What to do

Why to do it

« Builds relationships
» Less likely to lead to escalation

What to avoid




Step 1: Show empathy

What to do

Why to do it

What to avoid

» Harsh & public communication
* Overbearing
 Long winded




What to do

* Repeat instructions in a positive, friendly

tone

* Physical movement

Why to do it

What to avoid




What to do

Why to do it

Creates solutions-based environments

What to avoid




What to do

Why to do it

What to avoid

« Engaging in arguments
* Providing too much attention




Step 3: Acknowledge other students
meeting expectations

What to do

« Behavior-specific praise
» Keep instruction moving forward
 Be calm and sincere

Why to do it

What to avoid




Step 3: Acknowledge other students
meeting expectations

What to do

Why to do it

Creates a positive, praise-rich environment
to reinforce what is expected

What to avoid




Step 3: Acknowledge other students
meeting expectations

What to do

Why to do it

What to avoid

« Raising voice
« Body language that communicates
distress or frustration




Step 4: Redirect and reteach expected
behavior

What to do

 Redirect the student to the task
 Provide reminders
« Reteach expected behavior

Why to do it

What to avoid




Step 4: Redirect and reteach expected
behavior

What to do

Why to do it

Gives the student a way to get back on
track quickly and respectfully

What to avoid




Step 4: Redirect and reteach expected
behavior

What to do

Why to do it

What to avoid

Long conversations




Step 5: Allow time and space

What to do

Offer choice to get back on track

Why to do it

What to avoid




Step 5: Allow time and space

What to do

Why to do it

Reduces perceived tension or pressure

What to avoid




Step 5: Allow time and space

What to do

Why to do it

What to avoid

Hovering




Step 6: Recognize and reinforce
expected behavior when demonstrated

What to do

[}

Provide the student with Lincoln Elementary Schoo

. Student: Grade:
a relnforcer Teacher: Date:
Location: O Classroom 0O Bathroom O Hallway
O Cafeteria O Playground O Arrival/Dismissal 0 Bus

O Be respectful
S I | L i, |30
O Be responsible

Why tO dO |t O Give best effort {(\\W//)\}

What to avoid




Step 6: Recognize and reinforce
expected behavior when demonstrated

What to do

Why to do it

[}

I i lle | & per Y e 2 VAN, o = =
Lincoln Elementa ry Schoo

Student: Grade:
Teacher: Date:
Location: O Classroom 0O Bathroom O Hallway

O Cafeteria O Playground O Arrival/Dismissal 0 Bus

Performance feedback e
O Be respectful
O Be responsible @

O Give best effort {(\\W//)\}

What to avoid




Step 6: Recognize and reinforce
expected behavior when demonstrated

What to do

Why to do it

[}

I i lle | & per Y e 2 VAN, o = =
Lincoln Elementa ry Schoo

Student: Grade:
. Teacher: Date:
Wh at tO aVOId Location: O Classroom O Bathroom O Hallway
O Cafeteria O Playground O Arrival/Dismissal 0 Bus

O Be respectful
S I | L i, |30
O Be responsible

O Give best effort {«\\W//)\}

Being too enthusiastic




How Do | Implement a 6-Step
_Instructional Approach at My School?

V @EITEER svow empatny

Y BEEE A Maintain the flow of instruction
Y m Acknowledge other students meeting expectations

Y m Redirect and reteach expected behavior
"( m Allow time and space

V m Recognize and reinforce expected behavior when demonstrated



3-Step Instructional Approach

+ENHANGE

for Responding to Challenging Behavior

In a Ci3T model, Tier 1 supports include a six-step instructional approach for responding respectfully to minor and major
challenging behaviors, based on lessons learned from supporting students with acting out behavior.

ssssssssERRRRRES

ssssEBERRRBRES

Show Maintain flow Acknowledge Redirect and Allow time Recognize and
empathy of instruction other students reteach expected and space reinforce
meeting behavior appropriate
+* - expectations behavior when
+
1 Remember, the L demonstrated

direction is to pick
even or odd
problems!

