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Renaming: Breakout room number +
First and Last Name

To help us initially put you in breakout rooms today...

A. Click the three dots at the top
right corner of your video square.

B. Rename yourself:
1 Name = Exploring Ci3T, not yet implementing
2 Name = Newly implementing Ci3T
3 Name = Experienced Ci3T implementer
4 School Name = Here with my Ci3T Leadership Team

Agenda

* Welcome and introduction
« Classroom management to facilitate instruction
* Teaching expectations
¢ Reinforcing students’ behavior for meeting expectations
¢ Responding to challenging behaviors
e Providing resources for families
e Looking ahead
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Ci3Ta

Welcome and Introduction

Classroom management to facilitate instruction

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
Goal: Reduce Harm

Specialized individual systems
Tertiary P4 n ("’5“ for students with high risk

Tier 2
Sccondary Prevention (=15%)

Go: everse Harm
Specialized group systems
for students at risk

Go: revent Harm
School/classroom-wide systems
for all students, staff, & settings

Academic Behavioral o Social

AreaT: Academics el
Responsibilties Responi spor
Faculty and Saft: Facalty and Staff: Faculty and Staff,

Rrea i

sate standards with Rdelty:

. e firs week of sch s ey olber week
‘ommon Core. cacher e counselor
. hool-wide

ofall sudents
b oopon setings.

o bayior specfic prise nd

(Soc appendi fo specific ks for-

e et |

fic prase when sudents mect

iy e 2)and

Note. We do no endorse any specfic curriculum orprogram. We encourage Ci3T Leadership Teams and Distict Decison Makerstoreiens current
evidence to infom thei decision making

3T Exemplar - Elementry 2




Fall 2021
SRSS-Externalizing Results — School level
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Fall 2021
SRSS-Internalizing Results — School level
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How do | put Ci3T into action in my
classroom?

Ci3T: Integration at Tier 1 Ci3Ta

12
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Formalizing District Expectations and Supports for Classroom

Management to Facilitation Instruction
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AREA I1: B
Essential Com

Building the B{
(e.g., function, r

Proactive
1.Build positive
2.Design effecti

arrangement
3.Teach expectd
matrix
4.Teach routine!
managing tral
5.Use low-inten:
Instruction
6.Managing pap|

14
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AREA I1: BEHAVIOR
Essential Components of Classroom Management (Center Column)

Building the Base: What | need to know about changing behavior?
(e.g., function, reinforcement, shaping)

Proactive Reactive

1.Build positive classroom climate 1. Defusing off-task behavior

2.Design effective physical room 2. Defusing rule infractions (Not meeting
arrangement expectations)

3.Teach expectations in the expectation 3. Defusing disrespectful behavior
matrix 4. Defusing agitation

4.Teach routines and procedures (e.g., 5. Defusing noncompliance and limit testing
managing transitions)

5.Use low-intensity Strategies during ** Building fluency in responding to challenging
Instruction behavior: praise others, redirect, reteach, provide

6.Managing paperwork feedback

15
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AREA II: BEHAVIOR

Essential Components of Classroom Management (Center Column)

Building the Base: What | need to know about changing behavior?
(e.g., function, reinforcement, shaping)

Proactive Reactive

1.Build positive classroom climate 1. Defusing off-task behavior

2.Design effective physical room 2. Defusing rule infractions (Not meeting
arrangement expectations)

3.Teach expectations in the expectation 3. Defusing disrespectful behavior
matrix 4. Defusing agitation

4.Teach routines and procedures (e.g., 5. Defusing noncompliance and limit testing
managing transitions)

5.Use low-intensity Strategies during ** Building fluency in responding to challenging
Instruction behavior: praise others, redirect, reteach, provide

6.Managing paperwork feedback
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‘Area 11: Social Skills
Responsibilities
 Starr:

character

Jveckly Positive Action® lessons

20 min lesson per week teacher

30 min lesson every other week
ught by teacher and counselor et
need more than

Tier 1?