=3

* move away and allow student
time to get back on track
* avoid "hovering"

D4
e

* explain instructions clearly
® check for understanding
* give physical space

* recognize student in distress
® communicate support
* consider timing & body language

* provide behavior-specific praise when * remind student of what needs
students meet expectations and show to done
previously taught skills * be brief and clear

* look for opportunities to
reinforce expectations

* give immediate, precise, and
sincere feedback

* How we first respond is likely to influence whether the student’s behavior escalates

toward a crisis, or de-escalates toward a calm state conducive to learning!

References: Colvin, G. (2004). Managing the cycle of serious acting out behavior. Behavior Associates

Colvin, G., & Scott, T. M. (2015). Managing the cycle of acting-out behavior in the classroom (2nd ed.). Corwin Press.

A Six-Step
Instructional Approach
for Responding to
Challenging Behavior




Resource Review & Talk Time

1. Open the module A Six-Step Instructional Approach to
Responding to Challenging Behavior

2. Complete one of the simulations

3. Discuss:
1.  What about the 6-Step approach do you find easiest to implement?

2.  What about the 6-Step approach might be challenging?
3. What are some potential ways to address these challenges?

:00
OOQQ&/




Bio Break!




o

Exploring Resources: A 6-Step Approach |* &
to Responding to Challenging Behavior | ==

* Explore module resources:

o Draft a 2-3 sentence email you
can share with a colleague to
explain the 6 Step Instructional
Approach

o What module resources would

you share (e.g., infographic,
interaction, video)? 0 c L 0 O



Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TIER3

Tertiary Pdeviention (=5%)

Tier 2
condary Prevention (=15%)

tme
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Primary Prevention (=80%)

Academic Behavioral Social
Validated Curricula PBIS Framework Validated Curricula




Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Tertiary P, lion (=5%)

Tier 2

Secondary Prevention

Staying on Track A Six-Step Understanding the

Creating Positive, Ci3T as a Structure to Embedding and

Productive, Safe Create Positive, Integrating Ci3T Using Data to Set ey Instructional Approach || Pre-referral

Learning Environments | Productive, Safe Domains Into Daily Goals and Monitor eventing and Responding || for Responding to Intervention Process
Introduction Learning Environments || Instruction Implementation Efforts hallenging Behavi Challenging Behavior I in Your Ci3T Model

Academic Behavioral Social



Essential Components of Primary (Tier 1)
Prevention Efforts

Treatment Integrity & .
Social Validity —

Treatment integrity: the degree towhich practces are put In place as planned.

Ci3TA | Seovmmnsn eaguae.

[ ] [ ] [ ] Social validity: the degres to which stakeholders find goals of a practce sooally

0 c I a Va I I ty sgrificant. the procedures scceptable. and the outcames soually mpartant.
n e
theae data?

Lincoln Elementary
School
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T plementation de:mun -making

Ci3T Implementation
Report 2025-2026
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https://www.ci3t.org/measures

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

S$econdary (Tier 2) Interventions

Selioolwide Data: Eniry

ry Prevention (=15%) /

Support Description Criteris “’?m!m' Exit Criteria
Self-Regulated |Zmdents engage n zmall One of more of the followinz: | Student measmres O Completion of intervention
Sirafegy ETOUp strategic infervention | Academic: Weskly writing probes curriculum. Writing goals
Development | focusms on specific writing | O AIMSweb: mtenzive or scored om qualicy, totzl for increased gams m
(SE.5D) for instroction (e g, stary siratezic leval (written words written, nomber quality, mmmber of tofal
Writing WTiting, persuasive Writing) EEprassion) of writing elements, and | wiords written, writing

wamg the Seli-Fegalated OTwo or more missing carmect writing elements, and comect
Sirategies Development Writing assignmesnts within a | sequences WIItBE 2egquence.
approach to kalp sdents grading period AND AND
plan and write. Identified Wrk completion OPFazsinz zrade on progress
sdents meet 3-4 dayswesk rEport of report cand m
for 30-min leszons over 3-§ Treatment integrity Writing of the academic arsa
week period (10-17 lezzons). Treatment intesrity of concem
checklist ANDVOR
OZero miszing assignments in
Social validity 2 grading period
Teacher: IRP-15
............................... . Student: CIRP
Behavior Participating smdents check  Behavior: Student measaras O SRE5-E7 score: Low (D-3)
Eduncation in and ot with 2 mestor O SREE-ET: Moderte (4-5) | Daily progra:s repaorts . X
Program (BEF) |each day on targeted goals. | O SRSS-I5: Moderate (3-3) 03 SR5-15 score: Low (3-1)
i Check-In,  |During check-in, students |0 SRSS-ET: High(9-11) | Treatmentintegrity | Vit § weeks of data,
Check-Out receive a daily prograss O SE:55-15: High (4-15) Coach completes student has made their
(CTCO) report that they take to eack |0 2 or more office discipline | checkdist of all BER CICO goal Q0% of the time
clazs for feedback on their refemrals (ODF) in 2 5-wesk | steps and whether they and thers kave not been amy
progress meeting the school- . period were completed each office discipline referrals.
wide Ci3T model ANDIOR day (percentags of The tzacher is then
expectation:. Teachers Academic: campletion comparted) contacted for their opimicn
complete the daily progress O Progress repart: 1 or more alout if exiting is
1eport and it is reviewed by courae faihuores Social validity approgriate or if CICO
the mentor and stodent O Progress report: Targeted | Teacher: IRP-13 should coptiEne.
together at the end of each for Growth for academic | Student: CIRP
day. Progress is monitored learning behaviors
aed :hared with parests.
Behavior- Eehavior-spedfic praize Behavior: Student measaras 0O0-1 ODFs in 2 grading
specific praise | (BSF) refers fo sincers O3R55-E7: Moderate {4-8) | Smadent hehawvior permied
praise statements that OZR55-15: Moderate (1-3) | targeted for AND
acknowledze the sodent and O5R55-E7: High (9-21) Improvemsnt (&g O Zero miszing assipnments in
1eference the specific, OSEE5-15: High (4-15) m:’.czn_e,:aged i 2 grading period
dezirable behavior being O ar more ODF: withina | % of imenvals, AND
Tecognized, praizing efort grading period assignment completion, O3RE5-ET: Low (0-3)

mas ali iy BED i pomas

AR
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Tier 2

The Tier 2 Process

Secondary (Tier 2) Intervention Grid

Behavioral




Support

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Description

School-wide

Data to Monitor

Exit Criteria

TIER3

Tertiarv Péavigiftion (=5%)

Data: Entry Progress:
Criteria

Functional A functional assessment is Academic Student measures: The behavioral objedive is es-

completed to develop an indi- |Progress Report with 2 or more|Data on target and/orreplace- |tablished based on current lev-
Assessment-Based vidualized intervention plan. |areas of concern OR ment behaviors are collected  |els of performance and ex-
Intervention Functional assessment: review | Below grade level in reading or |daily. Treatment integrity: pected levels of behavior. Stu-

of student records: interviews: | math AND Treatment integrity is assessed | dents exit

teacher, parent, student; and di-{ Behavior: and data are graphed to deter- |support when goals are

rect observation of the target |-More than six office discpline (mine effect of the intervention. |achieved and maintained for

behavior; S5IS Rating System  |referrals in the previous school |Component checklist for A-R-E |three consecutive data points.

Functional assessmentinfor- |Year intervention tactics completed |Maintenance data are collected

mation is placed in the function| AND/ OR daily with 25% of sessions ob- |to ensure behavior maintains

mafrix (Umbreit, Ferro, -SRSS-IE High Risk served by another educator without intervention.