3.5
20 min lesson per week teacher

Refer to your Ci3T
 Support (Siop, Walk, Talk Implementation

al skills expected.
Bully Prevention in Positive

TAC, PBIS.org) according to
school schedule; 20 - 50 min

Manual for Tier 2
and Tier 3 Grids

 tickets paired with behavior
aise when students meet

in communication with students
Fonts/guardians.
c parents as partners in

A -
ol program.
brate regularly with colleagues.
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Ci3T: Integration at Tier 1 Ci3Ta

AREA II: BEHAVIOR

sl Component ofCsroom Mansgment (Gt Counn)

St
s

ST P ———)
o Srope)
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Ci3Ta

Teaching Expectations

An instructional approach to behavior

11/9/2021
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Procedures for Teaching

Faculty and Staff: Ci3T Leadership Teams and District Leaders will teach procedures to faculty
and staff by:
« Provide faculty and staff Ci3T Implementation Manual and other materials such as posters, lesson
plans, tickets, etc. to teach, implement and support our Ci3T plan
Provide training of plan and expectation to staff at the beginning of each school year, with attention
to academic, behavior, and social domains
Expectation Matrix taught and posted
Ci3T session for new staff orientation
Weekly tips for teachers and challenges for PBIS
Students: Ci3T Leadership Teams collaborate with faculty and staff to teach procedures to
students by:
+ Posting Ci2T expectation posters and using them as an instructional tool for teaching expectations
= Participating in regularly scheduled lessons an the expectations for each setting
+ Providing behavior-specific praise intermittently paired with schoolwide ticksets (ROAR Bucks)
= Participating actively in daily Second Step lesson

GiaT

20

School-wide expectation matrix Lessan pians for explicit instruction

Lincoln Lion PRIDE!

Lincoln Elementary Expectation Matrix Ci

Supporting
materials

Demonstrating our
Lincoln Expectations
in the

esponsibility
mean?

Specific settin ¢ posters

21



Lincoln Lion PRIDE! A

Lincoln Elementary Expectation Matrix Cist
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Lincoln Lion PRIDE

Classroom
Expectations

 Follow directions

* Use kind words and actions
*+ Control your tempter
+ Cooperate with others

+ Use an inside voice
+ Keep arms length apart

+ Be in assigned area on time

* Bring your required materials
+ Turn in finished work
£ — 2%

* Wear your mask so it A
Govers your nose and mouth &3

* Participate in class activties

PRl - Complete work with best effort
 Ask for help politely

+ Wash hands or use hand sanitizer , o

regularly

Give

Effort

Lincoln Lion PRIDE

LEIE
Expectations

« Use a quiet voice
« Walk on the right side of the hallway
* Face forward

 Keep ams length apart -ﬁ-

* Keep hands to yourself

* Walk in the hallway

+ Stay in line with your class G G G,

W > .

« Wear your mask so it -3
vers your nose and mouth - QNG

* Walk quietly

« Move directly to next location
* Follow directions A
+ Wash hands or use hand sanitizer , o

o =] Gisl

Give Best
Effort

23

Tell

Show

Practice & Follow Through

24



I

« Define behaviors and discuss key
terms
« Discuss why behaviors are important

CHS
T Practice & Follow Through —‘J‘

uisT

11/9/2021
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O
’7 [
CEE

« Explain and model examples
« Explain and model non-examples
« Discuss hypothetical situations

Gl

26

I
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« Students restate expectations

« Students explain why expectations are
important

« Students think of ways to help them
remember expectations

’— Practice & Follow Through —“

27
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Practice & Follow Through

« Students rehearse demonstrating

expectations

« Students practice in hypothetical situations

« Incidental teaching
* Reinforce!

11/9/2021
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Demonstrating our
Lincoln Expectations
in the

« What are some things that happen in
the that cause problems
for you and others?

« How do you usually react in these
situations?

* What are some good ways to act in
order to keep these things from
happening?

What does Responsibility
in the mean?

+ Listento and follo

Role Play!

Mathis not your favorite subject, and t
teacher ju

friend of yours is in your group and

talking with you about weekend plans, while

Other
ideas...

« Videos

* Announcements

« Virtual
assemblies

« Link teaching of

classroom
routines to
school-wide
expectations

A
GiaT
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Tips for engaging instruction

« Explain the why...

...and help students think about their why

r~
<«

30

10



Tips for engaging instruction

« Explain the why...

4 f l
...and help students think about their why ,

« Pacing, pacing, pacing

11/9/2021
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Tips for engaging instruction

« Explain the why..