Liaupsin, & Lane, 2007) Social validity:

The Decision Model (Umbreit Pre- and post-surveys: teacher

etal, 2007) isused to deter- (IRP-15) and

mine the method of the inter- student (CIRP)

vention

Intervention components:

(A) antecedent adjustments,

(R) reinforcement, and

(E) extindtion
Lindamood Individual instruction with Academic reading with profi- |Student measures: AIMSweb  |Reading on gradelevel or mak-

reading specialist: 30 min per |ciency at 2 or more grade levels| Reading CBM, weekly progress |ing progress asto predict meet-
Phoneme day: 5 days perweek below or trajectory stable with (toward end of vear grade level |ing end of year grade level pro-
Sequencing@ Direct instruction in decoding | Tier 2 intervention target ficiency on AIMSweb reading

and blending; sight words, use |Behavior (consider) Treatment integrity: Daily probes.

of context clues. -SRSS-1E Moderate or High Risk|checklist completed by reading | Monitor progress bi-weekly

Computer supported practice. |on screening OR specialist, observed by teaching once exited.

Addressing reading outcomes: |-Two or more assistant periodically

alphabetics and reading fluen- |office discipline referrals, indi- |Social validity:

cy. cating concerns with peer Student and teacher-completed|

Interactions

SUrveys

r 2
Wention (=15%)

The Tier 3 Process

Using Data to Connect
Students to Validated
Supports

Tertiary (Tier 3) Intervention Grid

Social

Validated Curricula



Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Ci3Ta

+ENHANCE

Using Systematic
Screening Data to...

Inform Instruction at Tier 1
Empower Teachers with Low-Intensity Strategies
Connect Students to Validated Tier 2 and Tier 3 Supports



Enhancing Ci3T Modules

Home About G3T Building Your Gi3T Model In Action Contact Us Functional Assessment-Ba Interventions

Implementing Your Ci3T Model Litera Measures Presentations Professional Learning Enhancing CI3T Modules

Project SCREEN Research to Inform Practice Responding to COVID-19 Systematic Screening CI3T Train the Tralners

Project ENGAGE

Enhancing Ci3T Modules

Universal Understanc.
C

Reinfc n ns e

System in a CI3T Mode I N

/I Em \ First time module users for 2024-2025 view

r‘ \hy informational letter and register here!

es and resources you engage with, we invite you to complete the

ci3t.org/enhance



Implementation Science
Adapted from Fixsen & Blasé, 2005

Exploration & Adoption

e We think we know what we need so we are planning to move forward
(evidence-based)

Installation
e Let’s make sure we’re ready to implement (capacity infrastructure)

Initial Implementation
e Let’s give it a try & evaluate (demonstration)

Full Implementation
e That worked, let’s do it for real (investment)

Sustainability & Continuous Regeneration
e Let’s make it our way of doing business (institutionalized use)
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Wrapping Up Day 1



Teachers Well-Being in Ci3T Models

EDUCATION AND TREATMENT OF CHILDREN Vol 36, No. 4, 2013

Three-Tiered Models of Prevention:
Teacher Efficacy and Burnout

Wendy Peia Oakes
Arizona State University
Kathleen Lynne Lane
Untwersity of Kansas
Albbie Jenkins
Vanderbilt University
Belle B. Booker
Iniversity of North Carolina at Chapel Hiil

Abstract

Project Persevere examined teacher efficacy and bumout within Comprehen-
stve, Integrated, Three-tiered (C13T) maodels of prevention, as implemented
in two middle schools in a southern state, Participaiing schools completed a
year-long training series to design their CT3T plans and were in their first year
of implementation as part of regular school practices. Participating teachers
completed the Teachers” Sense of Efficacy Scale 24-item Long Form (TSES;
Tschannen-Moran & Woolfolk Hoy, 2001} and the Maslach Burnout Inventory
(MBI; Maslach, JTackson, & Leiter, 19963 at the end of the school year. Teacher
self-ratings were examined to describe how teachers in schools with preven-
tion maodels were faring. Three sets of variables were examined: (a) reacher
efficacy and burnout, (b) treatment integrity and social validity vatings of the
CI3T model of prevention, and {c) student behavieral risk. Findings indicated

both schools mmplemented the CI3T model with high integrity and teachers
rated their plans with high social validity. Limitations and future directions

are provided.

Kevworps: Teacher Burnoul, Teacher Efficacy, Three-Tiered Madels Of Pre-
vention, Three-Tiered Models Of Prevention: Teacher Efficacy And Bumout

S('huu] systems and educators are charged with creating positive,
fe, and orderly learning environments and offering instrue-
tional experiences to enable all students to meet rigorous educational

This research was supporled by in part by Froject Support and Include, a wechnical
assistance grant from the Tennessee Department of Education (JGR-10-27642-00).

For inquiries regarding this article, please contact Wendy Peia Oakes, PhD., Arizona
State Untversity; Wendy Oakes#asu.edu or Kathleen Lyane Lane, Ph.D., University of
Kansas; e-mail: Kathleen Lane@lku.edu
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Mark Matthew Buckman, MS. Ed.2(), Nelson Brunsting, PhD?,
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and Nathan Allen Lane, BS®

Abstract

In this article, we examined educators’ efficacy and burnout within Comprehensive, Integrated, Three-tiered (Ci3T) models
of prevention, as implemented in |4 elementary schools in a Midwestern state. Participating schools completed a year-
long training serics to design their Ci3T plans and were in their second year of implementation as part of a districtwide
initiative. We examined educators’ year-end self-ratings to describe how teachers in schools with prevention models
were faring, exploring three sets of variables (a) self-reported Ci3T treatment integrity, (b) social validity ratings of their
Ci3T model of prevention, and (c) educators’ sense of efficacy and burnout. Results indicated educators experienced
emotional exhaustion; however, depersonalization and personal accomplishment scores revealed positive and large
magnitude differences compared with a national sample. Morcover, educators reported higher levels of efficacy related to
instructional strategies and classroom management than a national sample. Higher self-reported levels of CidT treatment
integrity were associated with increased levels of efficacy related to student engagement. We discuss limitations and future
directions.
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Nelson C. Brunsting, PhD?, Mark Matthew Buckman, MEd'(),
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Christopher Schatschneider, PhD 7, and Katie Scarlett Lane®

Abstract

We examined educators’ sense of efficacy and burnout within comprehensive, integrated, three-tiered (Ci3T) models of
prevention implemented in four middie and two high schools. At the time of this study, schools had completed 2 years of
implementing Ci3T models as part of a larger district initiative. We examined how educators were faring with a specific interest
in their well-being. We explored four sets of educator-reported variables: Ci3T treatment integrity, Ci3T social validity, sense
of efficacy, and feelings related to burnout. Resuits indicated educators experienced emotional exhaustion nearly identical
to a national sample; however, depersonalization and personal accomplishment scores revealed positive and moderate-to-
large-magnitude differences compared with a national sample. Moreover, educators reported higher levels of efficacy refated
to instructional strategics and classroom management than a national sample. Higher self-reported levels of Ci3T treatment
integrity were associated with increased levels of efficacy related to the efficacy subscales of Student Engagement, Instructional
Strategies, and Classroom Management. We conclude with a discussion of limitations and directions for future inquiry.

Keywords
Ci3T, tiered systems. self-cfficacy, burnout

Keywords
professional practice/standards and ethics, school(s)

Contemporary educators face many pressures including
increased accountability for student achievement (Ryan
et al, 2017), decreased funding (Lambert & MecCarthy,
2006), and challenging working conditions {Goldring
et al., 2014). Perhaps most substantial is the charge to pro-
vide rigorous learning experiences to students 2 a

according to students’ individual needs (Lane, Oakes, &
Menzies, 2014; Sugai et al , 2000)

Tiered systems may hold promise for supporting educa-
tors by offering a consistent, clear, and collaborative struc-
ture for general and special education communities to