...and help students think about their why ‘ ’
« Pacing, pacing, pacing

« Active student participation
o Low-intensity strategies
...opportunities to respond
...instructional choice

32

Tips for engaging instruction

« Explain the why...

...and help students think about their why ‘ ’
« Pacing, pacing, pacing

« Active student participation
o Low-intensity strategies
...opportunities to respond
...instructional choice

« Make it fun! @ -

33
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Ci3T: Integration at Tier 1

Lo

RESEARC

11/9/2021
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TIERED INTERVENTION LIBRARY

Professional Learning
Resources
ci3t.org/pl

Intervention grid

Social validity:
Social validity:

35

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Me )

TiEh3

Tertiary PAevEmtion

Secondary Pr

et
EnimanyiBreventenl(=80:

uricula PBIS Framework

36
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AREA I: ACADEMICS.

11/9/2021
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Integrated Lesson Planning

Gi3T
38
Integrated Lesson Planning
-

39

13



Integrated Lesson Planning

ccccc

nnnnnnnnnnnnnnnnnnnnn

>
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sssssssssssssssss

>
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Integrated Lesson Planning

42

14



Integrated Lesson Planning

Heteaching. Addfonal Insiriction

Student Checkout

>

11/9/2021
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Integrated Lesson Planning

Heteaching. Addfonal Insiriction

Student Checkout

>

44

Integrated Lesson Planning

Class:

Heteaching. Addfonal Insiriction

Student Checkout

>

45

15
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Ci3Ta

Reinforcing Students’ Behavior
for Meeting Expectations

47

Procedures for Reinforcing

Faculty and Staff: Ci3T Leadership Teams and District Leaders will provide reinforcement to

faculty and staff by:

« Raffle of Ci3T parking spot (awarded to the teacher who provided the ticker to the student raffle
winner)

« School-wide drawings for students — also reward teacher who gave the PBIS ticket to selected
student

Students: Ci3T Leadership Teams will collaborate with faculty and staff to provide

reinforcement to students by:

= Students participate in providing feedback far reinforcements

= Intermittent reinforcement of expectations with behavior specific praise and PBIS tickets

» PBIS tickets exchanged for donated tangible and non-tangible choices (privileges, time with
teachers, art lessons, special PE time, postcards or phone calls home), allowing students to access
or avoid attention, tangibles/activities, and sensory experiences

+ Each teacher will have a classroom menu (student choice of items on menu} A

Gi3T

48

16



Reinforcement and behavior
...what do we mean?

11/9/2021
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Reinforcement and behavior Vig o *
...what do we mean? 'ﬂﬂ' 'ﬂﬂ‘

Reinforcement: “the action of strengthening or *
encouraging something”

-Merriam Webster

Reinforcement: consequence that “increases the future
frequency of that type of behavior under similar
conditions”

-Cooper, Heron, & Heward (2020)‘
Gi3T

50

Reinforcement and behavior
...what do we mean?

Behavior: “the activity of living organisms; human behavior
includes everything that people do”

-Cooper, Heron, & Heward (2020)

51

17



Reinforcement and behavior
...what do we mean?

Behavior is...
« Communication
« Functional (it serves a purpose!)

Access Avoid
Attention
Activity / tangible
Sensory
Behavior is not... A
* “Good” or “bad” (though it can be “helpful” or “harmful”) Gisl

11/9/2021
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What is reinforcement?
®
-

Consequence ‘%
o /!
Increases 1 Behavior Consequence
likelihood of /
future occurrence

Strengthens '|| |||
behavior

53
What is reinforcement?
Positive
(Access)
ALERT
Negative
. reinforcement is
Negat've not punishment
(Avoid)
Gi3T
54
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What’s in a ticket?

« “An object awarded contingent on
appropriate behavior and that serves as
the medium of exchange for...reinforcers”

-Cooper, Heron, & Heward (2020) J@}

Tickets are a tool for
communicating

successful use of a behavior

11/9/2021
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Tips for using tickets
to communicate
effectively
giar
56
Ticket tips...