wide range of academic, behavioral, and social-emotional
needs. To meet this challenge, schools have begun to adopt
tiered prevention models, such as Schocl-Wide Positive
Behavior Interventions and Supports (SWPBIS; Sugai &
Horner, 2002}, Response to Intervention (RT1, Fuchs &
Fuchs, 2006), Multi-Tiered System of Supports (MTS8S),
Interconnected Systems Framework (ISF; Barrett et al.,
2013}, and Comprehensive, Integrated, Three-tiered mod-
els of prevention (Ci3T, Lane, Oakes, & Menzics, 2014).
These models provide a framework in which educators can
proactively employ evidence-based practices to promote
the learning of all students, identify students who exhibit
additional needs, and provide targeted interventions
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Middle and high school teachers experience a range of chal-
lenging job demands including difficult working condi-
tions, role ambiguity, and frequent leadership turnover
(Burkhauser et al., 2012). Navigating their professional
environment can also affect their ability to meet their most
important charge meeting the educational needs of a
diverse range of students, including individualizing aca-
demic content, managing behavior, and supporting social-
emotional development (Skaalvik & Skaalvik, 2007)
Tiered syslems can assist educalors by offering clearly
defined roles, school-wide policies and procedures, and a
collaborative structure for general and special educators to
collectively support students’ learning and well-being as
well as educators’ well-being (Kyriacou, 2001; Lane,
Menzies, et al., 2013). To address these challenges, schools
have adopted tiered systems such as Positive Behavior
Interventions and Supports (PBIS, Sugai & Horner, 2002),
Response to Intervention (RTT, Fuchs et al., 20107, Multi-

Tiered System of Supports (MTSS; Johnson & Mellard,
2014), Intercomuected Systerns Framework (ISF; Barrett
et al, 2013}, and comprehensive, integrated, three-tiered

models (Ci3T; Lane et al,, 2019). These models offer a
school-wide structure to provide educators with clarity of
roles, prioritize evidence-based practices to promote all stu-
dents’ learning, use dala to proactively identify students
who exhibit additional needs, and inform targeted interven-
tions to address identified needs (Sugai & Horner, 2002}
Evidence suggests implementation of tiered systems at
the clementary level is associated with improvements in
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Professional Learning Series 2025-2026

Presenters: Kathleen Lynne Lane, Ph.D., BCBA-D, CF-L2, Mark M. Buckman, Ph.D.,
David James Royer, Ph.D., BCBA, & Ci3T Research Team

Audience: This professional learning series is offered at no charge to preK-12 E
educators, administrators, related service providers, paraprofessionals, and
families interested in learning more about proactive, systematic methods of
looking for and assisting students who might require additional assistance to
experience success in school. Each session provides stand-alone information
to build knowledge, skills, and confidence to implement effective practices to
support students’ multiple academic, behavioral, and social and emotional well-
being learning needs in the context of a Comprehensive, Integrated, Three-
tiered (Ci3T) Model of Prevention.

Register here or scan the QR code —
In addition to registering with the Ci3T Research Team, check with your district's professional development
management system to see if you can also register there to earn professional learning credits.

Expectations: Each online 2-hr session includes interactive whole-group instruction and small-group breakout
discussion time. Please come prepared to engage with presenters and fellow educators via Zoom chat and
working audio/video technology (e.g., able to have your webcam on, type in Zoom chat, join small-group
discussions with microphone).

BCBAs: This professional learning series also covers behavior analytic content to meet requirements for
Board Certified Behavior Analysts (BCBAs) seeking continuing education units (CEUs). Attendees must be
present the entire 2-hr and meet expectations above to earn two (2) learning CEUs per session, at no cost

Location: Zoom Cost: Free  Learn more information about Ci3T: ci3t.org

Date Session Description

September 24,2025  Starting Strong: Effective Tier 1 Practices for Educators

2:30 - 4:30 PM (pacific) = We focus on Tier 1 strategies to start the year strong, including how to provide

4:30 - 6:30 PM (central)  integrated instruction across academic, behavior (positive behavioral interventions

5:30 —7:30 PM (eastern) | and supports), and social and emotional well-being learing domains. We review
P for teaching, rei and at Tier 1, using input from
faculty and staff including treatment integrity (how well the plan is in place) and
social validity (views about the plan’s goals, procedures, and outcomes). Learn how
to begin the year headed toward i high-fidelity tation of your
schoolwide plan!

October 08, 2025 From Data to Action: Using Systematic Screening to Inform Instruction
2:30 - 4:30 PM (pacific) ' We describe how systematic academic and behavior screening occurs within tiered
4:30 - 6:30 PM (central) | models of prevention to inform instruction for students and professional learning for
5:30 - 7:30 PM (eastern) | aqults, Learn how to use ing data alongside other data d
as part of regular school to (a) inform i ion at Tier 1, (b)
teachers with low-intensity strategies (e.g., instructional choice), and (c) connect
students to validated Tier 2 (e.qg., self-monitoring) and Tier 3 (e.g., functional
assessment-based interventions) supports.

November 18,2025  Ci3T in Action: Lesson Planning for Instruction

2:30 - 4:30 PM (pacific) ' We introduce a practical tool—the Ci3T Integrated Lesson Plan—designed to

4:30 - 6:30 PM (central) ' support teachers in setting the stage for students to be productively engaged across
5:30 - 7:30 PM (eastern) | academic, behavior, and social domains. We will move from planning to practice,

EMPOWER+ Session

Date

Starting Strong: Effective Tier 1 Practices for Educators

September 24, 2025
(Wednesday)

From Data to Action: Using Systematic Screening to Inform Instruction

October 8, 2025
(Wednesday)

Ci3T In Action: Integrated Lesson Planning for Enhanced Instruction

November 18, 2025
(Tuesday)

Mastering Behavior Specific Praise and Precorrection

January 21, 2026
(Wednesday)

A 6-Step Instructional Approach for Responding to Challenging Behaviors:
ATier 1 Practice

February 10, 2026
(Tuesday)

A Tier 2 Support for Students Experiencing Anxious Feelings: Recognize.
Relax. Record.

March 25, 2026
(Wednesday)

A Tier 3 Support for Students with Intensive Intervention Needs:
Functional Assessment-Based Intervention (FABI)

April 28, 2026
(Tuesday)




Ci3T Trainers and Coaches Calls

Ci3T Trainers and Coaches Calls Session Date
Ci3T Trainers and Coaches Calls Ci3T Trainers and Coaches Call 1 Auv%/uzt 20,d2025
The purpose of our coaching calls is to provide ongoing support for ( eanes ay)
Ci3T District Leaders, Ci3T Trainers, Ci3T Coaches, and other
Individiials supporsing the design and implementation of Ci3T Trainers and Coaches Call 2 September 3, 2025
Comprehensive, Integrated, Three-tiered (Ci3T) Models of Prevention (Wednesday)
Offered remotely via Zoom
4:00-5:00 PM Central 2025-2026 Dates Ci3T Trainers and Coaches Call 3 October 1, 2025
Please email Stacie Williams (We d nes d ay)
(stacie.w@ku.edu) for more information Aug. 20, 2025 (Wed)
Ci3T Trainers and Coaches Call 4 November5, 2025
Sept. 03, 2025 (Wed) (Wednesday)
ot 01,2085 (Wed) Ci3T Trainers and Coaches Call 5 Dece_lr_nbe(er, 2025
Nov. 05, 2025 (Wed) ( ues ay)
Dec. 02, 2025 (Tues) Ci3T Trainers and Coaches Call 6 Ja”;irgriié 31)026
s : = AR Jan. 22, 2026 (Thurs)
= Ci3T Trainers and Coaches Call 7 February 17, 2026
Scan the QR code | Feb.17.2026 (Tues) (Tuesday)
A or register here! M h10. 2026
Mar. 10,2026 (Tues) Ci3T Trainers and Coaches Call 8 arTc d’
Apr. 15, 2026 (Wed) ( ues ay)
+ENHANCE May 13, 2026 (Wed) Ci3T Trainers and Coaches Call 9 ?V?/!!n%sil%i?
Ci3T Trainers and Coaches Call 10 ?\/I/\i‘;ld1r?és.2c(l):y6)
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Special Series: Implementing Practices Within -MTSS
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Abstract

implementation, and evaluation of Ci3T models.