. Lincoln Lion PRIDE! A

.Teach eXpeCtat|OnS i Lincoln Elementary Expectation Matrix it

* Reinforce behaviors
when students meet
expectations

57

19



Ticket tips...

being recognized

behavior as possible

« Pair tickets with behavior-specific praise

Behavior-specific praise: praise statements that include
reference to the specific behavior for which the student is

(Brophy, 1981; Sutherland, Wehby, & Copeland, 2000)

*Use as near to the occurrence of the

11/9/2021

In-person/Hybrid Reinforcer Menu
n u Lincoln Ele ntary School
Ticket tlps .  Be Respectiul~ Be Responsible » Give Best Effor
35 Avoid/Pass/Skip
. e min game with a Fienx _I.llrm Pped pass for
- Offer a variety of opportunities sminsmenBatind 3 v on
for students to exchange SMROMMeMBIN g g rin g e ma
tickets
; . i
« Consider mapping
opportunities onto a function p—— F——
matrix to ensure all possible
’ . G i nee
functions are considered
Coas g
::;" CEZIED Barefoot hour
Work with music in
backnton Fr—
A

20



Ticket tips...

How often should | be giving tickets?
« 4:1 positive to negative feedback ratio

« Tickets should be given sporadically so students do not “expect” to
get a ticket for meéeting expectations

olidge Middle School

et v or  [BSIP

« Feedback can be verbal or nonverbal responses contingent on
behavior. Feedback is more than a reinforcer or punisher; it is a
powerful tool to guide future behavior and learning.

Malott, 2008 M

11/9/2021
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Ticket tips...
« The goal is to fade and transition to natural reinforcers
« Faded but not forgotten...even as the rate of reinforcement
goes down be sure to keep a functioning system. It’s likely A
some students will still need high rates! GisT
62
. . ,
Ticket tips...some dos and don’ts
Avoid... Instead, try..
“If you follow directions, I'll give you “Remember, the expectation is to...”
a ticket”
“You got the correct answer, you get  “I love that participation — and | can
two tickets!” tell you've been paying attention.
Awesome job!”
“You can’t earn tickets behaving that  Find a different student who is
way” following expectations. Acknowledge
their behavior! i
63

21



Frequently Asked Questions

» Why should we reward students for meeting expectations?
People don’t get rewards in ‘real life’...

« Does providing reinforcement reduce intrinsic motivation?
« Can | just use group rewards?

11/9/2021
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Talk Time

Teaching Reinforcing
«  What are your plans for teaching  + What are your plans for reinforcing
expectations to your students? students?
+  What are your plans for utilizing » Consider the types of reinforcement
integrated lesson planning? (social/attention, tangible/activity,
«  What support do you need from sensory)...which ones do you need
your Ci3T Leadership Team? to do some brainstorming on to
« Signage? provide?
* Lesson plans? » How would you support a colleague

who requested assistance with
procedures for reinforcing?

Consider sharing
i h

ideas wit
colleagues in A
s Gigl

65

Ci3Ta

Responding to Challenging
Behaviors

66

22



Ci3T: Integration at Tier 1 Ci3Ta

Enavion
porensof Cassoom ansgement (Gt
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T Re T E T

AREA I1: BEHAVIOR

Essential Components of Classroom Management (Center Column)

Building the Base: What | need to know about changing behavior?

(e.g., function, reinforcement, shaping)

Proactive

1.Build positive classroom climate

2.Design effective physical room
arrangement

3.Teach expectations in the expectation
matrix

4.Teach routines and procedures (e.g.,
managing transitions)

5.Use low-intensity Strategies during
Instruction

6.Managing paperwork

Reactive
1. Defusing off-task behavior
2. Defusing rule infractions (Not meeting
expectations)
3. Defusing disrespectful behavior
4. Defusing agitation
5. Defusing noncompliance and limit testing

** Building fluency in responding to challenging
behavior: praise others, redirect, reteach, provide
feedback

68

69

23



Buckman, M. M. & Lane, K. L. (2020). Exemplar Ci3T Reactive Plan: Flowchari 10 challenging Developed in
callaboration with disriet partners. Available at wonw i3t ore
Reactive Plan: Flow Chart for to C| ing Behavior

All staff will use an instructional approach to behavior. This includes teaching, reminding, and reinforcing
expected behaviors, and using the 6-step instructional approach to respond to teachable moments as well as minor

and major behaviors.

G-step Instructional Approach
Show empathy

Maintain flow of instruction

Redirect and Reteach expected behavior
Allow time and space

v W

te behavior when

Acknowledge other students meeting expectations

Mi ( Observe problem behavior. Miior
nor Is the behavior a Minor or Major? ajor
Refer to Minor and Major Behavior Definitions.