Keywords

Ms. Rabadi is very e
Lincoln Elementary School. She and her family were recently
transferred to a military base in Kansas. Ms. Rabadi
interviewed for a fifth-grade general education teachin
position at a local district that prioritized _inclusive
programming for students with disabilities. The job position
description said it was a Comprehensive, Integrated Three-
tiered (Ci3T) model of prevention district with all 21 schools
implementing Ci3T. She followed the links 1o the district and
school websites, where she read more about Ci3T, which she
learned was a type of integrated tiered system. Her previous
district  implemented  schoolwide  positive  behavioral
interventions and supports (PBIS), so she was familiar with
tiered systems and was interested in learning more about a
comprehensive, integrated framework

ited bout starting her new position at

Before Ms. Rabadi's interview at Lincoin Elementary School,
the principal, My MacMillan, sent her a copy of the school’s
Ci3T Implementation Manual. He asked her to read through
the entire plan and come to the interview with any questions
about faculty and staff roles and responsibilities in academic.
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There are many integrated Multi-tiered Systems of Support (MTSS), which we refer to as integrated:
systems hold benefits for students with disabilities, as such systems have the potential to facilitate inclusion and focus the
collective expertise of educators committed to meeting students’ multiple needs. The Comprehensive, Integrated Three-
Tiered (Ci3T) prevention model was designed to meet student’s academic, behavioral, and social and emotional well-being
needs within one integrated system. Using lessons learned over decades of research, we present a step-by-step approach
to building educators’ capacity to implement integrated tiered systems through data-informed professional learning, We
illustrate how school leaders can use this approach to onboard new faculty, plan coordinated ongoing professional learning
for all educators, and facilitate the use of data to inform instruction—all of which are intertwined through the design,

Intervention in School and Clinic 2024, Vol 60{1) 39-52
e

S Sage

Data-Informed Professional Learning and Instruction in
Integrated Tiered Systems

Wendy Peia Oakes, PhD*0),

7, Amy Briesch, PhD*

red systems, These

integrated tiered systems, Ci3T, data-informed professional learning

behavioral, and social and emotional learning domains. Ms.
Rabadi was relieved that the Ci3T Implementation Manual
clearly listed evervone s responsibilities. She also felt she had
a good sense of how 1o support siudents with diverse learning
needs using available Tier 2 and Tier 3 interventions. The
interview went well, and she was offered the position, which
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Resource Spotlight!
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Teacher-Delivered Behavioral
Interventions in Grades K-5

A Practice Guide for Educators

Teacher-Delivered Behavioral Interventions in
G rades K-S Released: December 2024
Introduction document (160 KB)

Summary document (479 KB)

A publication of the National Center for Education Evaluation and Regional Assistance (NCEE) at IES Recommendations Details Panel Full Guide (5.7 MB)

This practice guide provides teachers with seven recommendations for implementing low-intensity behavioral interventions in grade K-5

classrooms to support students in demonstrating expected behaviors in the classroom so that students and their classmates can engage in
learning.

TIER
1 Co-establish, model, and teach clear expectations for student behavior consistent with schoolwide expectations. o
STRONG | sTRONG
~ Show More EVIDENCE
) i ) TIER
2 Remind students to engage in expected behaviors. o
STRONG | sTRONG
~ Show More EVIDENCE
i i - i . TIER
3 Acknowledge students for demonstrating expected behaviors through positive attention, praise, and rewards. o
STRONG
» Show Mora annence | STRONG
i i ) TIER
4 Offer instructional choices to students to increase engagement and agency.
MODERATE
~ Show More evipence | MODERATE
. . . i . TIER
5 Provide students frequent and varying opportunities to respond to and engage in activities
MODERATE
~ Show More evipence | MODERATE
i i ) TIER I
6 Teach students to monitor and reflect on their own behavior.




Action Items

Planned
Action Item Person(s) Completion Date
Responsible Date Completed
Locate my school’s Reactive Plan: Is
the 6-ste_p mstructlonal.approach_ for Kathleen
responding to challenging behavior
included?
Print out the infographic, email to Kathleen &
grade level and department team, post Amy
In my classroom




Talk Time: Revisiting Initial Impressions:
Potential Benefit of Integrated Tiered Systems

* What would be beneficial about
Ci3T models of prevention for
your district and each Pre-K-12
school?

* How might systematic screening
be used to inform Tier 1

‘\\_// \_/ .. ~ v v
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