1* Minor
1. Use 6-step instructional approach:
2. Discreetly problem solve with student; determine

Does the behavior put the student or others in imminent
harm?

< U

11/9/2021

No Yes
appropriate, natural consequences. o g
. Observe problem behavior. :
Minor Is the behavior a Minor or Major? Major
Refer to Minor and Major Behavior Definitions.
Does the behavior put the student or others in imminent
1* Minor harm?
1. Use 6-step instructional approach: {} {}
2. Discreetly problem solve with student; determine . Yos
appropriate, natural consequences
3. Record incident in PowerSchool using the Minor V4
Discipline Referral. Teacher informs parents (cmail SO e et oad Contact the office;
or phong call; inform and problem solve). respond in a neutral tone framed saff member
) 2. Calmly and firmly re- piilcpeicdi
/ y . respond ASAP
state expectations
3. Maintain flow of
instruction for other
P s Teacher follows crisis
response plan (see
4. Complete Major
" o € building-wide plan OR
2nd Minor behavior in a month & P
Dicipl Rl individualized de-
1. Follow steps 1-3 from 1st Minor (above). PowerSchool, escalation plan if
2. Review Primary (Tier 1) Prevention Plan. What s g”:‘“‘;‘""“}’“ B ‘;""““‘ available)
prevention strategics can be used to prevent this :v:: Rttty
behavior from happening again? P
After student has
AN {} recovered. involved
T TEOTR PTATTERT
4. Complete Major
] - building-wide plan OR
2nd Minor behavior in a month Bfsabn e il iiding ide plan G
1. Follow steps 1-3 from 1st Minor (above). PowerSchool, escalation plan if
2. Review Primary (Tier 1) Prevention Plan. What 5 ;"z‘"‘;‘”'&‘ 5 ‘;""““‘ available)
prevention strategics can be used to prevent this :v:: Rtteceat iy
behavior from happening again? P
After student has
{ V4 recovered, involved
parties will conference
Administrator or designee will to determine course of
P come to the classroom to take action; Teacher
/ student to office when completes Major
appropriate Discipline Referral in
3" Minor behavior in a month PowerSchool
(becomes Major)
1. Follow steps 1-2 from Lst Minor (above). U
2. Record incident in PowerSchool using the Major Administrator provides consequence
DR oL, T s s as dirccted by Board Policy and notifics parents (phone call;
D el e e ) schedule meeting with parent, admin, and teacher(s) to
3. Review Secondary (Tier 2) Intervention grids 10 problem solve and inform about supports [see next step])

connect student with supports (c.g., self-
‘monitoring or daily behavior ratings [DBR]) as
appropriate using entry criteria (e.g., 2-5 ODRs
indicates Tier 2 support needed).

% <

Review Secondary (Tier 2) and Tertiary (Tier 3) Intervention
erids to connect students with supports (e.g., individualized
de-escalation plan) as appropriate.

Ci3T Exemplar — Elementary: Hybrid 16

72
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Where did that come from? Understanding and Managing Acting Out Behavior

We focus on using de-escalation plans (Tier 3 intervention) to support students who
February 17, 2022 engage in challenging behavior. We provide information on the different phases of
5:00-7:00 PM CST

acting out behavior and practical strategies for responding in each phase. Click here
to register

A

74

d, Three-Tiered Model of Prevention

TiEh3

RiENiEntion (=5%)

Tier 2
= v Prevention (=15%)

e
Breventienl(=80:0)

IBIS Framework validated Curricula

25



11/9/2021

ci3t.org/pl

s -
T —
« A support (not a person) T ——
T —
« Options available via Ci3T Implementation Manual T —
(see Secondary (Tier 2) Intervention Grids) e —)
e —
« Additional support available via ci3t.org/pl T ——
e —
= T —
T r—
]

A
2020 -2021 District Master: Secondary (Tier 2) Intervention Grids
o R rows re distic supportd Tery (i 3 Inervnons
Support Description School-wide Data: Data to Monitor Exit Criteria

Entry Criteria

Progress

Direct Behavior | DBR is completed daily by
Rating (DBR) / | teacher or other school staff

during daily observation periods
and shared with parents or
guardians each day. DBR can be
used to monitor one or several
target behaviors, such as
academic engagement or respect,
or can be aligned to schoolwide
expectations. At the conclusion
of each observation period. the
teacher indicates the degree to
which the student displayed each
behavior, conferences briefly
with the student, and sends the
form home to parents/guardians
to sign.

Daily Behavior
Report

g
7

Access free training and
resources at UConn’s DBR site
and at ci3t.org/pl

Behavior:
O SRSS-E7 score: Moderate (4-8)
O SRSS-IS score: Moderate (2-3)

or
O SRSS-E7 score: High (9-21)
O SRSS-IS score: High (4-15)
or
O 2 or more office discipline
referrals (ODR)
AND/OR
Academic
O AIMSWeb Literacy or Math
Composite Score: Tier 2.
or
O District Common Assessments
(DCAs): Near Mastery on 3 o
more standards

Student Performance:
Direct Behavior Rating
(DBR; example DBR
form is linked; completed
daily)

Treatment integrity:
Implementation Checklist
Treatment integrity
checklist

Social Validity:
form/interview
Teacher: IRP-15
Student: DBR Stude;

Meets the following crites
Behavior
Student DBR goals met for
10-12 weeks (team review of
progress to determine)

or

SRSS-E7: Low (0-3)
SRSS-I5: Low (0-1)

and/or
No office discipline referrals
(ODRs) over 8 weeks
AND/OR
Academic
O AIMSWeb Literacy or
Math Composite Score:
Tier 1
or
District Common
Assessments: Mastery
on the most recent DCAS

o

77

rg, & Menz

TiEh3

Support | Description Exit Criteria
Data: Entry r2
Criteria , (
— — —r— rention |
leeveation : et e e =
i 5 gt
|0 i e (=E102E])
T e e
[Phoneme [— '
Sequencings S iaias s o s e
I =
s ;
e et v ey
F [ e mework

Smtion (=

5

15%)

Comprehensive, Integrated, Three-Tiered Model of Prevention

Curricula

26



20202021 District Master: Tertiary (Tier 3) Intervention Grids
Red rows ae district-supported Tertiary (Tier 3) Inerventions

11/9/2021

assessment and determined with the
aid of the Function Matrix. The
Function-Based Intervention Decision
Modelis used to determine the
intervention focus, including: Method
1: Teach the replacement behavior;
Method 2: Improve the environment;
Method 3: Adjust the contingencies;
and a combination of Method 1 and
Method 2. A package intervention is
designed and implemented, including
antecedent adjustments, reinforcement

directly linked to the function of the
target behavior.

See http:/www.ci3t.org/fabi for a
detailed, step-by-step process for
designing, implementing, and
evaluating Functional Assessment-
based Interventions.

adjustments, and extinetion procedures

O SRSS-IS score: High (4-15)

referrals (ODRs) within one
grading period
AND/OR
Academic:
O Report card: 1 or more
course failures.
O Below 2.5 GPA

target or replacement
behavior) using direct
observation

Treatment Integrity:
FABI Step Checklists (see
cidtorg/fabi)

Treatment Integrity
Checklist

Social Validity:

IRP-15 (tcacher)

CIRP (student)

Support Description School-wide Data: Data to Monitor Exit Criteria
Entry Criteria Progress

Functional FABIs are interventions based on the | One or more of the following: | Student Performance: | The FABI will be faded once

Assessment-based. | function of the target behavior, as Behavior: Student behavior targeted | () a functional relation is

Intervention determined by the functional O  SRSS-E7 score: High (9-21) | for improvement (e.g., demonstrated using a

validated single-case research

design (.. withdrawal), and

(b) the behavior objective for

the student is met (See

Behavior Intervention Plan
IP)).

)

79

Functional assessment-based interventions

(ci3t.org/fabi)

Vieo 1; Functional Assessment-based Ingerventions

Video 2 Overview of Step 1 enttying Students Wha
Need 2 FARD

FUNCTIONAL ASSESSMENT-
BASED INTERVENTIONS

o
PR

80

Providing Resources for

Families

Ci3Ta

81
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ci3t.org/covid

11/9/2021
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ci3t.org/covid — Resources for Families

| G} Responding t0 COVID-19

SETTING UP FOR
SUCCESS AT HOME

999069000000 E

83

ci3t.org/covid — Resources for Families

USING CHOICE AT HOME

999069009000 E

(CXONONONCXONONOXRGE! B

0%

2000

84
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ci3t.org/covid — Resources for Families

999069000000 E

BEHAVIOR-SPECIFIC PRAISE:
ASTEP-BY-STEP GUIDE
FOR FAMILIES

@

9
-

11/9/2021
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ci3t.org/covid — Recursos para familias

A USANDO ELECCION EN CAsA

JONCFORCRCOMCRE) ©)

86

ci3t.org/covid — Recursos para familias

0960000000

PREPARANDOSE
PARAELEXITO
ENCASA

87
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ci3t.org/covid
-Reach

201t 12020 Morch 31 2021 pncycs

COVlD 19 Wehpﬂge & Resour:es

29 771 AZO0
&, 9o

@160.921
&2

S oo
ey

For mare information vist cistorg

11/9/2021
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ci3t.org/covid
- Reach

April 1, 2020 - March 31, 2021 Analytics A
Comprehensive, Integrated, Three-Tiered (Ci3T) Model of Prevention

COVID-19 Webpage & Resources

89

ci3torglcovid

29 ""'I AZ0O
&L, 111 99

Avg weekly pageviews

Total pﬂgevlews

Pogeviews by wesk

160,921

torg g

Top 10 countries.

Systematic Screening for
- Considarations

& Soudi Arabia
= South Korea

ci3t.org/covid
- Reach

@)e0921

fiyiiex Top 10 countrles.

for ' I

St seraening
t

: Considerations

un Commvtm nt to - Ching 9
Continued Inquiry = Singapore o
=% aBhton 8
=  South Korea 3

clicks

Top 10 resources accessed

1.Teleteaching Tips for Educators: Designing for Success!
2.Setting up for Success at Home

3.5etting up for Success at Home Graphic Organizer

4.Ci3T Implementation Manual: Hybrid Elementary School Exemplar

5.Setting up for Success at Home: Emotional Well-Being
6 Setting up for Success: Behavior Specific Praise
7.Teleteaching Tips for Educators: Implementing with Success!
8 Setting up for Success at Home: Plan for Safety First: Set Routines
9 Setting up for Success at Home: Schedule for Success
10.Setting up for Success at Home: Set and Teach Expectations,

Gisl For more information visit ci3t.org

90
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«  Strengths? .

« Areas in Need?

« Professional learning resources
available? .

Talk Time

Responding to Challenging Behaviors  Providing Resources for Families

What structures do you have in
place for sharing out resources
with families?

Which of the resources shared
might be beneficial to share with
families at your school?

How might you share these
resources?

00:00 e

11/9/2021
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Looking Ahead

Ci3Ta

92

ci3t.org/covid

ci3t.org/pl

Eluesources for Ecators, Ly
I

© setting up .
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20212022 EMPOWER Giax
A Professional Learning Series

Location: Remo via Zoom
ded

School C3T Leadership Tea
caT it Tars nd G
Faculy

it ol on)

Times CST
Al Times Tentative.

1 Vow ows et o Suces? UsngVour |~ Seterer 5, 62T
i tucures
T Vouve ot Tl s Vo G Saees | Noverber 0 2081 | S0 7007
toSuppon
T ot Screering? | Janiary 13 705 | 500pm =705 ety e
& Where ad o o ron? Undesandng | ey 17,2022 | 5pm 7005 T et
oy R
5w o suportsudenswho areeeng | AprTTS 7 | 5005w 70 T
miouss st Saegies ot or
o e
e e T e
EEs
it | T e T
e
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b

11/9/2021
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2021-2022 Ci3T Trainers

Location: “Held Remotely
Attended by: T e, Conre,or
T T

and Coaches Calls
omen e | oo

P | otps/ians
car Aupust05, 2001
By e

car September 02, 2021

ainers and Coaches Call October 19, 2021
ainers and Coaches Call November 17, 2021
11 December 14, 2021

B
ainers and Coaches Call January 20, 2022
February 22, 2022
March 22, 2022

3T Trainers and Coaches Cal 11 [ weoz20m |

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

TiCi3
Tertiary P mtion (=5%)

kathleen.lane@ku.edu

Thank you!

Tier 2
Secondary Prevention (=157

Mjile )

PrimanyRrcyucntion!(=8 o)

Academic o  Behavioral

96
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